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Editorial 
 

 

Welcome to the third volume of Okhaldhunga Journal, published by Okhaldhunga 

Campus. As we present this latest edition, we are filled with pride and excitement about 

the growing academic discourse within our institution and beyond. This third publication 

marks a significant milestone in our campus’s progress towards fostering a vibrant 

research community. It reflects the ongoing commitment of our faculty, students, and 

collaborators to contribute valuable scholarship across diverse fields. In this volume, 

readers will discover a rich array of articles that demonstrate the depth and breadth of our 

research. Each article has been carefully selected for its scholarly merit and relevance, 

ensuring this volume is both informative and stimulating. We extend our sincere gratitude 

to all authors who have generously shared their research for this volume. Their hard work 

and insights are the cornerstone of this publication. We also thank our peer reviewers for 

their rigorous evaluation, which has upheld the quality and integrity of the articles 

presented here. As we build upon the foundation laid by our inaugural issue, we 

encourage readers to critically engage with the ideas presented within these pages. We 

aspire for this journal to ignite discussions, inspire further research, and contribute 

meaningfully to the broader academic conversation. Looking ahead, we are committed to 

expanding the scope and impact of Okhaldhunga Journal. We invite submissions for 

upcoming volumes and encourage readers to share their feedback to help us improve and 

grow. For submission guidelines, please visit [link to submission guidelines]. Thank you 

for your support of Okhaldhunga Journal. We hope you find this volume enlightening and 

thought-provoking. 

 

Badri Prasad Dhamala 

Editor-in-Chief 

Feb, 2026 
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n]v;f/ 

cfw'lgstfjfbn] 1fg, ;To / lzIffnfO{ l:y/ / ;fj{ef}d ¿kdf JofVof ug]{ k|of; u/]sf] eP klg 
ax'njfbL ;dfhdf oL b[li6sf]0f kof{Kt k|efjsf/L 5}gg\ . o;n] lzIf0fl;sfO k|lqmofdf 
cfnf]rgfTds ;f]r, l;h{gzLntf / ;Gbe{cg';f/ lg0f{o IfdtfnfO{ ;Lldt agfPsf] kfOG5 . o; 
cWoogn] pQ/cfw'lgs cjwf/0ffx¿M h:t} ax'njfb, ;fk]Iftf / ;fdflhs 1fg ljlgdf{0fn] lzIf0f 
l;sfOdf s;/L nlrnf]kg / gofF b[li6sf]0f NofpF5g\ eGg] bfz{lgs ljZn]if0f u/]sf] 5 . u'0ffTds tyf 
bfz{lgs ;dLIff ljlwdf cfwfl/t o; cWoogn] Nof]6f8{ / km'sf]h:tf k|d'v pQ/cfw'lgs lrGtssf 
ljrf/x¿nfO{ lzIffsf p2]Zo, kf7\oqmd, ljlw / d"NofÍg;Fu ;DalGwt u/]/ JofVof u/]sf] 5 . 1fg 
:yfoL jf ;fj{ef}d geO{ ;fdflhs ¿kdf lgld{t, kl/jt{gzLn / ;Gbe{cg';f/ k'gMJofVof ug{ ;lsg] 
k|lqmofsf ¿kdf a'lemg' k5{ eGg] s'/f cWoogn] b]vfpF5 . o; cWoogn] lzIfsnfO{ 1fgsf] Psdfq 
;|f]t xf]Og, ;xhLs/0fstf{ / lzIffyL{nfO{ ;lqmo 1fg lgdf{tfsf ¿kdf x]g{'kg]{ cfjZostf cf}FNofOPsf] 
5 . o; b[li6sf]0fn] lzIffnfO{ k/Dk/fut 1fg x:tfGt/0faf6 dfly p7fO{ nlrnf], ;dfj]zL / 
cfnf]rgfTds agfpg ;xof]u k'¥ofpF5 . ljz]iftM g]kfnh:tf] ax'njfbL ;dfhdf o;n] :yfgLo 1fg, 
ljljw klxrfg / Gofok"0f{ lzIff k|0ffnLsf] ljsf;df ;}4flGts cfwf/ k|bfg ug{ ;S5 .  
d'Vo zAb M pQ/cfw'lgstfjfb, bfz{lgs kl/jt{g, ax'njfb, ljlgdf{0f, lzIf0f l;sfO, z}lIfs 
;dLIff .  
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ljifo k|j]z 

aL;f}F ztfAbLsf] pQ/fw{df pbfPsf] pQ/cfw'lgstfjfb s]jn Pp6f bfz{lgs cfGbf]ng dfq 
geO{ 1fg, ;To, ;dfh / lzIffk|ltsf] ;du| ;f]r, d"No / b[li6sf]0fdf cfPsf] ulx/f] ¿kfGt/0fsf] 
k|tLssf ¿kdf JofVof ul/G5 . pQ/cfw'lgs lrGtgn] cfw'lgstfjfbn] :yfkgf u/]sf] æPsn ;ToÆ 
/ æ;fj{ef}d 1fgÆ sf bfaLx¿dfly k|Zg p7fpFb} 1fgnfO{ ;Gbe{lge{/, ax'n / ;fdflhs ¿kdf lgld{t 
dfGg] b[li6sf]0f k|:t't u/]sf] 5 . Nof]6f8{n] dxfg\ cfVofgk|ltsf] cljZjf;nfO{ pQ/cfw'lgs 
cj:yfsf] k|d'v ljz]iftf dfg]sf 5g\ eg] km'sf]n] 1fg / zlQmaLrsf] ;DaGwnfO{ JofVof ub}{ 1fgnfO{ 
t6:y geO{ ;fdflhs ;+/rgf;Fu ufFl;Psf] cjwf/0ff dfg]sf 5g\ . To:t} 8]l/8fn] :yflkt cy{ / 
;+/rgfx¿sf] ljlgdf{0fdfkm{t 1fg / ;TonfO{ k'gMJofVof ug{ ;lsg] ts{ k|:t't u/]sf 5g\ -lg:r], ;g\ 
@)!#_ . oL ;}4flGts cfwf/x¿n] lzIffnfO{ l:y/ / ;fj{ef}d dfGotfaf6 d'Qm ub}{ ax'ntf, ;Gbe{tf 
/ k'gMJofVofsf] k|lqmof;Fu hf]8\g] j}rfl/s cfwf/ lgdf{0f u/]sf 5g\  .  

 -vgfn ;g\ @)@%_ sf cg';f/ b]/Lbfsf] ljlgdf{0f l;4fGtn] efiff, ;To / 1fg l:y/ / 
PsfyL{ x'Fb}gg\, a? ;Gbe{, k|of]u / JofVofsf cfwf/df kl/jt{gzLn / ax'cfoflds x'G5g\ eGg] 
b[li6sf]0f k|:t't ub{5 . pgLsf cg';f/ kf7 jf efiffaf6 k|fKt cy{ clGtd jf lglZrt gx'g] ePsfn] 
lzIf0f–l;sfO k|lqmofdf ax'JofVof, cfnf]rgfTds ;f]r / lzIffyL{sf] ;lqmo ;xeflutfnfO{ dxŒj 
lbg'k5{, h;n] lzIfs / ljBfyL{nfO{ s]G›Ls[t tyf k|e'TjzfnL z}lIfs wf/0ffaf6 d'Qm ub}{ nf]stflGqs 
/ ;dfj]zL lzIffsf] ;Defjgf a9fpF5 . b]/Lbfsf] of] b[li6sf]0f lzIf0f–l;sfOsf nflu pkof]uL 5 
lsgls o;n] 1fgnfO{ l:y/ ;Tosf ¿kdf geO{ lg/Gt/ k'gJof{Vof / lgdf{0f x'g] k|lqmofsf ¿kdf 
a'‰g k|]l/t u5{, h;n] cfnf]rgfTds r]tgf / ;[hgfTds l;sfOnfO{ k|f]T;fxg ub{5 

 gLltut tyf z}lIfs ax;sf] ;Gbe{df klg lzIffnfO{ s]jn 1fg x:tfGt/0fsf] k|lqmofsf 
¿kdf geO{ ;Gbef{g's"n, ;xeflutfd"ns / hLjgf]kof]uL agfpg] cfjZostf ljleGg z}lIfs 
ax;x¿df hf]8 lbOPsf] kfOG5 . ljz]iftM ljsf;, ;dfh / lzIffsf] ;DaGwnfO{ k'glj{rf/ ug]{ qmddf 
pQ/cfw'lgs b[li6sf]0fn] :yfgLo ;Gbe{, ax'ntf / j}slNks 1fg k|0ffnLnfO{ dxŒj lbg'kg]{ ts{ k|:t't 
ul/Psf] 5 -e§/fO{ @)^$_ . o;n] lzIf0f–l;sfO k|lqmofdf ljljwtf / ;Gbe{uttfsf] cfjZostf 
emg\ :ki6 kf/]sf] 5 .  

 k"j{jtL{ cWoogx¿ x]bf{ lzIf0fl;sfOdf pQ/cfw'lgs b[li6sf]0fsf k|efjaf/] ljleGg 
ljåfgx¿n] kf7\oqmd, lzIf0f ljlw, 1fgsf] k|s[lt / d"NofÍg k|0ffnL;Fu ;DalGwt ax;x¿ cl3 
a9fPsf 5g\ . ljifout ;+Zn]if0f;DaGwL cWoogx¿n] ljleGg ljrf/ / cjwf/0ffx¿nfO{ Pp6} 
;+/rgfdf ;d]6]/ ljZn]if0f ubf{ hl6n ljifonfO{ :ki6 ¿kdf a'‰g ;lsg] b]vfPsf 5g\ -yf]d; / 
xf8]{g, ;g\ @))*_ . o; cfwf/df x]bf{ lzIffdf pQ/cfw'lgs cjwf/0ffx¿nfO{ ;du| ¿kdf ljZn]if0f 
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ug]{ cfjZostf cem} b]lvG5, ljz]iftM pTk|]/0ffsf] l;4fGtnfO{ ;fdflhs, ;f+:s[lts / zlQm 
;DaGwsf ;Gbe{df k'gJof{Vof ug]{ k|of; ;Lldt b]lvG5 .  

 oxL ;}4flGts / cg';GwfgfTds k[i7e"ldsf cfwf/df of] cWoog cfjZos ePsf] xf] . 
cfw'lgs lzIf0f k|0ffnLn] 1fgnfO{ j:t'lgi7 / lglZrt dfg]/ lzIfsnfO{ æ1fgbftfsf]Æ / l;sf?nfO{ 
æu|fxssf]Æ e"ldsfdf ;Lldt /fv]sf] k/Dk/fut wf/0ff cfhsf] hl6n, ax';f+:s[lts / kl/jt{gzLn 
;dfhsf ;Gbe{df kof{Kt b]lvFb}g eGg] ax; z}lIfs If]qdf a9\b} uPsf] 5 -af:tf]nf @)@)_ . 
To;}n] 1fgnfO{ ;fdflhs ¿kdf lgld{t, ;Gbe{lge{/ / lg/Gt/ k'gMJofVofof]Uo dfGg] pQ/cfw'lgs 
b[li6sf]0f lzIffdf j}slNks ;Defjgfsf ¿kdf cWoogof]Uo ag]sf] 5 . o; cWoogsf] k|d'v p2]Zo 
lzIffdf eO/x]sf] o; bfz{lgs ¿kfGt/0fsf] ulx/f] ljZn]if0f ug{', ljz]iftM pQ/cfw'lgs ;f]rn] 
lzIf0f–l;sfOsf] p2]Zo, ljlw, kf7\oqmd, d"NofÍg tyf pTk|]/0ffsf] l;4fGtnfO{ s;/L k'gk{l/eflift 
u5{ eGg] kIfnfO{ :ki6 kfg{' xf] .  

 ljlwut ¿kdf of] cWoog u'0ffTds bfz{lgs tyf ;}4flGts ;dLIff ljlwdf cfwfl/t 5 . 
cWoog cg'ejhGo cg';GwfgeGbf km/s eP/ tYofÍ ;Íngdf xf]Og, ljrf/, b[li6sf]0f / 
l;4fGtx¿sf] ulx/f] ljZn]if0fdf s]lG›t 5 . o; qmddf Nof]6f8{ / km'sf] nufotsf pQ/cfw'lgs 
lrGtssf ljrf/x¿nfO{ lzIffsf p2]Zo, ljlw, kf7\oqmd / d"NofÍg k|0ffnL;Fu ;DalGwt u/L JofVof 
ul/Psf] 5 . cWoogsf] k|s[lt u'0ffTds ePsfn] o;n] ;Î\ofTds tYoeGbf a9L cy{, ;Gbe{ / 
JofVofTds ulx/fOdf hf]8 lbPsf] 5 .  

 o;/L ljleGg ;}4flGts ax;, k"j{jtL{ cWoog / z}lIfs ljdz{x¿n] cfw'lgs lzIf0fsf 
;Lldttf tyf pQ/cfw'lgs b[li6sf]0fsf] ;DefjgfnfO{ cf}+NofPsf 5g\ . oL cfwf/x¿nfO{ ;d]6\b} 
k|:t't cWoogn] lzIffnfO{ s]jn 1fg x:tfGt/0fsf] dfWod geO{ cy{ lgdf{0f, ;+jfb / ;fdflhs 
;zQmLs/0fsf] k|lqmofsf ¿kdf k'gMkl/eflift ug]{ bfz{lgs ljdz{nfO{ Jojl:yt ¿kdf k|:t't ug]{ 
k|oTg u/]sf] 5 . oxL ;du| k[i7e"ld / cfjZostf g} o; cg';Gwfgsf] ljifo k|j]z tyf d"n 
k|:yfglaGb' xf]  .  

;flxTosf] k'g/fjnf]sg 

 pQ/cfw'lgstfjfb / lzIffsf] ;DaGwaf/] ljZjJofkL ¿kdf ;DkGg ePsf cWoogx¿n] 
lzIffsf] bz{g, kf7\oqmd / lzIf0f–l;sfO cEof;df ulx/f] k|efj kfl//x]sf] :ki6 b]vfPsf 5g\ . 
k|:t't ;dLIffTds cWoogn] pknAw ;Gbe{x¿sf cfwf/df tL k"j{sfo{x¿nfO{ tLg k|d'v cfofddf 
juL{s/0f ub}{ ;du|¿kdf k'g/fjnf]sg u/]sf] 5 . tL tLg k|d'v cfofdx¿ x'GM bfz{lgs cfwf/ / 
1fgsf] :j¿k, lzIf0f–l;sfO / cfnf]rgfTds lzIffzf:qsf b[li6sf]0f / g]kfnL z}lIfs ;Gbe{df 
pQ/cfw'lgstfsf] ;fGble{stf  .  
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pQ/cfw'lgstfjfbsf] bfz{lgs cfwf/ / 1fgsf] :j¿k 

 pQ/cfw'lgstfjfbsf] d"n bz{g dxfg\ cfVofgx¿sf] c:jLsf/df cfwfl/t 5 . 
pQ/cfw'lgs cj:yfsf] 1fg ca ;fj{ef}d ;To / Psn ts{åf/f lgb]{lzt x'g] xf]OgÙ a? o;n] 
:yfgLo ;Gbe{, ;+:s[lt / cg'ejdf cfwfl/t ljljw 1fg¿kx¿nfO{ :jLsf/ ug{'k5{ -Nof]6f8{, ;g\ 
!(*$_ . pgn] cfw'lgstfjfbn] dfg]sf] j:t'lgi7 1fg / ts{;+ut k|ultsf cjwf/0ffx¿ jf:tjdf 
;dfhdf ljBdfg zlQm ;+/rgfåf/f lgwf{l/t x'g] ts{ k|:t't u/]sf 5g\ . æ1fg ;w}+ t6:y x'Fb}gÙ of] 
;dfhdf ljBdfg zlQm ;+/rgfsf] pTkfbg / lgoGq0fsf] dfWod xf]Æ-km'sf], ;g\ !(&&_ . pgsf] 
ljrf/n] lzIffdf 1fgsf] pTkfbg, ljt/0f / d"NofÍg s;/L /fhgLlts tyf ;+:yfut :jfy{;Fu 
hf]l8Psf 5g\ eGg] kIf k|i6 kf5{ . lzIffn] s]jn 1fg x:tfGt/0f xf]Og, ;fdflhs r]tgf lgdf{0f ug]{ 
zlQm klg af]s]sf] x'G5, h;nfO{ cfnf]rgfTds ¿kdf a'‰g cfjZos 5 -lhh]s / DofSnf/]g ;g\ 
@))*_ . pgLx¿n] lzIffsf] ;+/rgfdf lglxt j}rfl/s k|efjx¿nfO{ ljlgdf{0f ug{'kg]{ cfjZostf 
cf}+NofPsf 5g\ . pQ/cfw'lgs ;f]rn] lzIffnfO{ ax'njfbL, ;Gbe{cg's"n / ;xefuL agfpg] lbzfdf 
¿kfGt/0f u/]sf] 5 -6];f/ / ;g\ @)@!_ . pgn] lzIffdf pQ/cfw'lgstfjfbn] cfw'lgs lzIffdf 
lglxt ælglZrt 1fgÆ / æs]lG›t clwsf/Æ sf wf/0ffx¿nfO{ r'gf}tL lbPsf] lgisif{ k|:t't u/]sf 5g\  .  

 o;/L, oL cWoogx¿n] pQ/cfw'lgstfjfbn] lzIffdf 1fg, ;To / clwsf/sf kf/Dkl/s 
cjwf/0ffnfO{ r'gf}tL lbFb} lzIf0f–l;sfOnfO{ ;fdflhs, ;f+:s[lts / zlQm–;DaGwsf ;Gbe{df 
k'gMJofVof ug{ k|]l/t u/]sf] 5 .  

kf7\oqmd, lzIf0f ljlw / cfnf]rgfTds lzIffzf:q 

 pQ/cfw'lgs b[li6sf]0fn] lzIffsf] Jojxfl/s kIf, ljz]ifu/L kf7\oqmd / lzIf0f ljlwdf 
ulx/f] ¿kfGt/0f NofPsf] 5 . kf7\oqmdnfO{ ca /]vLo, lglZrt / lgoGq0fof]Uo k|0ffnLsf ¿kdf 
xf]Og a? hl6n, clgoldt / l;h{gfTds k|lqmof ¿kdf a'lemg'k5{ -8f]n ;g\ !((#_ . pgn] k|:t't 
u/]sf] ;d[4tf, kf/:kl/s ;DaGw, hl6ntf / pb\ej sf] l;4fGtn] lzIf0fnfO{ l:y/ xf]Og, a? lg/Gt/ 
ultzLn / ;x–;[hgfTds k|lqmof dfGg'kg]{ s'/f :ki6 ub{5 . lzIf0f k|lqmof ca PstkmL{ 1fg 
x:tfGt/0f xf]Og a? ;+jfb, ljrf/ / cg'ejsf] ;femf lgdf{0fdf cfwfl/t x'G5 ;fy} lzIf0f k|lqmofdf 
/x]sf] k/Dk/fut a}+lsª k|0ffnLsf] cjwf/0ffnfO{ c:jLsf/ ub}{ lzIffnfO{ ;d:of p7fpg] / ;+jfbd'vL 
dfWodsf ¿kdf kl/eflift u/]sf 5g\ -k|m]/],;g\ @)))_ . lzIff ;fdflhs Gofo, ;dfgtf / 
¿kfGt/0fsf] zlQmzfnL pks/0f xf] -lh/fpS; ;g\ !((&_ / -DofSnf/]g ;g\ @))@_ . pgLx¿n] 
o;nfO{ pQ/cfw'lgs b[li6sf]0f;Fu ulx/f] ;DalGwt b]vfPsf 5g\ . pQ/cfw'lgs lzIff ca 
k"j{lgwf{l/t ;To / lglZrt 1fgdf ;Lldt gx'g] a? ljljwtf, ;Gbe{ / ;xeflutfd"ns ;+jfbdf 
cfwfl/t x'g] cjwf/0ff;Fu ;DalGwt 5 -kL6;{,;g\ !((%_  .  
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g]kfnL z}lIfs ;Gbe{df pQ/cfw'lgstf 

 g]kfndf klg pQ/cfw'lgstfjfbaf/] z}lIfs / bfz{lgs j[Qdf qmdzM ljdz{x¿ a9\b} uPsf 
5g\ . lzIff If]qdf pQ/cfw'lgstfsf] k|j]z;Fu} sIffsf]7fleq lzIfssf] Psflwsf/ ;dfKt ePsf] 5 . 
e§/fO{ -@)^$_ sf cg';f/, cfw'lgstfjfbL lzIffn] lzIfsnfO{ 1fgsf] clGtd s]G› dfGbYof], t/ 
pQ/cfw'lgs lrGtgn] lzIfsnfO{ s]jn Ps ;xhstf{sf ¿kdf :yflkt ub}{ ljBfyL{nfO{ cfˆg} 
1fgsf] lgdf{tf aGg k|]l/t ub{5 . o;n] l;sfO k|lqmofnfO{ nf]stflGqs / ax'njfbL agfpg d2t 
k'¥ofpF5 . af:tf]nf -;g\ @)@)_ sf] cWoogn] g]kfnL efiff lzIf0fdf h'g ax'eflifs / ;fdu|Lut 
nlrnf]kgsf] jsfnt u/]sf] 5, Tof] jf:tjdf pQ/cfw'lgs lzIffzf:qsf] Pp6f Jofjxfl/s k|of]u xf] . 
o;n] s]lG›s[t z}lIfs lrGtgnfO{ ljlgdf{0f ub}{ lzIffnfO{ clws nf]stflGqs, ;dfj]zL / ax'njfbL 
agfpg d2t k'¥ofpF5 .  

 oL ;dLIffaf6 s] :ki6 x'G5 eg] pQ/cfw'lgstfjfbn] lzIffdf s]jn ;}4flGts ¿kfGt/0f 
dfq NofPsf] 5}g, o;n] 1fg, zlQm / l;sfOaLrsf] ;DaGwnfO{ g} k'gMkl/eflift u/]sf] 5 . 
ljZjJofkL ;Gbe{df of] cfGbf]ngn] lzIffnfO{ ljlgdf{0f / ;+jfbsf] dfWodsf ¿kdf k'gM:yflkt u/]sf] 
5 eg] g]kfnL ;Gbe{df o;n] ax'ntf, :yfgLo ;fGble{stf / ;dfj]zL ;f]rsf cfwf/df lzIffsf] gofF 
:j¿k lgdf{0f ug]{ ;DefjgfnfO{ p¢f6g u/]sf] 5 .  

 o;/L pknAw k"j{sfo{x¿sf] k'g/fjnf]sgn] of] lgisif{ lbG5 ls pQ/cfw'lgstfjfb lzIffdf 
cfnf]rgfTds r]tgf, ;fdflhs Gofo / 1fgsf] ;x–lgdf{0fnfO{ s]G›df Nofpg] bfz{lgs cfwf/ ag]sf] 
5 h;n] cfw'lgs lzIffsf] ;Lldttfdfly k|Zg ub}{ gofF b[li6sf]0fsf] 9f]sf vf]n]sf] 5 .  

;}4flGts ;dLIffM pTk|]/0ffsf] l;4fGt 

 lzIff dgf]lj1fgsf] s]G›Lo kIf xf] h;n] l;sf? lsg / s;/L l;Sg rfxG5 eGg] k|Zgsf] 
pQ/ vf]H5 . k/Dk/fut ¿kdf o; l;4fGtnfO{ cfw'lgstfjfbL b[li6sf]0faf6 JofVof ul/Psf] kfOG5 
hxfF pTk|]/0ffnfO{ JolQmut dgf]j}1flgs cj:yf / dfkgof]Uo k|lqmof dflgG5 t/ pQ/cfw'lgstfjfbn] 
of] a'emfOnfO{ r'gf}tL lbFb} pTk|]/0ffnfO{ ax'cfoflds, ;fk]lIfs / ;fdflhs ;Gbe{df lgld{t cjwf/0ff 
dfGb5 .  

cfw'lgstfjfbL b[li6sf]0f 

 cfw'lgstfjfbL b[li6sf]0fcg';f/ pTk|]/0ffnfO{ d'VotM JolQmut / ;fj{ef}d dgf]j}1flgs 
k|lqmofsf] ¿kdf JofVof ul/G5 . o; cGtu{t Jojxf/jfb, dfgjtfjfb / ;+1fgfTds l;4fGt k|d'v 
¿kdf ;d]l6G5g\ . Jojxf/jfbsf k|jt{s l:sg/sf cg';f/ pTk|]/0ff afXo k'/:sf/ / b08åf/f lgolGqt 
x'G5, hxfF l;sfO ;sf/fTds kl/0ffd k|fKt ug]{ ck]Iff;Fu ;DalGwt x'G5 . dfgjtfjfbL b[li6sf]0fsf 
df:nf] / /f]h;{n] pTk|]/0ffnfO{ JolQmsf] cfGtl/s cfjZostfx¿, cfTdljsf; / cfTdl;l4sf] 
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rfxgf;Fu hf]8]/ JofVof u/]sf 5g\, h;cg';f/ l;sfOnfO{ JolQmTj ljsf;sf] k|lqmof dflgG5 . To:t}, 
AofG8'/fsf] ;+1fgfTds l;4fGtn] pTk|]/0ffnfO{ cfTdk|efjsfl/tf, nIo lgwf{/0f / dfgl;s ck]Iff;Fu 
;DalGwt ;+1fgfTds k|lqmofsf] ¿kdf x]5{ . oL ;a} l;4fGtx¿sf] ;femf wf/0ff s] xf] eg] 
pTk|]/0ffnfO{ Psn, lglZrt / j:t'lgi7 ¿kdf kl/eflift ug{ ;lsG5 / l;sfO tyf pknlAwnfO{ 
dfkgof]Uo ;"rssf cfwf/df d"NofÍg ug{ ;Dej x'G5 . pQ/cfw'lgstfjfbL b[li6sf]0f 

 pQ/cfw'lgstfjfbn] o:tf Ps¿k / ;fj{ef}d JofVofx¿nfO{ c:jLsf/ ub}{ pTk|]/0ffnfO{ 
;fdflhs, ;f+:s[lts / bfz{lgs ;Gbe{df lgld{t cjwf/0ff dfGb5 . o;sf k|d'v cfwf/x¿ o;k|sf/ 
5g\M 

;fdflhs–;f+:s[lts lgdf{0f  

 pTk|]/0ffnfO{ s]jn JolQmut rfxgf, ?lr jf dgf]j}1flgs cj:yf;Fu dfq ;Lldt u/]/ a'‰g 
;lsFb}gÙ of] ;dfh, ;+:s[lt / P]ltxfl;s ;Gbe{;Fu ulx/f] ¿kdf hf]l8Psf] k|lqmof xf] . JolQmsf] 
Jojxf/ / l;sfOk|ltsf] ?lr p;n] x'ls{Psf] ;fdflhs kl/j]z, kfl/jfl/s ck]Iff, ;f+:s[lts dfGotf 
tyf ;do;fk]If d"No–dfGotfaf6 k|efljt x'G5 . To;}n] Pp6} pTk|]/s tŒj, h:t} k'/:sf/, k|lt:kwf{ 
jf ;fdflhs dfGotf, ljleGg ;fdflhs tyf ;f+:s[lts ;Gbe{df km/s cy{ / k|efj /fVg ;S5 . 
s'g} ;dfhdf JolQmut pknlAwnfO{ pRr k|fyldstf lbOg] x'Fbf k|lt:kwf{ pTk|]/0ffsf] k|d'v ;|f]t aGg 
;S5 eg] csf]{ ;Gbe{df ;fd"lxstf, ;xsfo{ jf ;fdflhs pQ/bfloTjn] a9L k|]/0ff lbg ;S5 .  
e§/fO{ -@)^$_ n] g]kfnL z}lIfs ;Gbe{df oxL kIfnfO{ ljz]if ¿kdf cf}+NofpFb} pTk|]/0ffnfO{ 
;f+:s[lts cg'ej, :yfgLo hLjgk4lt / ;fd'bflos d"Nox¿;Fu hf]8]/ a'‰g'kg]{ ts{ u/]sf 5g\ . 
pgsf cg';f/, g]kfnL ;dfhdf kl/jf/, ;d'bfo / ;fdflhs ;DaGwsf] k|efj alnof] x'g] ePsfn] 
ljBfyL{x¿sf] pTk|]/0ff k|foM JolQmut nIoeGbf klg ;fd"lxs ck]Iff, ;fdflhs k|lti7f / ;f+:s[lts 
cEof;;Fu ;DalGwt x'G5 . o; b[li6n] pTk|]/0ffnfO{ s]jn JolQmut dgf]j}1flgs k|lqmofsf] ¿kdf 
geO{ ;fdflhs–;f+:s[lts lgdf{0fsf] ¿kdf JofVof ug{ cfjZos b]lvG5 .  

zlQm / klxrfg;Fu ;DaGw  

 pTk|]/0ffsf] cjwf/0ff s]jn JolQmut dgf]j}1flgs cj:yf dfq xf]Og, zlQm / lgoGq0fsf 
k|0ffnL;Fu klg ulx/f] ¿kdf hf]l8Psf] x'G5 . ljBfno jf lzIf0f–l;sfO k|lqmofdf ljBfyL{nfO{ 
pTk|]l/t ul/g] tl/sf k|foM ;dfhdf /x]sf zlQm ;+/rgf / k|e'TjzfnL ju{sf] ;f]r;Fu ;DalGwt x'G5 . 
o; cy{df, pTk|]l/t ljBfyL{n] slxn]sfxLF ToxL k|e'TjzfnL ju{sf d"No, lgod / ck]IffnfO{ bf]xf]of{pg] 
k|j[lQ b]vfpF5 -km'sf] ;g\ !(&&_ . pQ/cfw'lgs b[li6sf]0fn] pTk|]/0ffnfO{ km/s sf]0faf6 x]5{ . o;n] 
eG5 pTk|]/0ff s]jn cf1fkfng jf ;kmntf k|fKt ug]{ rfxgf xf]Og a? :jtGq ;f]r, k|Zg p7fpg] 
Ifdtf / kl/jt{gsf] cfsf+Iff;Fu klg ;DalGwt x'G5 .  
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nfld5fg] / jfUn] -;g\ @))*_ sf cg';f/ pQ/cfw'lgstfjfbL b[li6sf]0fn] lj1fgdfly 
ul/Psf] cfnf]rgf d'VotM 1fgdLdf+;fTds / j}rfl/s b'O{ cfwf/df s]lG›t 5, h;sf] d"ndf 
ljifouttf /x]sf] dflgG5 . pgLx¿sf cg';f/ dfgj :jo+ cWoogsf] ljifo / cg';Gwfgstf{ b'j} 
ePsfn] ;fdflhs lj1fgn] k"0f{ j:t'lgi7 ;To kQf nufpg ;Sg] bfaL ;Lldt x'G5, / j:t'lgi7tfsf] 
bfaL k|foM e|dk"0f{ ePsfn] lj1fgn] slxn]sfxLF ;LdfGts[t ;d"xx¿sf] cfjfhnfO{ bafpg] hf]lvd 
klg /xG5 . of] b[li6sf]0f lzIf0f–l;sfOsf nflu dxŒjk"0f{ 5 lsgls o;n] 1fgnfO{ l:y/ ;Tosf 
¿kdf xf]Og, ;Gbe{, cg'ej / zlQm ;DaGw;Fu hf]l8Psf] k|lqmofsf ¿kdf a'‰g k|]l/t u5{, h;n] 
cfnf]rgfTds ;f]r / ax'njfbL lzIffsf] cfwf/ tof/ u5{ .  

lzIff s]jn cIf/ lrGg' dfq xf]Og, of] t Gofo k|fKt ug]{ / cfˆgf] klxrfg :yflkt ug]{ Pp6f 
;zQm dfWod klg xf] . ljz]ifu/L ;dfhsf] lsgf/fdf kfl/Psf jf ;LdfGts[t ;d'bfosf ljBfyL{x¿sf 
nflu l;Sg] OR5fzlQm -pTk|]/0ff_ nfO{ ;fdfGo ¿kdf dfq gx]l/g, pgLx¿sf] cl:tTjsf] n8fOF / 
cfˆgf s'/f /fVg] ;fx;sf ¿kdf x]l/g'k5{ . o; ;Gbe{df -lh/fpS; ;g\ !((&_ / -DofSnf/]g ;g\ 
@))@_ n] z}lIfs Gofo / klxrfgsf] d'2fnfO{ dxŒjk"0f{ 9+un] p7fPsf 5g\ . pgLx¿sf cg';f/, 
;LdfGts[t l;sf?x¿sf] pTk|]/0ffnfO{ s]jn z}lIfs ;kmntf;Fu dfq ghf]8L To;nfO{ ljBdfg 
c;dfgtf lj?4sf] …k|lt/f]wÚ / cfˆgf] clwsf/ vf]Hg] …cfTdcleJolQmÚ sf ¿kdf a'‰g'kb{5 . 
pgLx¿sf] ts{ 5 ls lzIffn] o:tf ljBfyL{x¿nfO{ blaPsf cfjfhx¿ k|:km'6g ug]{ Kn]6kmd{ lbg'k5{ . 
ha xfdL lzIffdf Gofosf] s'/f u5f}{+, ta k5fl8 kfl/Psf ju{sf] l;sfOk|ltsf] nufjnfO{ pgLx¿sf] 
cfTd;Ddfg / ;fdflhs kl/jt{gsf] rfxgfsf] ¿kdf l:jsfg{'k5{ . o;n] s] k|:6 kf5{ eg], l;sf?sf] 
pTk|]/0ffn] pgLx¿df k|0ffnLut lje]bsf lj?4 pleg] / cfˆgf] klxrfgnfO{ uj{sf ;fy k|:t't ug]{ 
;fdYo{ k}bf u5{ .  

ax'ntf / cl:y/tf  
pTk|]/0ff l:y/ jf Ps¿k j:t' xf]OgÙ of] ;do, ;Gbe{ / JolQmut cg'ejcg';f/ lg/Gt/ 

kl/jt{gzLn x'G5 . Pp6} JolQmsf] pTk|]/0ff klg leGg kl/l:yltdf km/s ¿kdf k|s6 x'g ;S5 h:t}M 
3/sf] jftfj/0f, ljBfnosf] kl/l:ylt, ;fyLefOsf] k|efj jf ;fdflhs ;f+:s[lts k[i7e"ldn] p;sf] 
pT;fx, nufj / l;sfOk|ltsf] ;lqmotfnfO{ km/s 9Ën] k|efljt ug{ ;S5 . o; cy{df pTk|]/0ffnfO{ 
s]jn Pp6f lglZrt l;4fGt jf dfkg pks/0fdfkm{t k"0f{ ¿kdf ;d]6\g ;lsFb}g . k|To]s JolQmsf] 
cg'ej, efjgf / ;fdflhs kl/k|]IonfO{ a'‰g cfjZos x'G5, lsgeg] pTk|]/0ff ax'cfofdL / ;Gbe{ 
lge{/ k|s[ltsf] x'G5 . o;n] lzIf0f l;sfOdf nlrnf] / JolQmut b[li6sf]0fsf] dxŒjnfO{ klg :ki6 
kf5{, hxfF lzIfsn] k|To]s l;sf?sf] ljljw pTk|]/0ffnfO{ klxrfg ub}{ tbg';f/ dfu{bz{g ug{'kg]{ x'G5 .  

o;/L, pTk|]/0ffsf] ax'ntf / cl:y/tf a'‰bf, lzIffdf JolQmut cg'ej / ;fdflhs 
;Gbe{nfO{ Wofgdf /fv]/ a9L k|efjsf/L / ;dfj]zL ljlwx¿ ckgfpg ;lsG5 .  
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cfGtl/s pTk|]/0ffdf hf]8  

 pQ/cfw'lgs lzIffzf:q l;sf?sf] cfGtl/s pTk|]/0ffnfO{ k|fyldstf lbG5 hxfF l;sfO 
JolQmut ?lr, lh1f;f / :jfldTjsf] cg'e"ltaf6 k|]l/t x'G5 . o; b[li6sf]0fdf afXo k'/:sf/ / 
k|lt:kwf{ l;sfOsf] ;fy{stf 36fpg] sf/ssf ¿kdf x]l/G5 .  

 jf:tadf eGg] xf] eg] pQ/cfw'lgstfjfbn] pTk|]/0ffsf] cy{nfO{ k'gMkl/eflift ub}{ o;nfO{ 
;fk]lIfs, ;Gbe{ lge{/ / ;fdflhs ¿kdf lgld{t k|lqmof dfGb5 . o;n] l;sfOnfO{ s]jn JolQmut 
pknlAwsf] ;fwg xf]Og a? zlQm, klxrfg / ;f+:s[lts ;+jfb;Fu hf]l8Psf] bfz{lgs ofqf 7fGb5 . 
kl/0ffd:j¿k lzIff ca afXo lgoGq0fsf] dfWod xf]Og l;sf?sf] :jcleJolQm / r]tgfsf] lj:tf/sf] 
ultzLn k|lqmof aGg k'Ub5 .  

;}4flGts t'ngf  

 pTk|]/0ffnfO{ x]g]{ b[li6sf]0f ;do / bz{g;Fu} ablnFb} uPsf] kfOG5 . pTk|]/0ff s]jn JolQmsf] 
leqL rfxgf dfq xf]Og, a? of] s'g bfz{lgs r:dfaf6 x]l/Fb}5 eGg] s'/fdf e/ k5{ . To;}n], o;nfO{ 
a'‰g k/Dk/fut cfw'lgs / ;dsfnLg pQ/cfw'lgs wf/0ffx¿aLrsf] leGgtf s]nfpg' cfjZos 5 . 
o; ;Gbe{df -k|m]/] ;g\ @)))_ . sf] bfz{lgs ;dLIffnfO{ cfwf/ dfGbf b'O{ leGg wf/x¿ :ki6  
x'G5g\ . cfw'lgstfjfbL b[li6sf]0fn] pTk|]/0ffnfO{ JolQmsf] Pp6f lglZrt Údgf]j}1flgs cj:yfÚ sf] 
¿kdf dfq JofVof u5{, hxfF of] JolQmsf] lghL / cfGtl/s dfldnf xf] . csf]{tkm{, 
pQ/cfw'lgstfjfbL b[li6sf]0fn] o;nfO{ k"0f{tM Ú;fdflhs–;f+:s[lts lgdf{0fÚ dfGb5 . zdf{sf cg';f/, 
oL b'O{ wf/aLr ulx/f] bfz{lgs leGgtf 5, h;n] l;sfOsf] Jofjxfl/s kIfdf ;d]t km/s cy{  
/fVb5 . ctM oL b'O{ b[li6sf]0fsf] t'ngfaf6 s] :ki6 x'G5 eg], pTk|]/0ffnfO{ JolQmsf] lghL u'0f dfGg] 
ls ;fdflhs kl/j]zsf] pkh dfGg] eGg] s'/fn] g} xfd|f] z}lIfs k4lt lgwf{/0f u5{ . cfw'lgstfjfbn] 
JolQmnfO{ s]G›df /fV5 eg] pQ/cfw'lgstfjfbn] ;dfh / ;+:s[ltnfO{, h;n] ubf{ pTk|]/0ffnfO{ a'‰g] / 
k|of]u ug]{ tl/sfdf Jofks leGgtf k}bf x'G5 .  

ljifout ;+Zn]if0f 

 cWoogsf] clGtd r/0fdf ljleGg ;|f]tx¿af6 k|fKt ljrf/, ts{ / lgisif{x¿nfO{ PsLs[t 
u/L lzIffdf pQ/cfw'lgstfjfbn] NofPsf] bfz{lgs ¿kfGt/0fsf] ;du| ¿k/]vf tof/ ul/Psf] 5 . o; 
k|lqmofdf 1fg, zlQm / pTk|]/0ff aLrsf] cGt;{DaGwnfO{ s]G›Lo ljifosf ¿kdf :yflkt ul/Psf] 5 . 
o; ;Gbe{df -6];f/ / cGo ;g\ @)@!_ / -kL6;{,;g\ !((%_ sf ljrf/x¿n] pQ/cfw'lgs 
b[li6sf]0fn] lzIffdf NofPsf] ulx/f] k|efjnfO{ :ki6 ¿kdf phfu/ u5{g\ . of] ljZn]if0ffTds 9fFrfn] 
pQ/cfw'lgstfsf cd"t{ bfz{lgs cjwf/0ffx¿nfO{ lzIf0f l;sfOsf 7f]; kIfx¿;Fu hf]8\g] Ps 
;zQm dfWodsf ¿kdf sfo{ ub{5 . o;n] s]jn ljrf/x¿sf] JofVof dfq ub}{g tL ljrf/x¿ z}lIfs 
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Jojxf/df s;/L ¿kfGt/0f x'g ;S5g\ eGg] ;DefjgfnfO{ klg vf]H5 . kmn:j¿k of] 9fFrf bz{g / 
lzIffaLrsf] ;+jfbsf] k'nsf] ¿kdf sfo{ u5{ hxfF ljrf/ dfq k'gJof{Vof x'Fb}gg\ a? lzIf0fsf] 
b[li6sf]0f :jod\ klg k'gMkl/eflift x'G5 .  

cfw'lgstfjfbL / pQ/cfw'lgstfjfbL lzIffsf] bfz{lgs t'ngf 

 cfw'lgstfjfbL lzIffdf 1fgnfO{ j:t'lgi7, ;fj{ef}d, lglZrt / ckl/jt{gLo dflgG5 . o; 
b[li6sf]0fcg';f/ ;To Psn / lg/k]If x'G5 / ;a}sf nflu Pp6} cy{ af]s]sf] x'G5 . lzIfsnfO{ 1fgsf] 
k|]ifs, clwsf/sf] ;|f]t / l;sfOsf] lgoGqssf ¿kdf a'lemG5 eg] ljBfyL{x¿nfO{ lgliqmo u|x0fstf{, 
s]jn 1fg u|x0f ug]{ vfnL efF8f]sf ¿kdf lnOG5 . kf7\oqmd lglZrt, /]vLo / ljifo s]lG›t x'G5 
h;n] ;a} ljBfyL{sf nflu ;dfg ;+/rgf ;'lglZrt u5{ . d"NofÍg klg k|foM j:t'lgi7, dfgsLs[t / 
kl/0ffd s]lG›t x'G5 h;n] ljBfyL{sf] pknlAwnfO{ s]jn cÍ jf u|]8df ;Lldt /fV5 . pTk|]/0ff 
JolQmut, dfkgof]Uo / afXo jf cfGtl/s cfjZostfdf cfwfl/t x'G5 . o;n] s] b]vfpF5 eg] 
cfw'lgstfjfbL lzIffn] l;sfOnfO{ ;+/lrt, k"j{lgwf{l/t / lgoGql0ft k|lqmofsf] ¿kdf x]5{ hxfF 
ljBfyL{sf] ;lqmo ;+nUgtf / ax'cfoflds ljrf/nfO{ k|fyldstf lbOFb}g .  

 pQ/cfw'lgstfjfbL lzIffdf eg] 1fgnfO{ ;fk]lIfs, ax'n / ;fdflhs ¿kdf lgld{t  
dflgG5 . o; b[li6sf]0fdf 1fg :yfoL j:t' geO{ ;do, :yfg / ;Gbe{ cg';f/ kl/jt{gzLn x'G5  
-Nof]6f8{, ;g\ !(*$_ . ;TonfO{ ax'n, ;Gbe{ lge{/ / k'gMJofVofof]Uo ¿kdf lnOG5 -l:dy ;g\ 
@))^_ . lzIfs ca s]jn 1fgsf] k|]ifs xf]Ogg\Ù pgL ;xhstf{, ;x–lzIffyL{, ljdz{stf{ / 1fgsf 
;x–lgdf{tfsf ¿kdf sfo{ u5{g\ -k|m]/], ;g\ @)))_ . ljBfyL{x¿ lgliqmo u|x0fstf{af6 ;lqmo 1fg 
lgdf{tf, cfnf]rs / cy{ vf]Hg] ;xefuL ag]sf 5g\ -lh/fpS;, ;g\ -!((&_ . kf7\oqmd nlrnf], 
hl6n / ljBfyL{–s]lG›t x'G5, / :yfgLo tyf ;f+:s[lts 1fgnfO{ k|fyldstf lbOG5 -8f]n, ;g\ 
!((#_ . d"NofÍg s]jn kl/0ffddf ;Lldt geO{ k|lqmof s]lG›t, cfTd d"NofÍg / u'0ffTds ljdz{df 
cfwfl/t x'G5 -kL6;{, ;g\ !((%_ . pTk|]/0ff ;fdflhs–;f+:s[lts ¿kdf lgld{t, zlQm ;DaGw / 
klxrfg;Fu hf]l8Psf], cl:y/ / ;Gbe{ lge{/ x'G5 . o;/L pQ/cfw'lgstfjfbL lzIffzf:qn] lzIf0f–
l;sfOnfO{ s]jn 1fg x:tfGt/0fsf] k|lqmofaf6 ¿kfGt/0f ub}{ cfnf]rgfTds, ;fdflhs / ;f+:s[lts 
;+jfbsf] ;lqmo If]qdf kl/0ft u/]sf] 5 . lzIfs ca 1fgsf Psdfq ;|f]t dfq geO{ ;x–lzIffyL{ / 
;x–JofVoftf ag]sf 5g\ . ljBfyL{x¿ klg lgliqmo pkef]Qmf xf]OgGÙ pgLx¿ ;lqmo ¿kdf 1fg lgdf{0f 
ug{, k|Zg ug{ / cy{ vf]Hg ;xefuL ag]sf 5g\ . o;n] lzIff k|0ffnLnfO{ ax'cfoflds, ;+jfbd'vL / 
;Gbe{ ;fk]If agfpFb} dfgj cg'ej, ;f+:s[lts ljljwtf / ;fdflhs ;+/rgf;Fu d]n vfg] ultzLn 
k|lqmofdf ¿kfGt/0f u/]sf] 5 .  
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JofVof tyf ljZn]if0f 

 pQ/cfw'lgstfjfbn] lzIf0f–l;sfOdf NofPsf] bfz{lgs ¿kfGt/0f s]jn gofF ;}4flGts 
b[li6sf]0f dfq xf]Og lsgeg] of] lzIffsf] ;f]Rg] tl/sf, ;DaGwsf] k|s[lt / p2]Zo;d]tdf ulx/f] 
kl/jt{g xf] . dflysf] cWoogx¿sf] k'g/fjnf]sgn] s] b]vfpF5 eg] lzIffn] ca 1fgsf] 
x:tfGt/0feGbf a9L 1fgsf] k'glg{df{0f / k'gJof{Vofsf] k|lqmof c+ufNg yfn]sf] 5 .  

1fgsf] k|s[ltdf lj–lgdf{0f 

 pQ/cfw'lgstfjfbsf] d"n cfTdf g} 1fgsf] ljlgdf{0fdf lglxt 5 . cl3Nnf] cfw'lgs 
b[li6sf]0fn] 1fgnfO{ t6:y, ;fj{ef}d / zlQm lg/k]If 7fGYof] t/ ldz]n -km'sf] ;g\ !(&&_ n] 1fg 
;w}F zlQm ;DaGw;Fu ufFl;Psf] x'G5 eg]/ b]vfP . ljBfnodf k9fOg] ljifoj:t'x¿ t6:y xf]Ogg\ 
ltgdf ;Qfwf/L ju{sf] b[li6sf]0f / ljrf/x¿ k|s6 x'G5g\ .  

 To;}n] pQ/cfw'lgs lzIffn] s] ;To xf]< eGg]eGbf of] ;To s;/L ag]sf] xf]< eGg] k|Zg 
p7fpF5 . o;n] l;sf?nfO{ s]jn k9\g xf]Og ;f]Wg, cfnf]rgf ug{ / cfˆg} ;Gbe{cg';f/ gofF 1fg 
l;h{gf ug{ k|]l/t u5{ -vgfn ;g\ @)@%_ . o;/L, 1fg ca l:y/ j:t' xf]Og, ;fdflhs ¿kdf 
agfOg], k'gJof{Vof x'g] / ;Gbe{df lge{/ /xg] k|lqmof ag]sf] 5 .  

lzIfs l;sf? ;DaGwsf] nf]stfGqLs/0f 

 pQ/cfw'lgs lzIffn] lzIfsnfO{ …;j{1 clwsf/sf] s]G›Ú xf]Og ;x–lzIffyL{sf] ¿kdf 
k'gMkl/eflift u5{ -e§/fO{ @)^$_ . lzIf0fsf] sfd 1fg yf]kg]{ xf]Og o;sf] sfd 1fg;Fu ;+jfb ug]{ 
xf] . lzIfs / l;sf?aLrsf] ;DaGw ca pmWjf{w/ geO{ lIflth ag]sf] 5 hxfF b'a}kIfn] l;sfOdf 
;dfg of]ubfg u5{g\ .  

 of] kl/jt{gn] sIffsf]7fnfO{ nf]stflGqs / ljdz{d"ns :yfgdf ¿kfGt/0f u5{, hxfF 
l;sf?sf] cfjfh, cg'ej / b[li6sf]0fnfO{ ;Ddfg lbOG5 . ;+jfbfTds jftfj/0fn] cfnf]rgfTds ;f]r, 
;fdflhs r]tgf, / z}lIfs Gofosf] hu a;fN5 -lh/f]S;, ;g\ !((&_ / -DofSnf/]g, ;g\ @))@_ . 
o;/L lzIfs / l;sf?aLrsf] ;DaGw ca zlQm xf]Og, ;fem]bf/L / ;x–lgdf{0fsf] k|tLs ag]sf] 5 .  

kf7\oqmdsf] hl6ntf / ax'ntf 

 cfw'lgs ;dfhsf ædxfg\ cfVofgx¿Æ h:t}M Psn ;To, ;fj{ef}d p2]Zo jf Ps¿k 
k|ultnfO{ c:jLsf/ u/] -Nof]6f8{ ;g\ !(*$_ . lzIffdf o;sf] cy{, kf7\oqmd ca s'g} Ps 
b[li6sf]0fsf] dfWod xf]Og, ljljw klxrfg, ;+:s[lt / ;Gbe{x¿sf] ld>0f xf] .  

 pQ/cfw'lgs kf7\oqmd nlrnf], v'nf / :yfgLo ;Gbe{df cfwfl/t x'g'k5{ . o;n] ljBfyL{sf 
cg'ej, eflifs / ;f+:s[lts k[i7e"ld / ;d'bfosf] 1fgnfO{ ;d]6\5 -8f]n ;g\ !((#_ . lzIffn] ta 
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dfq cy{k"0f{ ¿k lnG5 ha To;df l;sf?sf] klxrfg k|ltlalDat x'G5 . o;/L kf7\oqmd ca …s] 
k9fpg]<Ú eGbf …s;/L / lsg k9fpg]<Ú eGg] k|Zgdf s]lG›t ePsf] 5 .  

pTk|]/0ffsf] l;4fGtsf] k'gJof{Vof 

 cfw'lgs b[li6sf]0fn] ljBfyL{sf] ;kmntf jf c;kmntfnfO{ k|foM JolQmut k|of;;Fu hf]8\Yof] 
cyf{t\ ;kmn gx'g'sf] sf/0f p;df sdL 5 t/ pQ/cfw'lgs b[li6n] o; ;f]rnfO{ r'gf}tL lbFb} eG5M 
pTk|]/0ffsf] sdL s]jn JolQmut xf]Og ;+/rgfTds c;dfgtfsf] kl/0ffd klg xf] ha l;sf?n] 
kf7\oqmddf cfˆg} efiff, ;+:s[lt jf klxrfgsf] k|ltlglwTj b]Vb}gg\, pgLx¿sf] l;Sg] OR5f :jfefljs 
¿kdf 36\5 . pTk|]/0ffsf] ljsf;sf nflu lzIff k|0ffnLn] ;dfj]zLs/0f, ;f+:s[lts dfGotf / 
;fdflhs GofonfO{ cfwf/ agfpg' cfjZos 5 . pQ/cfw'lgs lzIffdf pTk|]/0ff ca s;/L a9L 
k9fpg]< xf]Og, s;/L k|To]s l;sf?nfO{ ;Daf]wg ug]{< eGg] k|Zg;Fu hf]l8Psf] 5 zdf{  .  

 dfly k|:t't rf/ cfofdx¿n] s] b]vfpF5g\ eg] pQ/cfw'lgstfjfbn] lzIf0f l;sfOnfO{ gofF 
cy{ lbPsf] 5 . lzIff ca l:y/ / t6:y k|0ffnL xf]OgÙ of] Ps hLljt, kl/jt{gzLn / ;Gbe{–lge{/ 
;+jfb xf] . lzIfs, l;sf? / ;dfhaLrsf] ;DaGwnfO{ k'gMkl/eflift ub}{ pQ/cfw'lgs b[li6n] 
lzIffnfO{ d'lQmsf] dfWod agfPsf] 5 hxfF 1fgsf] vf]h, cfnf]rgfTds ;f]r / klxrfgsf] :jLs[lt 
lzIff k|lqmofsf] d"n s]G›df /x]sf 5g\ .  

5nkmn tyf k|flKt 

 o; cWoogsf] 5nkmn / lgisif{x¿n] :ki6 ¿kdf s] b]vfpF5 eg] pQ/cfw'lgstfjfbn] 
lzIf0f l;sfOdf NofPsf] bfz{lgs ¿kfGt/0f cfhsf] o'usf nflu ckl/xfo{ / ;fy{s b'j} ag]sf] 5 . 
o;n] lzIffnfO{ l:y/ ;+/rgfaf6 ultzLn, ax'n / cfnf]rgfTds k|lqmofdf ¿kfGt/0f u/]sf] 5 .  

5nkmn 

 pQ/cfw'lgstfjfbn] lzIffbz{gdf ulx/f] kl/jt{g NofPsf] 5 lglZrttfaf6 clglZrttf, 
Psn b[li6sf]0faf6 ax'n b[li6sf]0f / ;fj{ef}lds ;Toaf6 ;fk]lIfs ;To tkm{sf] ;+qmd0f o;sf] d"n 
:j¿k xf] . o; bz{gn] lzIfs / l;sf? b'a}nfO{ 1fgsf] ;'/lIft ;Ldfaf6 aflx/ lg:s]/ hf]lvd lng, 
k|Zg ug{ / c/fhstfnfO{ klg l;sfOsf] :jfefljs lx:;fsf] ¿kdf :jLsf/ ug{ cfXjfg ub{5 . 
cfw'lgstfjfbL lzIff s] l;Sg]< eGg] k|Zgdf s]lG›t lyof] eg], pQ/cfw'lgs lzIff s;/L / lsg 
l;Sg]<Æ eGg] k|Zgdf s]lG›t x'G5 . g]kfnsf] z}lIfs ;Gbe{df of] bfz{lgs kl/jt{g cem ulx/f] cy{ 
/fV5 . xfd|f] ;dfh ax'eflifs, ax';f+:s[lts / ljljw klxrfgn] el/Psf] 5 . o:tf] ;Gbe{df 
cfw'lgs lzIffsf] Ps¿k / ;fj{ef}lds 9fFrf kof{Kt 5}g . pQ/cfw'lgs b[li6sf]0fn] lzIffnfO{ 
:yfgLo 1fg, eflifs ljljwtf / ;LdfGts[t cfjfhx¿sf] k|ltlglwTj ug]{ dfWod agfpF5 . lzIffsf] 
jf:tljs p2]Zo oyfl:yltjfbL ;f]rnfO{ hf]ufO/fVg' xf]Og . lzIff t Tof] dfWod aGg'k5{ h;n] 
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;dfhsf lje]bx¿nfO{ x6fP/ ;a}sf cfjfhx¿ ;'lgg] jftfj/0f lgdf{0f u/f];\ . ha xfdL lzIffnfO{ 
¿kfGt/0fsf/L zlQmsf] ¿kdf x]5f}{+, ta o;n] ;dfhdf gofF / ;dtfd"ns r]tgfsf] 9f]sf vf]N5 .  

 o; ;Gbe{df e§/fO{ -@)^$_ / af:tf]nf -;g\ @)@)_ sf] ts{ lgs} ;fGble{s 5 . 
pgLx¿sf cg';f/, lzIffsf] sfd s]jn ljBdfg Ú;Qf / zlQm ;+/rgfnfO{ k'g?TkfbgÚ ug]{ dfq x'Fb}g 
a?, o;nfO{ Pp6f o:tf] pks/0fsf] ¿kdf k|of]u ul/g'k5{ h;n] Ú;dfj]zL ;+jfbÚ / Ú;fdflhs GofoÚ 
nfO{ k|j4{g u/f];\ . pgLx¿n] hf]8 lbPsf 5g\ ls lzIff k|0ffnLn] ;LdfGts[t ;d"xnfO{ d"nwf/df 
Nofpg / Gofok"0f{ ;dfh lgdf{0fdf ;lqmo e"ldsf v]Ng'k5{ . To;}n] lj1x¿sf] of] ljrf/;Fu ;xdt 
x'Fb} klg lzIffn] s;}sf] zlQm hf]ufOlbg] sfd ug{'eGbf ;a}sf] kx'Fr / clwsf/ ;'lglZrt ug]{ af6f] 
/f]Hg'k5{ . ha lzIff ;dfj]zL ;+jfbsf] ynf] aG5 ta dfq o;n] ;dfhdf /x]sf cGofox¿nfO{ lrb}{ 
jf:tljs nf]stGqLs/0fdf ;xof]u k'¥ofpF5 .  

d'Vo k|flKtx¿ 

1fgsf] ;fk]lIfs/0f  

 pQ/cfw'lgstfn] 1fgnfO{ l:y/ / j:t'lgi7 ;Tosf] ¿kdf xf]Og, ;fdflhs ¿kdf lgld{t / 
zlQm ;DaGwn] k|efljt k|lqmofsf] ¿kdf JofVof u5{ . o;n] l;sf?nfO{ cfnf]rgfTds r]tgf ljsf; 
ug{ / æ;ToÆ sf] ;+/rgf / pTklQnfO{ k|Zg ug{ k|]l/t u5{ -km"sf], !(&&_ .  

z}lIfs nf]stfGqLs/0f  

 pQ/cfw'lgs lzIffn] lzIfssf] clwsf/s]lG›t e"ldsfnfO{ lj–lgdf{0f u/L, sIffsf]7fnfO{ 
;+jfb / ;xsfo{df cfwfl/t nf]stflGqs :yfg agfpg] cjwf/0ff cl3 ;f/]sf] 5 -k|m]/], ;g\ @)))_ . 
ca lzIfs 1fgsf] dflns xf]Og, ;x–lzIffyL{ / ;xhstf{ x'g\ .  

pTk|]/0ffsf] ;fdflhs–;f+:s[lts k'ga{'emfO 
 o;n] cfw'lgs z}lIfs lrGtgsf] Pp6f alnof] kIfnfO{ phfu/ u5{ . o;sf] Kof/fkm]h o; 
k|sf/ 5 . ;fdfGotof xfdL pTk|]/0ffnfO{ JolQmsf] cfˆg} hfFu/ jf hfFu/sf] cefjsf ¿kdf dfq a'‰g] 
u5f}{+ . t/, d]/f] b[li6df pTk|]/0ff s'g} z"Gotfdf k}bf x'g] s'/f xf]Og . of] t ljBfyL{n] ljBfno jf 
;dfhdf s:tf] Jojxf/ / ;Ddfg kfpF5 eGg] s'/f;Fu k|ToIf hf]l8Psf] x'G5 . To;}n], pTk|]/0ffnfO{ 
JolQmsf] lghL dfldnfeGbf klg Pp6f ;fdflhs / Gofok/s d'2fsf ¿kdf x]l/g' cfjZos 5 . o; 
;Gbe{nfO{ an k'¥ofpFb} e§/fO{ -@)^$_ ts{ u5{g\ ls pTk|]/0ffnfO{ ca s]jn JolQmut OR5fzlQm jf 
sdhf]/Lsf] ¿kdf dfq ;Lldt /fVg' x'Fb}g . pgL o;nfO{ Ú;fdflhs–;f+:s[lts ;Gbe{Ú / Úz}lIfs GofoÚ 
;Fu ;DalGwt uDeL/ k|Zgsf ¿kdf JofVof u5{g\ . zdf{sf cg';f/, ha lzIff k|0ffnLn] l;sf?sf] 
df}lns klxrfg, pgLx¿sf] dft[efiff / ;f+:s[lts k[i7e"ldnfO{ plrt dfGotf / ;Ddfg lbG5, ta dfq 
pgLx¿df l;Sg] k|]/0ff alnof] eP/ cfpF5 .  
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 olb xfdLn] ljBfyL{nfO{ pTk|]l/t ug{ rfxg] xf] eg] pgLx¿sf] k[i7e"ld / ;+:s[ltnfO{ 
sIffsf]7fdf :yfg lbg'k5{ . ha Pp6f ljBfyL{n] cfˆgf] efiff / ;+:s[ltnfO{ kf7\oqmddf k|ltljlDat 
ePsf] b]V5, p;n] cfkm"nfO{ ;'/lIft / ;Ddflgt dx;'; u5{ . cGttM, o:tf] ;dfj]zL jftfj/0fn] g} 
l;sf?df cfGtl/s pmhf{ / Gofosf] af]w u/fpF5, h;n] l;sfOnfO{ cy{k"0f{ agfpF5 .  

kf7\oqmdsf] nlrnf]kg / hl6ntf 

 pQ/cfw'lgs b[li6sf]0fn] kf7\oqmdnfO{ l:y/ kf7\oj:t'sf] ;"rL xf]Og, l;sf?sf] ?lr, 
cg'ej / :yfgLo cfjZostfcg';f/ pb\ej x'g] / hl6n k|lqmof dfg]sf] 5 . ljsf;dfg ;+/rgf sf 
¿kdf j0f{g u5{g\ h;n] l;sf?df :jfldTj, /rgfTdstf / cfnf]rgfTds ;f]r ljsf; u5{ . o; 
cWoogsf] lgisif{n] b]vfpF5 eg] pQ/cfw'lgstfjfbn] lzIffnfO{ ;Qf xf]Og ;+jfb, j:t' xf]Og k|lqmof 
/ cg'zf;g xf]Og :jtGqtfsf ¿kdf k'gMkl/eflift u/]sf] 5 -8f]n, ;g\ !((#_ . g]kfn h:tf] ljljw 
;dfhdf o:tf] b[li6sf]0fn] lzIff k|0ffnLnfO{ clws Gofok"0f{, ;dfj]zL / ;Gbe{ ;+j]bgzLn agfpg] 
ulx/f] ;Defjgf /fVb5  .  

lgisif{ 

 ;du| ¿kdf x]bf{, pQ/cfw'lgstfjfbL b[li6sf]0fn] lzIffnfO{ l:y/ 1fgsf] k|;f/0f ug]{ 
k/Dk/fut ;+/rgfaf6 aflx/ NofO{ ax'ntf, ;Gbe{uttf / ;+jfbdf cfwfl/t k|lqmofsf ¿kdf 
k'gMkl/eflift ug]{ ;zQm j}rfl/s cfwf/ k|bfg u/]sf] 5 . o;n] 1fg, ;To / l;sfOnfO{ ;fdflhs 
lgdf{0fsf ¿kdf a'‰g] gofF b[li6 dfq k|bfg ub}{g, lzIffnfO{ nf]stflGqs, ;dfj]zL / cfnf]rgfTds 
r]tgfsf] ljsf;;Fu k|ToIf ¿kdf hf]8\g] ;Defjgf klg vf]lnlbG5 . ljz]iftM ax'eflifs, ax';f+:s[lts 
/ ;fdflhs ljljwtfn] el/Psf] g]kfnL ;Gbe{df o:tf] b[li6sf]0fn] lzIffnfO{ cem ;fGble{s, Gofok"0f{ 
/ hLjgf]kof]uL agfpg dxŒjk"0f{ of]ubfg k'¥ofpg ;S5 . To;}n] lzIf0f–l;sfOsf l;4fGt, kf7\oqmd 
lgdf{0f, d"NofÍg k|0ffnL / sIffsf]7f cEof;df pQ/cfw'lgs ;f]rsf tTjx¿nfO{ ;Gt'lnt / 
;Gbef{g's"n ¿kdf ;d]6\g] lbzfdf yk ;}4flGts tyf cg'ejhGo cg';Gwfg cfjZos b]lvG5 . o; 
k|sf/sf k|of;x¿n] eljiosf] lzIffnfO{ s]jn 1fg cfh{gsf] dfWod geO{ ;fdflhs ¿kfGt/0f, 
cfnf]rgfTds r]tgf / dfgjLo ;zQmLs/0fsf] cfwf/sf ¿kdf :yflkt ug{ dfu{k|z:t ug]{ ck]Iff ug{ 
;lsG5 .  
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n]v;f/ 

k|:t't cfn]vdf nIdLk|;fb b]jsf]6fsf] …kxf8L hLjgÚ lgaGwnfO{ ljZn]if0fsf] s]G›laGb' agfOPsf] 5 . 
lgaGwdf u|fdL0f ;dfhsf] oyfy{, ;f+:s[lts cEof; / k|s[lt;Fusf] ;xhLjgsf] hLjGt k|:t'lt  
kfOG5 . lgaGwdf ;d]l6Psf k|s[lt, ;dfh / ;+:s[ltsf ljz]iftfx¿nfO{ ;du|tfdf s;/L d"Nofª\sg 
ug{] eGg] s'/fnfO{ ;d:ofsf ¿kdf lnOPsf] 5 . o; cWoogsf] p2]Zo b]jsf]6fsf] lgaGwsf/sf ¿kdf 
of]ubfg :ki6 kfg{', …kxf8L hLjgÚ df lrlqt k|s[lt–dfgj ;DaGw / ;f+:s[lts ljz]iftf klxrfg ug{', 
eflifs / z}nLut ljlzi6tf cWoog ug{' tyf g]kfnL lgaGw ;flxTodf o;n] k'¥ofPsf] of]ubfgsf] 
d"Nofª\sg ug{' xf] . u'0ffTds k4ltdf cfwfl/t eP/ d"n kf7sf] cWoog, ;flxTo ;dLIffTds 
b[li6sf]0f / ;}4flGts dfGotfx¿nfO{ k|of]u ul/Psf] 5 . cWoogaf6 k|fKt kl/0ffdcg';f/ …kxf8L 
hLjgÚ lgaGw s]jn JolStut cg'ejsf] cleJolSt geO{ g]kfnL u|fdL0f hLjgsf] ;fd"lxs b[i6fGt 
ag]sf] 5 . o;df kxf8L ;dfhsf] sl7g hLjg, >dzLntf, cfTdlge{/tf, ;fdflhs ;DaGw, wfld{s 
cf:yf, ;f+:s[lts cEof; / k|s[lt;Fusf] ulx/f] ;DaGw k|:6 b]lvG5 . eflifs b[li6n] o;df k|of]u 
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ul/Psf cfTdLo z}nL, pkdf, ¿ks / ;/n cleJolStn] lgaGwnfO{ snfTds / hLjgbzL{ agfPsf] 
5 . lgisif{tM b]jsf]6fsf] …kxf8L hLjgÚ g]kfnL lgaGw ;flxTodf oyfy{k/s, ;+j]bgzLn / df}lns 
of]ubfg ag]sf] 5 lsgls o;n] kxf8L ;dfhsf] cfly{s cefj, >dk|wfg hLjgz}nL, ;f+:s[lts 
cEof; / k|s[lt;Fusf] ;xhLjgnfO{ k|ToIf cjnf]sg / cfTdLo z}nLdfkm{t lrlqt u/]sf] 5 . 
;fdflhs oyfy{ / k|s[ltk|]dnfO{ bfz{lgs hLjgb[li6;Fu hf]8]/ k|:t't ul/Psfn] lgaGw hLjgbzL{ 
ag]sf] b]lvG5 . o;n] kf7snfO{ ;fdflhs r]tgf, k|s[ltk|ltsf] ;Ddfg / dfgjLo ;xfg'e"lttkm{ k|]l/t 
ug{'sf ;fy} kxf8L ;dfhsf dflg;x¿sf] pBdzLntf / kf}/vL hLjgnfO{ JofVofTds 9ª\un] k|:t't 
u/L ;dfh / ;+:s[ltk|ltsf] ulx/f] ;dem k|s6 u/]sf] 5  .  
d'Vo zAbfjnL M u|fdL0f ;dfh, kxf8L hLjg, k|s[lt–dfgj ;DaGw, ;f+:s[lts cEof;, eflifs–
;flxlTos z}nL  .  

ljifokl/ro 

 nIdLk|;fb b]jsf]6f g]kfnL ;flxTosf lzv/ JolStTj x'g\ . pgn] sljtfdfq geO{ lgaGw, 
pkGof;, gf6s, ;dfnf]rgf, cg'jfb / cGo ljwfdf klg clåtLo of]ubfg lbPsf 5g\ -zdf{,  
@)%!_ . …kxf8L hLjgÚ lgaGwdf g]kfnL u|fdL0f ;dfhsf] oyfy{ hLjg, ;ª\3if{, ;f+:s[lts cEof; 
/ k|fs[lts kl/j]zsf] ;"Id lrq0f kfOG5 . lgaGw d"ntM n]Vokf7\o ljwf xf] . eflifs k|f}9tfsf 
b[li6n] lgaGwnfO{ ;a}eGbf k|f}9 uBfTds cleJolQm dflgG5 . o;sf/0f n]Vo efiffsf] k|f}9tf;Fu 
kl/lrt x'g / tT;DaGwL s'/fdf cEo:t x'g o;nfO{ pkof]uL dflgG5 -clwsf/L, @)%(, k[=!*&_ . 
b]jsf]6fsf] …kxf8L hLjgÚ o;} b[li6sf]0f;Fu d]n vfG5 . o; lgaGwdf k|of]u ul/Psf] ;/n t/ k|f}9 
efiffz}nL, hLjgbzL{ b[li6sf]0f / ulx/f] ;+j]bgfTds lrq0fn] lgaGwnfO{ s]jn ;"rgf jf ljj/0f geO{ 
snfTds / kl/kSj uBfTds cleJolQmsf] :t/df k' ¥ofPsf] 5 . uf];fOFyfg / lemN6'ªtkm{sf] ofqfdf 
b]jsf]6fn] b]v]sf kxf8L hLjgsf sl7gfO, bfl/b|\o{, lzIff / :jf:Yosf] cefj, >dzLntf, wfld{s 
cf:yf / ;f+:s[lts k/Dk/f snfTds b[li6n] k|:t't ePsf] 5 -b]jsf]6f, @)%#_ . o:tf] b[li6n] 
…kxf8L hLjgÚ lgaGw s]jn JolStut cg'ejsf] k|ltj]bg dfq geO{ g]kfnL ;dfhsf] P]ltxfl;s / 
;f+:s[lts b:tfj]h klg ag]sf] 5 . t/ o:tf dxŒjk"0f{ s[ltaf/] lj:t[t cg';GwfgfTds cWoog sd 
kfOG5 . lgaGwdf /x]sf] ;fdflhs–;f+:s[lts ljz]iftf, k|s[lt–dfgj ;DaGw, eflifs–;flxlTos z}nL 
/ oyfy{k/s b[li6sf]0fnfO{ ;du|tfdf JofVof ug{] cfjZostf ljBdfg 5 . o; cWoogsf] p2]Zo 
b]jsf]6fsf] lgaGwsf/sf ¿kdf of]ubfg :ki6 ug{', …kxf8L hLjgÚ lgaGwdf lrlqt k|s[lt, ;dfh / 
;+:s[ltsf] ljz]iftf klxrfg ug{', eflifs / z}nLut ljlzi6tf ljZn]if0f ug{' tyf o; lgaGwn] g]kfnL 
lgaGw ;flxTodf k'¥ofPsf] of]ubfgsf] d"Nofª\sg ug{' xf] . o;sf nflu u'0ffTds cg';Gwfg k4lt 
cjnDag ul/Psf] 5, h;df d"n kf7sf] cWoog, ;flxTo ;dLIffTds b[li6sf]0f / ;}4flGts 
dfGotfx¿sf] cfwf/df ljZn]if0f ul/Psf] 5 -lqkf7L, @)%@_ . k|:t't cWoogaf6 g]kfnL ;flxTosf] 
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cWoog ubf{ ;dfh, ;+:s[lt / Oltxf; a'em\g ;lsg] cf}lrTo k'li6 x'G5 . b]jsf]6fsf] …kxf8L hLjgÚ 
lgaGwn] kxf8L ;dfhsf] hLjgz}nL dfq xf]Og, g]kfnL ;dfhsf] ;fd"lxs hLjg–bz{g phfu/ u/]sf] 
b]lvG5 . o; cWoogn] g]kfnL ;flxTodf oyfy{k/s k|j[lQ, u|fdL0f hLjgsf] bf?0f oyfy{ / 
;fdflhs r]tgfsf] l:ylt k|:6 kfg{]5 -9sfn, @)&%_ .  

pknAw cWoogx¿df …kxf8L hLjgÚ sf] ;fdfGo rrf{ kfOP klg o;sf] k|s[lt–;dfh–
;+:s[ltsf] ;du| b[li6af6 ljZn]if0f ug{] k|of; ck]Iffs[t Go"g b]lvG5 . ljz]iftM lgaGwdf /x]sf] 
k|s[lt–dfgj ;DaGw, ;fdflhs ;+/rgf, ;f+:s[lts cEof; / eflifs–z}nLut ljz]iftfsf] PsLs[t 
cWoog cefjdf 5 . o;}n] o; cWoogn] pQm s[ltnfO{ ax'cfoflds b[li6n] k'gJof{Vof ub{} o;sf] 
;fdflhs, ;f+:s[lts / bfz{lgs dxŒjnfO{ ljZn]if0ffTds ¿kdf :ki6 ug{] k|oTg u/]sf] 5 . o;k|sf/ 
k|:t't cWoogn] k"j{jtL{ j0f{gfTds JofVofeGbf km/s eO{ ;du| / ;+/rgfTds ljZn]if0fdfkm{t 
ljBdfg cg';GwfgfTds l/Qmtf k"lt{ ug{] ck]Iff /fv]sf] 5  .  

b]jsf]6f M hLjg kl/ro / lgaGwsf/sf] kl/ro 

 lj=;+= !(^^ ;fn sflQs ( ut] sf7df8f}Fsf] l8NnLahf/df hGd]sf b]jsf]6fsf] ;flxlTos 
hLjgofqf cg's/0ffTds 5 . afNosfnb]lv g} tLj| af}l4s Ifdtfsf wgL /x]sf b]jsf]6fn] cf/lDes 
lzIff sf7df8f}Fd} k|fKt u/] / kl5 ef/tsf] snsQf ljZjljBfnoaf6 ;flxTodf Pd=P= u/] -zdf{, 
@)%!_ . pgsf] ;flxlTos ofqf sljtfaf6 ;'? eP klg lj:tf/} lgaGw, gf6s, pkGof;, cg'jfb, 
;dfnf]rgf nufotsf ljwfdf km}lnof] . g]kfnL ;flxTodf cfw'lgstfsf] ;'?jft ug{] k|d'v JolStTjsf 
¿kdf b]jsf]6fnfO{ dflgG5 . sljtfdf …d'gfdbgÚ pgsf] lzv/ s[lt xf], h;n] g]kfnL sfJonfO{ 
hghLjg;Fu hf]l8lbof] -b]jsf]6f, @)%#_ . gf6sdf zfs'Gtn, ;fljqL / pkGof;df rG›d'vL, ;f]emL 
h:tf s[ltx¿n] pgsf] ax'cfoflds l;h{gfTdstf k|dfl0ft x'G5 . ;g\ !(#)–%) sf] bzsdf pgn] 
g]kfnL ;flxTonfO{ cfw'lgs r]tgf, k|ultzLn b[li6sf]0f / dfgjLo ;+j]bgf;Fu hf]8]sf lyP -lqkf7L, 
@)%@_ . lgaGwsf/sf ¿kdf b]jsf]6f M b]jsf]6f s]jn slj dfq geO{ s'zn lgaGwsf/ klg lyP . 
pgsf lgaGwx¿df bfz{lgs ulx/fO, ;fdflhs oyfy{ / ;f}Gbo{d"ns cleJolSt kfOG5 . pgn] 
JolStut cg'ejnfO{ ;fj{ef}d ;To;Fu hf]8\g] k|j[lQ cjnDag u/]sf 5g\ -cof{n, @)@%_ . pgsf 
…kxf8L hLjgÚ, …ljBfnosf] afnsÚ …;flxTo / ;dfhÚ, … nf]s ;+:s[ltÚ cflb lgaGwx¿n] g]kfnL 
lgaGw ;flxTonfO{ gofF cfofd lbPsf 5g\ . ;hLj lrq0f, efjgfTds prfO, eflifs ;f}Gbo{ / uxg 
ts{zLntf g} lgaGwx¿sf] ljz]iftf xf] . pgn] lgaGwnfO{ hfgsf/L lbg] dfWod geO{ hLjg af]w ug{] 
snfTds / bfz{lgs cleJolStsf] ¿kdf ljsf; u/] -b]jsf]6f, @)%#_  .  
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…kxf8L hLjgÚ lgaGwsf] ;+/rgf / ljifoj:t' 

 lgaGwsf] ;[hgfTds k[i7e"ld M nIdLk|;fb b]jsf]6fn] cfˆgf] ofqfsf] cg'ejnfO{ hLjg–
oyfy{;Fu hf]8]/ …kxf8L hLjgÚ lgaGw l;h{gf u/]sf x'g\ . uf];fOFyfg / lemN6'ªtkm{sf] ofqfdf pgn] 
b]v]sf ;fdflhs cj:yf, afnaflnsfsf] bogLo cj:yf, bfl/›\o, lzIff / :jf:Yosf] sdL, wfld{s 
cf:yf / ;f+:s[lts cEof;nfO{ k|ToIf cjnf]sgaf6 lgaGwdf ptfl/Psf] 5 -b]jsf]6f, @)%#_ . 
lgaGwdf JoSt ul/Psf cg'e"ltx¿n] u|fdL0f ;dfhnfO{ r]tgfsf] k|sfz cfjZos 5 eGg] wf/0ff 
phfu/ u5{ . b]jsf]6fn] o; lgaGwdf JolStut cg'ej;Fu} P]ltxfl;s oyfy{ / ;fdflhs ;+/rgf 
k|:t't u/]sf 5g\ . o;n] lgaGwnfO{ s]jn ljj/0ffTds agfpg'eGbf a9L ;fdflhs–bfz{lgs / 
dfgjLo b[li6sf]0f ;d]6\g] dfWod agfPsf] 5 -lqkf7L, @)%@Ù zdf{, @)%!_ .  

syg z}nL / eflifs ;f}Gbo{ M b]jsf]6fsf] lgaGwn] cfTdsygfTds z}nL cjnDag u/]sf]  
5 . k|yd k'?if …dÚ k|of]u u/]/ cfˆgf cg'e"lt / b]v]sf oyfy{nfO{ k|ToIf kf7s;fd' k|:t't ug{] 
k|j[lQn] o;nfO{ cToGt cfTdLo agfPsf] 5 . efiff ;/n eP klg ulx/f] cy{af]w u/fpg] lsl;dn] 
k|of]u ul/Psf] 5 . pkdf, ¿ks, k'g?lSt / jfSo ;+/rgfsf] ljljwtfdfkm{t lgaGwdf eflifs ;f}Gbo{ 
cleJoSt ePsf] 5 . o;n] kf7sdf b[Zo, efjgf / bfz{lgs ljrf/ pTkGg u/]sf] dx;'; ug{  
;lsG5 . b]jsf]6fsf] n]vgLdf hLjgk|]d, dfgjLo ;+j]bgf / oyfy{sf] snfTds k|:t'lt kfOG5  
-b]jsf]6f, @)%#Ù 9sfn, @)&%_ . o;} ;Gbe{df …kxf8L hLjgÚ lgaGw :jR5GbtfjfbL k|j[lQdf 
n]lvPsf] s[lt xf] . :jR5Gbtfjfbn] JolQmk/s cg'e"lt, efjgfTds ulx/fO / k|s[ltk|ltsf] 
cfsif{0fnfO{ ;flxTosf] d"n cfwf/ dfG5 . :jR5Gbtfjfbsf hGdbftfsf ¿kdf k|mfG;]nL /fHoqmflGt  
-;g\ !&*(_ sf hgs ?;f]nfO{ dflgG5 -e08f/L / kf}8]n, @)^!, k[= !(*_ . b]jsf]6fsf] cfTdLo 
z}nL, k|s[lt–k|]d / hLjgbz{g k|:t't ug{] tl/sf o; k|j[lQ;Fu k|ToIf ;DalGwt b]lvG5  .  

 k|s[lt lrq0f / efjfleJolSt M …kxf8L hLjgÚ lgaGwdf k|s[lt s]jn k[i7e"ld geO{ 
hLjgz}nL;Fu ulx/f] ¿kdf ufFl;Psf] 5 . kxf8sf] xl/ofnL, a:tLsf] ;/;kmfO, hf8f] df};d, b}lgs 
hLjgsf k|tLsx¿n] k|s[lt / hLjglarsf] cGt/;DaGw :ki6 kf5{ . b]jsf]6fn] k|s[ltnfO{ ;f}Gbo{sf] 
dfq k|tLs geO{ ;ª\3if{, kL8f / hLjgzlStsf] ;|f]tsf ¿kdf lrq0f u/]sf 5g\ -9sfn, @)&%_ . 
k|s[lt / ;dfhlarsf] ;xhLjgnfO{ dfgjLo b[li6sf]0f;lxt lrq0f ubf{ lgaGwdf efjgfTds ulx/fO 
ylkPsf] 5 . o;n] kf7sdf k|s[lt / dfgjLo ;xhLjgaf/] ;+j]bgzLntf hufpF5 .  

;fdflhs–;f+:s[lts kIf 

 kxf8L ;dfhsf] hLjgz}nL M b]jsf]6fsf] lgaGwdf kxf8L hLjg cfTdlge{/, >dk|wfg / 
;/n b]lvG5 . u|fdL0f a:tLsf dflg;x¿n] v]tLkftL, uf]7kfng / x:tsf}znnfO{ hLjgofkgsf] 
cfwf/ agfPsf 5g\ . vfgkfgdf hª\undf cfkm}F pd|g] l;:gf]b]lv :yfgLo kl/sf/ k|d'v 5g\ t/ 
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lzIff, :jf:Yo / oftfoftsf] kx'Fr sd ePsfn] hLjg ;ª\3if{k"0f{ 5 -b]jsf]6f, @)%# / cof{n, 
@)@%_ .  

;f+:s[lts / k/Dk/fut cEof; M lgaGwdf lrlqt kxf8L ;dfh wfld{s ljZjf;, pT;j–kj{ 
/ ;+:sf/–cg'i7fgdf ulx/f] ¿kdf hl8t 5 . nf]suLt, g[To / df}lns snf dfWodn] pgLx¿n] 
cfˆgf] kL8f / cfgGb JoSt u5{g\ . oBlk sltko cj:yfdf cGwljZjf; / ¿l9jfb sfod /x]sf] 
;ª\s]t klg b]lvG5 . o;n] kxf8L hLjgnfO{ df}lnstf / ljljwtfsf] w/f]x/sf ¿kdf k|:t't u/]sf] 5 
-lqkf7L, @)%@ / zdf{, @)%!_ .  

juL{o / dfgjLo ;DaGw M b]jsf]6fn] kxf8L ;dfhdf juL{o ;+/rgf / dfgjLo ;DaGwsf] 
cj:yfnfO{ lrq0f u/]sf 5g\ . ;fdflhs kbfg'Std -hftLo e]b, cfly{s c;dfgtf, ;fdflhs 
x}l;ot_, hftLo cf:yf / cfly{s ljefhgsf afjh'b ;femf b'Mv–;'vdf ;xsfo{ ug{] k/Dk/f kxf8L 
;dfhsf] ljz]iftf ag]sf] 5 -b]jsf]6f, @)%#_  .  

k|s[lt / dfgj ;DaGw 

k|s[lt;Fusf] ;xhLjg M kxf8L dflg;x¿sf] hLjg k|s[lt;Fu k|ToIf ¿kdf ufFl;Psf] 5 . 
cGg pTkfbgb]lv b}lgsLsf cfjZostf;Dd ;a} k|s[ltsf] ;xfotfdf cfwfl/t x'G5 . v]ltkftL, af/L, 
hª\un / vf]nf–gfnf hLjg lgjf{xsf cfwf/ x'g\\ . o; ;xhLjgnfO{ s]jn cfly{s cfjZostf;Fu 
dfq xf]Og, ;f+:s[lts / efjgfTds ;DaGwsf] ¿kdf klg lrq0f ul/Psf] 5 -9sfn, @)&%_ .  

dfgj kL8f / kxf8sf] s7f]/ oyfy{ M lgaGwdf kxf8sf] hLjg /d0fLo k|s[lt;Fu dfq ;Lldt 
5}g . lr;f] xfjf, b'u{d ef}uf]lns cj:yf, >dk|wfg hLjgz}nL, bfl/b|\o{ / cefjn] hLjg sl7g 
agfPsf] 5 . b]jsf]6fn] s7f]/ oyfy{leq n's]sf] kL8f / ;ª\3if{nfO{ snfTds 9ª\un] k|:t't u/]sf 
5g\ -b]jsf]6f, @)%# / 9sfn, @)&%_ .  

bfz{lgs–dfgjLo b[li6 M b]jsf]6fsf] b[li6df kxf8L hLjg s]jn ef}uf]lns k|:t'lt xf]Og, 
hLjgsf] bfz{lgs JofVof xf] . dfgj hLjg kL8fbfoL eP klg ;ª\3if{, w}o{ / k|s[lt;Fusf] 
;fd~h:ok"0f{ ;DaGwn] hLjgnfO{ cy{k"0f{ agfpF5 . o;n] lgaGwnfO{ hLjgb[li6 ;d]6\g] ljz]if 
of]ubfg lbPsf] 5 -lqkf7L, @)%@_ . b]jsf]6fsf] b[li6df kxf8L hLjg s]jn ef}uf]lns k|:t'lt xf]Og, 
hLjgsf] bfz{lgs JofVof xf] . dfgj hLjg kL8fbfoL eP klg ;ª\3if{, w}o{ / k|s[lt;Fusf] 
;fd~h:ok"0f{ ;DaGwn] hLjgnfO{ cy{k"0f{ agfpF5 . o;n] lgaGwnfO{ hLjgb[li6 ;d]6\g] ljz]if 
of]ubfg lbPsf] 5 -lqkf7L, @)%@_ . o;} k|;ª\udf k|wfg -@)%@, k[= %)^_ n] ;x/ / kxf8sf] 
hLjglarsf] cGt/nfO{ :ki6 kfb{} eg]sf 5g\—ækxf8df ;x/sf] h:tf] lemnLldnL 5}g, g 33{/fx6, 
h;n] dfgjtfsf snk"hf{x¿ 33{/fpFb} ww{/fpFb} hLjgsf] k|fs[lts cfo{kgf vNaNofpF5, hxfF 
s[lqdtf 5}g, h;n] dg'io cfTdpk/ cTofrf/ ub{5, hLjg k|fs[lts 5 .Æ k|wfgsf] ljrf/n] 
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b]jsf]6fsf] b[li6sf]0fnfO{ yk k'li6 ub{5 ls kxf8L hLjg sl7g eP klg s[lqdtf /lxt, k|fs[lts / 
cflTds ¿kdf ;Gt'lnt hLjg xf] . bz{g cg';Gwfgx¿sf] klg cg';Gwfg xf], h;n] k|df0f / 
;TotYosf] dfq} JofVof ub{}g, a? dgdf pTkGg x'g] lh1f;f / ts{x¿sf] ;dfwfg lbG5 -cof{n, 
@)%%, k[= $_ . oxL b[li6n] x]bf{ kxf8L hLjg lgaGw s]jn cg'ejfTds n]Vokf7\o xf]Og, hLjg / 
;dfhsf] ulx/f] bfz{lgs ljZn]if0f klg xf]  .  

lgaGwsf] ;flxlTos dxŒj 

 g]kfnL lgaGw ;flxTodf of]ubfg M …kxf8L hLjgÚ lgaGwn] g]kfnL lgaGw ;flxTodf 
;"rgfTds dfq geO{ snfTds, ;+j]bgfTds / hLjgbzL{ cfofd yk]sf] 5 . o; lgaGwdf k|fs[lts 
kl/j]z, ;fdflhs oyfy{ / bfz{lgs b[li6sf]0f ;Gt'lnt ¿kdf k|:t't ePsf 5g, h;n] kf7snfO{ 
s]jn syf jf ljj/0f;Dd ;Lldt g/fvL hLjgsf jf:tljs cg'e"ltx¿ cg'ej u/fpF5 -b]jsf]6f, 
@)%#_ . pbfx/0fsf nflu b]jsf]6fn] kxf8L a:tLdf afnaflnsfsf] lzIff cefj / v]ns'bdf b]lvg] 
sl7gfOx¿sf] k|ToIf cjnf]sgdfkm{t j0f{g u/]sf 5g\ . kf7sn] o;dfkm{t aRrfx¿sf] ;ª\3if{do 
hLjg dfq geO{ pgLx¿df /x]sf] pT;fx, lhhLljiff / ;fdflhs r]tgf a'em\g ;S5g\ . o; lgaGwn] 
u|fdL0f ;dfhsf] cfly{s, ;fdflhs / ;f+:s[lts ;+/rgf k|i6 b]vfpF5 / g]kfnL lgaGwnfO{ oyfy{k/s 
b[li6sf]0fdf pEofPsf] 5 -zdf{, @)%!Ù lqkf7L, @)%@_ . lgaGwdf k|of]u ul/Psf] efiff ;/n eP 
klg ulx/f] efjgfTds / bfz{lgs cy{ ;d]l6Psf] 5 . b]jsf]6fn] pkdf, ¿ks / ;hLj j0f{gdfkm{t 
kf7snfO{ b[Zo dfq xf]Og, dfgj ;+j]bgf / hLjgb[li6 klg cg'ej u/fPsf 5g\ . pbfx/0fsf nflu 
…l;:g' / l9+8f]Ú sf] b}lgs hLjgsf] lrq0fdfkm{t :yfgLo hLjgz}nLsf] ;/ntf / >dk|wfgtf b]vfOPsf] 
5 . o;k|sf/n] lgaGwn] g]kfnL ;flxTodf u|fdL0f hLjg / k|fs[lts kl/j]zsf] oyfy{k/s lrq0fsf] 
k/Dk/f dha't agfPsf] 5 -9sfn, @)&%_ .  

cGo ;dsfnLg lgaGwx¿;Fu t'ngf M b]jsf]6f h:t} c¿ ;dsfnLg lgaGwsf/x¿n] klg 
;fdflhs–;f+:s[lts ljifodf lgaGw n]v]sf 5g\ . pbfx/0fsf nflu k/z'/fd >]i7 / afns[i0f ;dsf 
lgaGw ;fdflhs oyfy{df s]lG›t 5g\ . t/ b]jsf]6fsf] b[li6 o;eGbf km/s b]lvG5 . pgn] ;fdflhs 
oyfy{ dfq j0f{g gu/L To;nfO{ ;f}Gbo{, efjgfTds ulx/fO / bfz{lgs b[li6sf]0f;Fu hf]8]/ k|:t't 
u/]sf 5g\ -lqkf7L, @)%@_ . pbfx/0fsf nflu k/z'/fd >]i7sf] lgaGwdf kxf8L ufpFsf] ef}uf]lns 
sl7gfO dfq j0f{g x'G5 t/ b]jsf]6fn] ToxfFsf] k|fs[lts ;f}Gbo{, ;f+:s[lts cEof;, dflg;x¿sf] 
;xgzLntf / cfTdlge{/tf klg k|:t't u/]sf 5g\ . o;n] kf7snfO{ ;fdflhs oyfy{;Fu} dfgj 
hLjgsf] ulx/f] d"No / k|fs[lts ;f}Gbo{sf] cg'ej klg lbG5 . ;dsfnLg lgaGwx¿;Fu t'ngf ubf{ 
b]jsf]6fsf] df}lnstf :ki6 b]lvG5 . pgsf] lgaGwdf eflifs ;f}Gbo{, z}nLut gjLgtf / hLjgbzL{ 
b[li6sf]0fsf] ;+of]hg clåtLo 5 . o;}n] …kxf8L hLjgÚ g]kfnL lgaGw ;flxTodf df}lns / :yfoL 
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of]ubfg /fVg] s[lt ag]sf] 5 -cof{n, @)@%Ù zdf{, @)%!_ . zdf{ -@)%%_ sf cg';f/ lgaGw 
5f]6f]5l/tf] uBljwf xf] h;df dgdf ePsf ljrf/nfO{ lnlvt ¿kdf k|:t't ul/G5 . b]jsf]6fsf] …kxf8L 
hLjgÚ n] oxL ljz]iftf cfTd;ft\ u/]sf] 5 . n]vsn] u|fdL0f ;dfhk|ltsf] cfˆgf ljrf/, cg'ej / 
hLjgaf]wnfO{ ;+lIfKt t/ ulx/f] z}nLdf k|:t't u/]sf 5g\ . o;/L b]jsf]6fsf] lgaGwn] zdf{sf] lgaGw 
kl/efiff;Fu k|ToIf d]n vfG5 / g]kfnL lgaGwnfO{ gjLg / :yfoL cfofd k|bfg ub{5  .  

kf7sk|ltsf] k|efj 

 …kxf8L hLjgÚ lgaGwn] kf7sdf k|fs[lts ;f}Gbo{af]w, ;fdflhs–;f+:s[lts r]tgf / dfgjLo 
;xfg'e"lt pTkGg u/fPsf] kfOG5 . eflifs ;f}Gbo{, snfTds k|:t'lt / efjgfTds ulx/fOn] kf7ssf] 
r]tgf / ;+j]bgzLntfnfO{ :kz{ ub{5 -9sfn, @)&%_ . pbfx/0fsf nflu b]jsf]6fn] kxf8sf] lr;f] 
xfjf, b'u{d e"uf]n / :yfgLo ls;fgsf] >dk|wfg hLjgnfO{ oyfy{k/s ¿kdf lrq0f ubf{ kf7sn] 
s]jn b[Zo b]Vg] dfq xf]Og, ToxfFsf] kL8f, ;ª\3if{ / ;xgzLntf cg'ej ug{ ;S5 . o;n] kf7sdf 
;xfg'e"lt, hLjgb[li6 / ;fdflhs pQ/bfloTjsf] cg'e"lt pTkGg ub{5 . lgaGwdf b]vfOPsf 
;f+:s[lts cEof; / k/Dk/fut hLjgz}nLn] klg kf7sdf ;fdflhs–;f+:s[lts r]tgf ljsf; ug]{ 
b]lvG5 . pbfx/0fsf nflu nf]suLt / df}lns snfdf JoSt v'zL, kL8f / pT;fxn] kf7sdf kxf8L 
hLjgk|ltsf] dgg / cfTdlg/LIf0fsf] efjgf hufpF5 . o;}n] lgaGwn] kf7ssf] efjgfTds, af}l4s / 
;fdflhs r]tgfnfO{ ;d[4 ug{] k|efj /fVb5 . lqkf7L -@)%@_ n] klg b]jsf]6fsf] lgaGwdf /x]sf] 
hLjgbzL{ r]tgfn] kf7snfO{ ;fdflhs dggtkm{ k|]l/t ug{] pNn]v u/]sf 5g\ . o; cfwf/df …kxf8L 
hLjgÚ lgaGw kf7ssf] efjgfTds / af}l4s r]tgfnfO{ ;d[4 ug{] s[lt dfGg ;lsG5  .  

pBdzLn b[li6sf]0f  

 …kxf8L hLjgÚ lgaGwdf b]jsf]6fn] kxf8L ;dfhsf dflg;x¿sf] kf}/vL / pBdzLn Jojxf/ 
k|:6;Fu b]vfPsf 5g\ . pgLx¿ hl6n e"uf]n / k|fs[lts r'gf}tLsf afah'b v]tkftL, uf]7kfng / 
:yfgLo x:tsf}zndfkm{t cfTdlge{/ hLjgofkg u5{g\ . b]jsf]6f JolStut cg'ej / cjnf]sgdfkm{t 
oL ultljlwnfO{ cy{k"0f{ JofVofdf ¿kfGt/0f u5{g\, h;n] kf7snfO{ d]xgt, k|of; / 
l;h{gzLntfk|ltsf] ;Ddfgdf k|]l/t u/]sf] a'lemG5 . pgn] Jofjxfl/s >d, lzIffdf nfUg] r]i6f / ;fgf 
Joj;fodf ;+nUgtfnfO{ ;dfhsf] hLjgz}nL / d"No;Fu hf]8]/ k|:t't u/]sf 5g\ . o; b[li6n] lgaGw 
s]jn b[ZofTds j0f{g xf]Og, JofVofTds / k|]/0ffbfoL kf7 klg ag]sf] 5 . pBdzLntf / kf}/vL 
hLjgnfO{ /rgfTds tl/sfn] k|:t't u/]/ b]jsf]6fn] kf7snfO{ k|]/0ff / ;fdflhs–;f+:s[lts ;dem b'j} 
k|bfg u/]sf 5g\  .  
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lgisif{ 

b]jsf]6fsf] …kxf8L hLjgÚ lgaGwn] g]kfnL ;dfh, ;+:s[lt / k|fs[lts kl/j]zsf] ;"Id 
ljj]rgf k|:t't ub{} u|fdL0f hLjgsf] sl7gfO, ;ª\3if{ / ;xgzLntf;lxt cfTdlge{/tf, ;fdflhs 
;DaGw / dfgjLo ;+j]bgzLntfnfO{ phfu/ u/]sf] 5 . o;df b]vfOPsf] ;fdflhs–;f+:s[lts cEof;, 
dfgj ;DaGw / k|s[lt;Fusf] ;xhLjg s]jn b[Zo j0f{gdf ;Lldt geO{ hLjgb[li6 / ulx/f] bfz{lgs 
b[li6sf]0f;lxt k|:t't ePsf] kfOG5, h;n] o;nfO{ hfgsf/Ld"ns eGbf a9L hLjgbzL{ ;flxlTos s[lt 
agfPsf] 5 . syg z}nL ;/n eP klg eflifs ;f}Gbo{, ;[hgfTdstf / snfTds k|:t'lt ;DkGg 5, 
h;n] kf7snfO{ ;fdflhs r]tgf, ;xfg'e"lt / k|s[ltk|ltsf] ;Ddfgtkm{ k|]l/t ub{5 . pbfx/0fsf nflu 
…l;:g' / l9+8f]Ú h:tf lrq0fx¿n] u|fdL0f hLjgz}nL / ;f+:s[lts cEof;nfO{ k|ToIf cg'ej u/fpg] 
zlSt af]s]sf] 5, h;n] lgaGwnfO{ g]kfnL lgaGw ;flxTodf ljlzi6 :yfg lbnfPsf] 5 . lgaGwsf/n] 
lgaGwdf s]jn JolStut b[i6fGt geO{ u|fdL0f ;dfhsf] ;fd"lxs hLjgz}nL, k/Dk/f / k|fs[lts 
kl/l:ylt;Fusf] ;DaGwnfO{ ulx/f] cy{;lxt lrq0f u/]sf 5g\, h;n] cGo ;dsfnLg lgaGwx¿eGbf 
df}lns b[li6sf]0f, eflifs ;f}Gbo{ / snfTds k|:t'lt b'j}nfO{ :ki6 kf/]sf] 5 . kl/0ffdtM …kxf8L 
hLjgÚ lgaGwn] ;fdflhs oyfy{ / k|fs[lts ;f}Gbo{sf] ;Gt'lnt k|:t'lt ub{} g]kfnL ;flxTodf u|fdL0f 
hLjg / k|fs[lts kl/j]zsf] oyfy{k/s lrq0fsf] k/Dk/f dha't agfPsf] 5 / kf7snfO{ hLjgb[li6, 
;+j]bgzLntf / ;fdflhs–;f+:s[lts a'emfOdf ;d[4 agfpg] of]ubfg lbPsf] 5 . ;fy} b]jsf]6fn] 
pBdzLntf / kf}/vL hLjgnfO{ hLjgbzL{ ¿kdf lrq0f u/]/ kf7sdf d]xgt, l;h{gzLntf / 
;fdflhs–;f+:s[lts d"Nosf] cg'e"lt hufPsf 5g\  .  

;Gbe{;"rL 
clwsf/L, x]dfª\u/fh -@)%(_, g]kfnL efiff lzIf0f -kfFrf}F ;+:s=_, ljBfyL{ k':ts e08f/  .  
cof{n, b'uf{k|;fb -@)%%_, b]jsf]6fsf lgaGwdf lglxt bz{g -ck|sflzt ljBfjfl/lw zf]wk|aGw_, 

dx]Gb| ;+:s[t ljZjljBfno .  
cof{n, e}/j -;Dkf=_ -@)@%_, ;femf lgaGw -5}6f} ;+=_, ;femf k|sfzg  .  
9sfn, s[i0f/fh -@)&%_, :gfts clgjfo{ g]kfnL, ;'s'Gbf k':ts ejg  .  
b]jsf]6f, nIdLk|;fb -@)%#_, nIdL lgaGw ;ª\u|x, ;femf k|sfzg  .  
k|wfg, s[i0frGb|l;+x, ;Dkf= -@)%@_, ;femf ;dfnf]rgf -rf}yf] ;+:s=_, ;femf k|sfzg  .  
e08f/L, kf/;dl0f / kf}8]n, dfwjk|;fb -@)^!_, ;flxTozf:q / g]kfnL ;dfnf]rgf, lIflth k|sfzg .  
zdf{, uf]kLs[i0f -@)%%_, g]kfnL lgaGw efu–@, ;femf k|sfzg  .  
zdf{, tf/fgfy -@)%!_, g]kfnL ;flxTosf] Oltxf; -t];|f] ;+=_, gjLg k|sfzg  .  
lqkf7L, jf;'b]j -;Dkf=_ -@)%@_, g]kfnL ;flxTo z[ª\vnf efu @, Pstf a'S;  .  
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Abstract 

Leadership in the education sector plays a pivotal role in improving the quality, equity, and 
effectiveness of the education systems. However, in Nepal, there is still, much to do for the 
expansion of educational access and to increase literacy rates, and the quality of education. 
The study analyses perspectives on educational leadership in Nepal. It evaluates the 
educational situation and performance in terms of leadership, examines the leadership 
theories in corporations and educational frameworks on an international scale, and explores 
the leadership practices in the local Nepali context, specifically the rural and decentralized 
contexts. A qualitative, secondary-data-based research method is employed in this study. 
Nepal has an administrative and compliance-based educational leadership. There is a low 
level of instructional and distributed leadership practices, which are inconsistently used. The 
systems of governance in schools are neither continuous, nor clear, nor leadership-driven. 
Leadership training is not well institutionalized in the education system. There is 
underutilization of global leadership models, even though they are relevant to the Nepal 
context. The development of educational leadership should be officially incorporated into the 
national and provincial education reforms. Clear policies to institutionalize leadership 
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preparation and lifelong learning of head teachers and local education officials motivate and 
give pressure for the right output. The appointment, transfer, and evaluation of teachers’ 
policies must focus on leadership competence, accountability, and instructional performance. 
Moreover, schools’ management must establish well-structured roles and responsibilities for 
School Management Committees and Parent-Teacher Associations to ensure transparency 
and continuity. The study proposes the reforms in context sensitivity and emphasizes the fact 
that the professionals should be constantly developed, the administrative load should be 
minimalized, the ethical responsibility and the system coherence must be taken into 
consideration, and the school leaders should enhance the quality of education. 

Keywords: Leadership practices, Professionalism, Accountability 

Introduction 

The practice of educational leadership in Nepal under the Rana regime (1846-1951) 
was extremely centralized, autocratic, and elitist. Education was not regarded as a means of 
national development and social empowerment; rather, it was regarded as a tool of political 
control to ensure the dominance of the ruling elites (Bista, 1991). The education power was 
put in the hands of the Rana prime ministers, and there was no independent educational 
establishment and no inclusion policy, and this led to the leadership style that did not 
encourage people to get involved and be innovative (Sharma, 2006).  

The formal education was more of a preserve of the Rana family and the high-caste 
elites, as seen in institutions like Durbar High School, and the general population was actually 
denied any access to schooling, as it was feared that mass education would lead to political 
awareness and dissent (Mathema & Bista, 2006). Even though British India shaped it to an 
extent, especially by introducing English education selectively, educational leadership was 
isolated and was used to serve diplomatic and administrative functions instead of the 
modernization of the society at large (Stiller & Yadav, 1979). The lack of visionary and 
transformational leadership resulted in the lack of mass education, very low literacy rates, and 
long-term stagnation of the development of education, which left Nepal at the end of the Rana 
rule extremely underdeveloped (Wood, 1965). 

The process of leadership in Nepal, as incorporated in the system of Panchayat 
(1960/611990) was marked by a high level of centralization of power held by the monarch, 
lack of political pluralism, and regulated participation on the ground. The king held a central 
position above all the political institutions, and the leadership should show its loyalty to the 
crown instead of representing the conflicting political ideas because political parties were 
prohibited (Whelpton, 2005). Despite the system being interpreted as a kind of grassroots 
democracy because it has a multi-level system of village, district, zonal, and national 
panchayats, the final decision-making power was left with the palace and senior bureaucrats, 
where the autonomy of the elected local leadership was minimized (Gaige, 1975). Local 
leadership tended to operate on the basis of patron-client relationships, with the panchayat 
leaders serving as the link between the citizens and the central state and distributing 
development resources and favors as a reward to those who supported them (Sharma, 2006). 
Leadership instruments that were adopted to mobilize the people included development-
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based campaigns like the Back to the Village National Campaign, and at the same time 
enhanced the political control and legitimacy of the regime (Whelpton, 2005). With time, such 
limited and top-down leadership practices led to the discontent of even Panchayat elites, 
which caused internal fragmentation, which eventually resulted in the popular movement that 
removed the system in 1990 (Hachhethu, 2000). 

The education system in Nepal has been changing drastically over the last few 
decades. Before the 1990s, the system was very centralized, and the leadership was 
restricted to administrative compliance and control in the system. Decision-making was, in a 
sense, centralized with central agencies, hence little room to take action or leadership in 
instruction. 

The practices of educational leadership in Nepal following the abolishment of the 
Panchayat system in 1990 were influenced by the reestablishment of multiparty democracy, 
more decentralization, and the rising focus on participation and accountability in the 
management of schools. As education became democratized, educational leadership slowly 
began to transform the centrally managed, bureaucratic style of decision-making in favor of 
school and community based leadership through such policies as the National Education 
Commission (1992) and subsequent decentralization policies (MOES, 2003).  

Parent-Teacher Associations (PTA) and School Management Committees (SMC) were 
empowered to give the head teachers and the local stakeholders more areas of work in 
planning, resource management, and decision making (Bista, & Carney, 2007). It was 
becoming more and more the expectation of educational leaders, particularly of head 
teachers, to be involved not just in the administration of a school, but also as instructional and 
transformational leaders capable of mobilizing the efforts of teachers, parents, and 
communities to enhance school quality (Bush & Glover, 2014). Nevertheless, in spite of these 
changes, the issues that plagued the field of educational leadership included political 
interference, lack of capacity at the local level, and lack of professional training, which in 
many cases curtailed good practice of leadership (Hachhethu, 2014).  

In general, the post-Panchayat era was the shift to more participatory and 
decentralized educational leadership, even though the traditions of centralized control and 
politicization still played a significant role. 

The practices of education leadership that took place in Nepal following the 
2062/063 (2006) people movement were influenced by the reinstatement of democracy, the 
federal restructuring, and the orientation to inclusion, decentralization, and rights-based 
education. The educational leadership became more engaged and participatory with more 
powers devolved to local governments, School Management Committees (SMCs), and 
communities, especially by the School Sector Reform Plan (SSRP) and later the School Sector 
Development Plan (SSDP) following the movement (Ministry of Education, 2009; Ministry of 
Education, 2016). Head teachers were supposed to leave their administrative position and 
prove their instructional and transformational leadership, which prioritizes the enhancement 
of the teaching-learning processes, access and equity, and the needs of diverse students in a 
post-conflict environment (Bush & Glover, 2014). The era also focused on the inclusive 
leadership, gender equity, social justice, and inclusion of the marginalized populations in the 
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school governance systems, which indicated the democratic goals of the movement (Carney & 
Bista, 2009). Nevertheless, educational leadership continued to struggle with the issues of 
politicization of teacher management, inadequate leadership training, and the uneven 
capacity at local levels that tended to limit successful implementation of the reforms 
(Hachhethu, 2014). Altogether, the period after 2062/063 was the time of serious change to 
the democratic, decentralized, and inclusive leadership in education, yet the structural and 
political limitations continued to play an important role. 

However, according to Kellerman (2012), the success of leadership in expanding 
systems can obscure or hide underlying leadership deficiencies in accountability, ethics, and 
effectiveness. In Nepal, although access has improved, issues remain concerning learning 
outcomes, teacher professionalism, and governance capacity. These issues denote that 
leadership reform has concentrated more on the structural change rather than leadership 
practice and ability. 

The paper mentions that in Nepal, the centralized power, hierarchical culture, political 
favor, and contemporary developments are increasingly oriented towards decentralization, 
professionalism, and group accountability. By critically examining the issue of leadership in 
the past, present, and future aspects, this study will contribute to the existing academic and 
policy debate on how leadership might contribute to the enhancement of the education 
system in Nepal. 

Even though Nepal has achieved impressive developments in extending access to 
education, the standard of educational leadership is wanting, especially at the school and 
local government levels. The leadership functions have been limited to administrative 
conformity but not instructions, plan-setting, and professional growth. Moreover, school 
leaders are often poorly prepared for leadership in a systematic way, and the governance 
authorities are troubled by continuity, capacity, and role definition. The latter weaknesses are 
more critical in the rural and remote context, where the lack of resources and geographical 
segregation restricts the effectiveness of the leadership even further. 

The objectives of this study are to: 

1. To explore the educational context of leadership in Nepal, 

2. To highlight local leadership practices in the context of Nepal, 

3. To propose measures to address gaps in educational leadership in Nepal. 

Literature Review 

The literature always shows that leadership ranks second only to classroom 
instruction in terms of its effect on student learning (Leithwood et al., 2004). Good 
educational leaders provide an environment where teacher collaboration, instructional 
improvement, and desirable school culture thrive. 

Instructional leadership is concerned with the quality of instruction, and alignment of 
curriculum and assessment practices, whereas transformational leadership is concerned with 
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vision, motivation, and organizational culture (Hallinger, 2003). Modern studies maintain that 
the best school leadership combines the two models. 

Distributed leadership perceives leadership as a collective practice among the 
teachers, administrators, and the stakeholders (Spillane, 2006). This strategy is especially 
applicable in situations where schools experience leadership change and have capacity 
issues. 

Trust, adaptability, and teamwork are highlighted in the corporate leadership theories 
of authentic leadership (Avolio & Gardner, 2005) and agile leadership (Rigby et al., 2016). 
Such principles have been integrated in the educational settings more and more to cope with 
complexity and change. 

Educational leadership is very different from the leadership in the private sector 
because it aims at serving the community and having moral responsibility. According to 
Bottery (2004), the leaders of the education sector are expected to maintain a balance 
between managerial and ethical responsibility, democratic accountability, and long-term 
societal objectives. The view is especially applicable to the case of Nepal, where education is a 
constitutional right, a fundamental necessity, and a means of social inclusion. 

Kellerman (2012) goes further to say that there is a leadership deficit in modern 
leadership, and it is not a deficit in the number of leaders, but the quality of leadership 
provided and how unsatisfactory, unethical, or disengaged the leadership is. Such shortfalls in 
education systems are played out in poor accountability, politicization, and glorifying of poor 
performance- many of them found in the developing contexts. According to Bedrule-Grigoruta 
(2016), there are major differences between public and private systems leadership. Whereas 
leadership by the private sector focuses on competitiveness, efficiency, and profitability, the 
leadership of a public sector, particularly in the education sector, should be focused on 
equality, transparency, and service delivery. Nonetheless, the author also states that 
performance management and strategic planning are also leadership practices that are 
borrowed within the public systems, which are increasingly borrowing them. Such convergence 
is observed in the education reforms in Nepal, in which managerial tools are imported without 
due alteration to the realities on the ground, and as a result, accountability imperatives are at 
odds with local conditions. 

In the article, Foster (2014) presents a new concept of the open organization, 
claiming that the new leadership has to be participative, transparent, and collaborative. Open 
leadership embraces shared decision making, professional trust, and lifelong learning- values 
that are quite similar to distributed leadership in education. 

In the same way, Mucharraz (2016) notes that twenty-first-century leadership 
demands flexibility, emotional intelligence, and the ability to cope with complexity. The 
competencies are particularly pertinent to education leaders who must work in uncertain and 
resource constrained contexts like rural Nepal. 

Instructional leadership centers the teaching and learning as the core of the 
leadership practice (Hallinger, 2003) and transformational leadership is centered on the 
vision, motivation, and the organizational culture. These models are furthered by distributed 
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leadership, which acknowledges that leadership is a shared practice (Spillane, 2006). Modern 
literature indicates that effective educational leadership incorporates these methods and 
does not choose one of them separately. 

Research Methodology 

The research design employed in this study is qualitative and descriptive. The study 
has employed document analysis; that is, relevant written materials were reviewed and 
analyzed with great attention. National education policies and plans, governmental reports 
and statistical publications, peer-reviewed journal articles and academic books, and reports by 
the international development agencies are the sources of information. These documents 
were discussed in terms of a theme to detect the major ideas, trends, and common concerns 
concerning the educational background, the leadership practices, the current challenges, and 
the approaches to the reform of leadership.  

Results and Discussion 

Educational context of leadership in Nepal 

Nepal has achieved a lot in the last few decades in the state of extending access to 
education in both the enrollment and literacy indicators. According to the National Statistics 
Office (2023), net enrollment at the basic education level (grades 1 through 8) has already hit 
almost universal levels of more than 95 percent, meaning that nearly all children of school 
going age have now been enrolled in the basic level of education. Meanwhile, the literacy 
results have been steadily rising: the general level of literacy in Nepal grew to approximately 
77.4 percent in 2022/23, compared to the level of 54 percent in 2001 and lower than 40 
percent in the early 1990s. Gender gains are evident: female literacy has increased to 
approximately 70, indicating that historical gender gaps are gradually closing, although they 
still exist. Collectively, these statistics indicate a conclusion that long-term investments in 
education and basic level participation have resulted in almost universal access to basic 
levels of education in Nepal and long-term benefits in literacy rates in the country. 

Regarding leadership, these achievements indicate effective leadership at the policy 
level, sound national planning, and political stability in regard to education as the social good. 
Major projects like the expansion of schools, scholarship opportunities among the 
marginalized groups, and the education based on community models show the ability of the 
leadership to mobilize resources and stakeholders to achieve shared national objectives. 

Leadership initiatives have mostly focused on infrastructure building, enrollment 
campaigns, and adherence to centrally established indicators, usually at the cost of 
instruction quality, pedagogical creativity, and learner focused practices. This disproportion 
indicates that leadership in Nepal has in the past been based on administrative and 
managerial effectiveness instead of instructional transformation and results that are equity 
based (Hallinger, 2003). 

In addition, inequalities also exist regionally, between social groups and types of 
schools. There is a great deal of variation in the effectiveness of leadership in urban and rural 



 Educational Leadership in Nepal: Past Experiences, Present Challenges, and Future Prospects 

Vol 4 | Feb. 2026 Okhaldhunga Journal 

30

schools, in the private and the public institutions, and even in available and remote districts. 
These differences reveal that the national successes, though admirable, are not well 
distributed and lack localized leadership capacity to promote them. Therefore, the educational 
environment in Nepal presents a significant leadership issue, which is to switch between 
access-based leadership and leadership that will actively enhance the achievement of 
learning outcomes, teacher professionalism, and inclusive education. 

Local Leadership Practices: Problems and Loopholes 

In the local Nepali context, particularly in government school education, the role of 
educational leadership remains predominantly administrative. School leaders tend to spend 
considerable time on basic duties such as record-keeping, reporting, and implementing 
administrative directives, leaving little time for instructional leadership and professional 
development.  

Effective leadership in Nepal’s schools is constrained by several systemic issues. 
Leadership development remains weak because head teachers and school leaders are 
frequently promoted on the basis of seniority rather than demonstrated leadership ability, with 
limited formal opportunities for systematic leadership training and capacity building (Mainali, 
2024; Lamsal, 2025). In addition, teacher performance management is weak and 
inconsistent: schools lack robust mechanisms for instructional coaching, regular monitoring, 
constructive feedback, and accountability for teaching quality (CollegeNP, 2025). Political 
interference also affects leadership decisions—such as appointments and management 
committee formation—and undermines merit-based leadership and professional autonomy, 
often leading to the prioritization of political goals over educational outcomes (Puri & Chhetri, 
2024; Edukhabar, 2026). Furthermore, high turnover in School Management Committees 
(SMCs) and Parent-Teacher Associations (PTAs), partly resulting from politically influenced 
selection processes, undermines continuity, long-term strategic planning, and institutional 
responsibility (Puri & Chhetri, 2024; CollegeNP, 2025). 

These issues are exacerbated in rural and remote regions, where geographic 
isolation, supervisory inadequacies, and resource shortages further constrain leadership. As 
such, leadership practices on the local level usually find it difficult to translate national 
policies and international best practices into fruitful improvement at the school level. 

Gaps in educational leadership in Nepal 

To overcome knowledge gaps in educational leadership in Nepal, the leadership 
preparation process needs to be reinforced with the help of pre-services and in-service 
training that is systematic in teaching the head teachers and educational leaders effective 
instructional leadership, inclusive practice, and school improvement planning. The 
appointment of leadership must be done in a transparent and merit-based manner to 
facilitate a lack of political interference into the appointment and to bring about 
professionalism in the management of schools. Decentralized and distributed leadership 
should be given more importance through the clear definition of the responsibilities of the 
local government, School Management Committees, and school leaders and training the 
capacity to make effective decisions.  
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The field of educational leadership must move away from an administrative-based 
approach to a learning-based approach that focuses on student achievement and the quality 
of teaching through the use of mentoring, supervision, and data-driven practices. Besides this, 
accountability systems should be enhanced by connecting the performance of leadership to 
school performance and involvement with the community. Inclusiveness learning can make 
the leadership more effective because it is possible to promote inclusive leadership by 
recruiting more women and minority groups into leadership and establishing professional 
learning communities among school leaders. In general, the coordination of leadership power 
with sufficient resources and consistent policy execution is essential to enhance educational 
leadership and the quality of the school in Nepal. 

Conclusion 

The history of educational leadership in Nepal has evolved in tandem with broader 
educational reforms and policy changes. Although national leadership initiatives have 
achieved access to more and better participation, not all of the systems have fully adopted 
instructional quality leadership models, equity, and organizational learning models. 
Administrative leadership tenacity, inadequate capacity building, and government 
management issues are limitations of the implementation of the educational objectives that 
have been expressed in the national policies. The future educational development and 
sustainability of Nepal can thus be seen through the strengthening of educational leadership, 
especially at the school level and the level of local governance. The fact that the effectiveness 
of leadership is not merely an issue of individual ability but a product that is exceedingly 
determined by structures of governance, accountability mechanisms, and institutional 
situations. Consequently, the enhancement of educational leadership in schools should be 
built on a systemic change, such as the increase of professional autonomy and responsibility 
and ensuring equity. 
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Abstract 

The current demographic transition in Nepal is characterized by low fertility and increasing life 
expectancy rates, which result in a very fast aging population. This paper discusses the trend 
in population aging and disparities involving regional and gender differences in both survival 
and life expectancy and its implications for social and health policy. The analysis is based on 
census data of 1952/54, 1991, and 2021 to give estimates of the percentage and growth of 
older adults (60+ in 1991 and 65+ in 2021), dependency rates, aging indices, survival rates, 
and remaining life expectancy by ecological zone and province. The descriptive statistical 
techniques are applied to examine the long-term trends and spatial inequalities. Results show 
that the percentage of older adults grew from 5.0 percent in 1952/54 to 10.2 percent in 
2021, which is higher than the national average. The indicators of ageing differ greatly by the 
provinces; women always have higher survival and life expectancy than men. This paper 
presents a geographically disaggregated observation of the aging population in Nepal and 
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suggests the necessity to implement equity-based and differentiated social and health 
protection measures. 

Keywords: Ageing population, Gender differences, regional disparities, Life expectancy, Policy 
implications 

Introduction 

The geographically diverse South Asian nation of Nepal is undergoing a significant 
demographic shift, as evidenced by an aging population and rising life expectancy. This 
change reflects a global trend in the developing world, driven by declines in fertility and 
mortality, as well as innovations in medical care, education, and sanitation (Tausig & Subedi, 
2022). According to the 2021 National Population Census, the population aged 60 and older 
has been rising steadily in Nepal between 2011 and 2021, with the proportion increasing 
slightly to 10.12 percent in 2021, up from 8.1 percent in 2011, reflecting a higher growth rate 
of 3.29 percent per annum. Other significant health developments include improvements in 
life expectancy, which has increased by approximately 27-28 years, from 72 years old in 1952 
to 2021 (Mishra et al., 2025). 

There are opportunities and challenges of an aging population in Nepal. Older people 
are an asset to a community when it comes to maintaining cultural heritage and building 
social cohesion, but can be vulnerable to such factors as social isolation, financial insecurity, 
and the absence of quality medical care (Chalise & Brightman, 2024; Sharma and Bista, 
2025). These problems are aggravated by the major regional differences. An example is 
Gandaki Province, where the percentage of old people is the highest (11.8%), but the 
proportion of old people is the least in Karnali Province (5.6%) (National Statistical Office 
[NSO], 2024). 

The seven provinces to which Nepal is divided are Koshi, Madhesh, Bagmati, 
Gandaki, Lumbini, Karnali, and Sudurpashchim. The three ecological regions of Nepal are the 
Mountain, Hill, and Terai, which are primarily socioeconomically, culturally, and 
environmentally different. The state of Bagmati, which covers the capital Kathmandu, is 
advantaged with developed facilities in the sphere of health, whereas provinces such as 
Karnali and Sudurpashchim can only complain about poverty and poor access to services 
(NSO, 2024). Likewise, there is a lack of infrastructure in the Mountain region, and the 
topography of the same region makes it inaccessible. The Hill region is characterized by high 
outmigration, whereas the Terai region is more connected and capable of agriculture (Chidi et 
al.,2024). 

Such regional variations have potent impacts on both the quality of life (QoL) and the 
health status of the older population. Outmigration of the young population has resulted in an 
increased aged dependency ratio and the problem of left-behind elderly in the rural Mountain 
and Hill areas, who are forced to do more household and farming labor with a lack of support. 
Conversely, the cities in such provinces as Bagmati and Madhesh have access to better 
healthcare and social services, which enhance longevity and health (Subedi, 2022). 
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Regional differences in aging are an important constituent of the health disparities. 
The prevalence of non-communicable diseases (NCDs) such as cardiovascular diseases, 
diabetes, and cancer has caused more than two-thirds of deaths in Nepal. Besides stronger 
access to healthcare, the Terai region fares better with NCD management than the under-
resourced Mountain and Hill regions (Sdhikari et al., Mishra et al., 2025). 

There are also social determinants that affect health and even longevity, including 
gender, caste, ethnicity, and income. Older women, and in particular those living in 
marginalized communities, have increased vulnerabilities as they experience inequalities 
concerning their gender and restricted access to resources (Pokharel, 2021). The systemic 
discrimination and the difficulty to manage economically make Dalits and indigenous people 
in far provinces such as Karnali especially vulnerable (Nepali, 2018). The migration element 
adds to the complicated aspects, as feminization of aging (whereby women are left 
disproportionately behind) contributes to further social and psychological pressure, including 
disproportionate elderly population living in rural settings, developing depression 
(Sharma,2024). 

Urban Nepal has a higher median age than rural areas and regions with more elders, 
since urban areas have lost the youth. The rate of elderly dependency is greater in the 
mountainous regions and other ageing indicators are highest in the hilly regions (Shrestha 
&Shrestha, 2014). A large portion of the elderly population has chronic diseases, including 
hypertension and arthritis (Thapa & Rai, 2022), and the healthcare system does not have a 
qualified geriatric workforce and long-term care services (Dhakal et al., 2024). Policy 
responses should be area-based, namely chronic disease in Bagmati and basic healthcare in 
Karnali, but some also claim a national-level approach could be a better way of distributing 
resources (Cook & Halsall, 2012; Dhakal et al., 2024). 

This paper examines regional differences in aging and longevity in Nepal, analyzing 
elderly population patterns, variations in life expectancy and health, socio-economic 
influences, and related policy implications for healthy aging. This paper seeks to establish the 
major factors behind the disparities across regions and their implications on the well-being of 
the elderly based on an analysis of demographic trends, health outcomes, and social 
determinants. The value of the work lies in the fact that it can contribute to policymaking that 
is evidence-based. Here, as an illustration, health policy in urban Bagmati can be centered 
around geriatric and NCDs, whereas a community health outreach, income support, and 
inclusive service delivery can be applied in rural Karnali (Gautam & Paudel, 2021). 

The research helps Nepal in its overall struggle toward the realization of Sustainable 
Development Goals (SDGs) in the context of SDG 3 (Good Health and Well-being) and SDG 10 
(Reduced Inequalities). It provides meaningful recommendations that policymakers, 
researchers, and practitioners may follow to create an equitable and sustainable approach to 
healthy aging and longevity promotion in Nepal by offering a multifaceted insight into both 
regional and ecological variations in the aging process. 
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Method and Procedure 

Study Design 

The research design is a cross-sectional and quantitative study conducted to evaluate 
regional differences in ageing and longevity in Nepal based on three ecological regions (Hill, 
Mountain, Terai) and seven provinces (Koshi, Madhesh, Bagmati, Gandaki, Lumbini, Karnali, 
and Sudurpashchim). The research will give us an idea of the trends of demographic and 
economic factors of aging and life expectancy because the study will capture the sampled 
aspect of one moment in time. 

Data Source 

The study uses the secondary data collected during the 2021 National Population 
Census (conducted by the Central Bureau of Statistics, CBS, 2023). The census provides 
detailed and nationally representative data on the demographics of the population, 
socioeconomic indicators, and household characteristics. It has disaggregated data at the 
provincial level and the ecological zone, and thus it can be utilized to analyze the differences 
in ageing and longevity across Nepal in space. 

Variables 

Two variables, dependent as well as independent, are under examination in the 
study. The dependent variables are the percentage of the aging population (60 years old and 
above) and the best guesstimate of life expectancy at birth, depending on age-specific 
mortality rates by the census. Self-reported health status was also available, where possible. 
The independent variables include geographic influences (province and ecological zone), 
socioeconomic factors (education level, household economic status, and occupation type), 
and demographic properties (gender, caste/ ethnicity, and migration status). With such 
variables, a multidimensional analysis can be performed on regional disparities. 

Data analysis 

The proportion of the aged population, life expectancy, and socioeconomic indices 
associated with the two were analyzed through descriptive statistics and tabulated to reflect 
the regional trends. The comparison and identification of trends across the provinces and 
ecological regions, as well as highlighting disparities in demographic and socioeconomic 
factors, were done by percentages, dependency ratios, and ageing indices. Although this 
method is suitable for recording the long-term trend and spatial change in census data, the 
study admits that it lacks inferential statistical analysis. Further studies might enhance 
analytical rigor by introducing inferential methods, such as regression and decomposition, to 
formally test the statistical significance of regional variations and more effectively isolate the 
influence of socioeconomic variables on ageing outcomes. 

Data Management 

To be precise and homogenous, the census data were cleaned up and required. 
Issues regarding missing values in key variables were addressed before with multiple 
imputation, under the assumption that the missing data were at random. CBS provided 
sampling weights that were used to generate nationally representative estimates. 
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Limitations 
Causal inference is restricted by the cross-sectional nature of the data. Also, the 

census does not provide health details or information on whether it has changed recently in 
terms of population mobility or service access. Notwithstanding such beings, the 2021 Census 
can still be considered a comprehensive source of study on regional ageing and longevity 
trends in Nepal. 

Results and Discussion 
Results 

Aging trend in Nepal 

There is a demographic transition at a high rate in Nepal, where there is a larger 
elderly population. It can be explained by the decline in fertility rates and an increase in life 
expectancy, which leads to an increase in the number of citizens aged 60 and older. The 
ageing trend in Nepal, as illustrated in Table 1, has depicted an incremental and significant 
change in the proportion and absolute number of the elderly population (60 and above) 
between the years 1952/54 and 2021. An ageing population is observed to be gradually 
increasing with an increase in the percentage of the older population, slowly increasing by 5.0 
per cent in 1952/54 to 10.2 per cent in 2021. 

 In particular, the proportion of people aged over 65 growing at a rate steeper than 
the national rate of population growth has been increasing since 1981, a connotation of a 
higher rate of ageing. An example could be given by the fact that in 2011, the population 
growth of the older population was at 3.5 per year, as compared to the growth rate of 1.35 per 
year in the country. Subsequently, the doubling rate of the older population has experienced a 
great reduction in recent years, with the frequency reducing to 20-21 years in a period of 
recent years since it was 41 years in the year 1961, therefore, demonstrating the huge rate of 
population accumulation. The trends indicate increased longevity and declining fertility and 
severe implications for social protection, health and policy planning in Nepal by age. 

Table 1 

Ageing trend and growth rate of older persons in Nepal 

Census 
Year 

Total 
Population 

60+ Older 
Persons 

60+ 
Older 
Persons 
(%) 

National 
Population 
Growth Rate 
(%) 

Older 
Population 
Growth Rate 
(%) 

Doubling Time 
of Older 
Population 
(Years) 

1952/54 8,256,625 409,761 5.0 - - - 

1961 9,412,996 489,343 5.2 1.64 1.7 41 

1971 11,555,983 621,529 5.4 2.05 2.4 29 

1981 15,022,839 857,061 5.7 2.62 3.2 22 

1991 18,491,097 1,071,234 5.8 2.08 2.2 32 

2001 22,736,934 1,477,379 6.5 2.25 3.4 21 

2011 26,494,504 2,154,408 8.1 1.35 3.5 20 

2021 29,164,578 2,977,318 10.2 0.92 3.3 21  

Source: CBS, Nepal (2003, 2014) and NPHC 2021 
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Dependency ratio and index of ageing  

Table 2 data indicate the difference in the dependency ratio and index of ageing 
across Nepal and provinces as of 2021. Depending on age 60+, the total dependency ratio 
nationally is 61.38 (of which children's dependency is 44.91, and old-age dependency is 
16.48), which has a greater importance in comparison with the old-age dependency ratio. The 
ageing index that reveals the relationship between the number of older persons and children 
is 36.69, which shows that the population is aging as compared to children.  

The provinces in Bagmati and Gandaki have moderate to advanced levels of 
demographic ageing with indices of 48.3 and 55.9, respectively, indicating that most people in 
these provinces are ageing, whereas Karnali and Madhesh show lower indices (24.06 and 27 
57), indicating younger demographics. When the estimate is estimated at the 65+ level, all 
indicators decrease, but relative trends remain. These differences highlight the importance of 
implementing regionally targeted policy measures, with more immediate need in those 
provinces that exhibit the higher rate of ageing and, despite it, are subject to increasing 
pressures on social support and healthcare systems and their infrastructures. 

Table 2 

Trend of Dependency Ratio and Index of Ageing – 2021 

Area Based on the Old Age 60+ Based on the Old Age 65+ 

 
Total 
Dependency 
Ratio 

Child 
Dependency 
Ratio 

Old-Age 
Dependency 
Ratio 

Index 
of 
Ageing 

Total 
Dependency 
Ratio 

Child 
Dependency 
Ratio 

Old-Age 
Dependency 
Ratio 

Index 
of 
Ageing 

Nepal 61.38 44.91 16.48 36.69 53.28 42.65 10.63 24.91 

Province 

Koshi 59.25 41.38 17.86 43.16 50.38 39.08 11.3 28.92 

Madhesh 73.35 57.5 15.85 27.57 65.23 54.81 10.42 19.01 

Bagmati 48.85 32.94 15.91 48.3 41.55 31.33 10.22 32.63 

Gandaki 59.27 38.02 21.25 55.9 49.41 35.67 13.75 38.54 

Lumbini 61.51 46.06 15.44 33.53 53.82 43.87 9.95 22.69 

Karnali 69.68 56.17 13.52 24.06 61.88 53.58 8.29 15.48 

Sudurpashchim 67.95 52.09 15.86 30.46 60.17 49.67 10.5  

 Source: NPHC 2021 

Lifeexpectancy in Nepal 

TaSSble 3 indicates the percentage of people surviving to age 60 according to their 
ecological zones and provinces. The population survives to age 60, with a significant 
difference between the genders, where 84.7 percent of women vs. 75.1 percent of men 
survive to age 60, nationally. In ecological zones, the survival probability is greater in Hill with 
81.2 percent, Mountain (80.6), and Tarai (79), indicating longer survival in highlands. Bagmati 
and Gandaki have the highest survival of females (87), whereas Lumbini has the lowest 
survival overall (76.8), and also male survival (70.6). Such trends signal the existence of gaps 
in access to healthcare, nutrition, and conditions of socio-economic status, with women 
having higher chances of survival in all regions. Data also support the relevance of 
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geographical and gender-sensitive interventions in health towards equal ageing results in 
terms of life expectancy disparities. 

Table 3 

Percentage Surviving to Age 60 by Ecological Zone and Provinces, Nepal 

Area Percentage Surviving to Age 60 (%) 

 Both Sexes Women Men 

Nepal 80.0 84.7 75.1 

Ecological Zone 

Mountain 80.6 84.3 77 

Hill 81.2 86.4 75.9 

Tarai 79.0 83.5 74.4 

Province 

Koshi 78.5 83.2 73.9 

Madhesh 81.1 83.9 78.3 

Bagmati 82.6 87 78.3 

Gandaki 80.5 87 73.4 

Lumbini 76.8 82.7 70.6 

Karnali 81.7 86 77.2 

Sudurpashchim 79.1 85.3 72.4 

Source: NPHC 2021 

Remaining Life Expectancy at Age 60, by Ecological Zones and Provinces 

Remaining life expectancy at age 60 measures the average number of additional 
years a person who has reached 60 is expected to live. This indicator is analyzed across 
Nepal’s ecological zones mountain, hill, and Terai, as well as its provinces, using data from 
2021. In other words, it reflects the expected longevity of elderly individuals in different 
regions of Nepal after reaching the age of 60. 

Table 4 shows how many years at age 60 the ones living till then are likely to live in 
different ecological zones and in different provinces in Nepal, according to the 2021 Census. 
At the national level, people who reach the age of 60 can live 19.4 further years, women 
(20.7) continue to live longer than men (18.2). In ecological regions, the Mountain region has 
the highest life expectancy at age 60 (20.7 years) compared to the Hill (19.7) and Tarai (19.0), 
indicating that there may be a factor associated with longevity linked to altitude. At the 
province level, Karnali and Sudurpashchim provinces have the maximum remaining life 
expectancy (19.8 years), and Lumbini province has the least (18.8 years).  

There is a continued gap between Gender disparities, where women have an 
extended lifespan of post 60 years, especially in the Mountain and Sudurpashchim provinces. 
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This is evidence of the regional and gender disparities in mortality, access to care, and socio-
economic status that further support the case for specific policies on ageing that focus on 
space and gender aspects of life expectancy. 

Table 4 

Remaining Life Expectancy at Age 60, by Ecological Zones and Provinces, Nepal  

Area Life Expectancy at Age 60 (Years) 

 Both Sexes Women Men 

Nepal 19.4 20.7 18.2 

Ecological Zone 

Mountain 20.7 22.3 19.2 

Hill 19.7 21.2 18.3 

Tarai 19.0 20.0 18.0 

Province 

Koshi 19.3 20.5 18.2 

Madhesh 19.6 20.3 19.0 

Bagmati 19.3 20.7 18.0 

Gandaki 20.0 21.4 18.6 

Lumbini 18.8 20.0 17.7 

Karnali 19.8 21.5 18.3 

Sudurpashchim 19.8 21.9 17.8 

Source: NPHC, 2021  

Discussion 

This paper has shown that Nepal is fast becoming an ageing society with the 
percentage and absolute number of older persons (60 years and above) steadily rising since 
1952/54 up to 2021. The proportion of older adults increased to 10.2 percent of the total 
population, and the population has increased faster than the national average since 1981. 
The shortening of the doubling time of the aged population, which was 41 years in 1961 to 
approximately 2021 years in recent decades, is an indication of a rapid demographic 
transition. Such trends are generally in line with the larger tendencies in low- and middle-
income countries (LMICs), as the population structures are being restructured by decreasing 
fertility and increasing longevity (UN DESA, 2020; Bye et al., 2022). 

Ageing in Nepal is more or less encouraged by high fertility reduction and enhanced 
survival. The overall fertility rate dropped to 4.6 in 1996 to the replacement level (2.1) in 
2020, whereas the life expectancy has risen to 71.7 years in 2021, compared to 58 years in 
1990 (NDHS, 2022; WHO, 2023). Also, like other researchers show (Bhandari & Adhikari, 
2022), low fertility in cities and more developed socio-economic locations and low mortality 
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have also played a big role in population ageing. The ongoing trend is projected by UN DESA 
(2020) in this way, showing that older individuals will make a significant portion of the Nepal 
population by 2050, and therefore, long-term demographic planning is an urgent issue that 
should be considered accordingly. 

Population ageing presents complicated issues of development to Nepal, which is an 
LMIC with poor fiscal and institutional resources. Unlike in high-income nations where the 
ageing process has been met by elaborate social security schemes, Nepal has experienced a 
two-fold burden of a high child dependency ratio (44.91) and an increasing old-age 
dependency ratio (16.48). The co-existence is indicative of a transitional demographic phase 
and increases the risk of the so-called demographic dividend trap, where economic benefits of 
a large working-age population can be destroyed in case ageing increases more rapidly than 
investments in health, employment, and social protection (Goodhart & Pradhan, 2017; Lloyd-
Sherlock et al., 2022). 

The paper also depicts high regional differences in ageing. Other provinces (e.g., 
Bagmati and Gandaki) are characterized by high ageing, that is, high ageing indices (48.3 and 
55.9, respectively), probably because of lower fertility, improved access to healthcare, and 
increased socio-economic development. However, in comparison, Madhesh and Karnali show 
younger population constructions, which can be explained by the larger fertility and reduced 
life expectancy. These geographical trends are consistent with new findings that demonstrate 
that urbanization, education, and health infrastructure influence the demographic outcomes 
in the region in Nepal (Subedi et al., 2023). Nevertheless, reduced ageing in the less-
developed provinces does not mean that they are less vulnerable, but this fact might mask 
future risks of poverty, lack of access to health services, and insufficient preparedness for 
population ageing. 

The ageing of Nepal is further complicated by gender and ecological disparities in 
survival and longevity. The global biological and behavioral trends show that women have 
more time to live to 60 and better remaining life expectancy than men (Austad & Fischer, 
2021). Although female longevity is a demographic benefit, it also leaves older women 
vulnerable to increased risks of disability and financial vulnerability as they do not have 
lifetime access to paid work and social security (Sharma, 2024). The ecological difference has 
a relatively high survival and life expectancy at birth in the Hill and Mountain areas than in the 
Tarai, potentially due to lifestyle, environmental conditions, and social bond, yet the 
healthcare access is poor in such provinces as Lumbini, which limits longevity (WHO, 2023; 
Sapkota et al., 2024). 

These results indicate that there should be a multidimensional and regionally 
differentiated policy response. The advanced ageing population in provinces needs to be 
provided with enhanced social protection, increased pension, and geriatric health care 
services, whilst younger provinces must have foresight investments that would help them face 
the ageing population in the future as they grow old. It is also essential to include ageing 
issues in national and provincial health policy development, especially by ensuring that the 
primary healthcare system is empowered to manage non-communicable diseases, as they are 
the main cause of death among older adults in Nepal (WHO, 2023). Interventions that are 
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gender sensitive are also crucial to support the unique health and economic vulnerabilities of 
older women and decrease the premature deaths of men in disadvantaged areas. 

The census data used in the study restricts the research to the lived experience and 
socio-cultural aspects of ageing. Qualitative and longitudinal methods would be useful in 
future studies to get a better understanding of health trajectories, care arrangements, and 
policy effectiveness. The recent literature has also highlighted the need to adopt an 
interdisciplinary approach that synthesizes the demographic, health, and socio-economic 
approaches to consider the issue of population ageing in LMICs holistically (Belachew et al., 
2021). 

Conclusion 

The fast rate of demographic ageing in Nepal, where the old age population is 
increasing, there exist regional inequities and also gender disparities in lifespan, need to be 
both challenges and opportunity areas. The results are consistent with the recent theory that 
social, economic, and health impacts of ageing are best handled with proactive, context-
informed policies. With improved social protection, improved access to health services, and 
reduced regional and gender inequalities, Nepal can achieve its demographic transition and 
high levels of equitable and sustainable ageing. The proposed study needs to follow a 
qualitative and longitudinal study as future research. This is because the studies will help to 
further understand the dynamics of ageing and the ability to shape evidence-based policy 
responses to it. 
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Abstract 

A critically ill patient is a person who has a very serious health problem that could be life-
threatening. Transferring critically ill patients from the intensive care unit to other 
departments for procedures or tests must be well organized and efficient. Nurses are the 
responsible individuals in the transportation of patients, a person in the transport of a 
patients with proper knowledge, will help to reduce the risk during transfer. The objective of 
this study is to assess knowledge regarding the transfer of critically ill patients among 
nurses working in Kathmandu Model Hospital, Kathmandu Nepal. A descriptive cross-
sectional study design was used. The non-probability purposive sampling technique was used 
to recruit 98 nurses. A semi structured self-administered questionnaire was developed which 
consisted of two parts. A questionnaire was distributed to the participants in their feasible 
time and 25 to 30-minutes time was given to fill up the questionnaire. The filled 
questionnaires were collected immediately after the completion.  

The data were analyzed through descriptive statistics (frequency, percentage) and inferential 
statistics (Chi-square). This study found that 22.4% of respondents had a higher knowledge 
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however 46.9 % had a moderate level of knowledge and 30.6% of the respondents had a low 
level of knowledge. There was no statistically significant association between knowledge level 
and demographic variables. The study concludes that only one-third of the participants had 
good knowledge regarding the transfer of critically ill patients. Ongoing in-service education, 
regular training, and practical skill development programs were recommended to enhance 
nurses’ competency in the safe transfer of critically ill patients.  

Key Words : Knowledge, nurses, transfer of critically ill patient 

Introduction 

A critically ill patient is a patient who is admitted to the hospital because of life 
threatening or potential life threatening physiological alternations requiring intense and 
vigilant medical care (Hu et al., 2021; Mayr et al., 2006; Robertson et al., 2013).  

Intra-hospital transport refers to the transfer of patients within the hospital for 
diagnostic or therapeutic purposes, or to specialized units within the hospital. This usually 
involves transferring the patient from one area of the hospital to another, such as the 
intensive care unit (ICU), the emergency department (ED), or the operating theatre 
department, where patients may not receive the same level of intensive care (Alamanou & 
Brokalaki, 2014; Kulshrestha & Singh, 2016). 

Although intra-hospital transports are a routine procedure in modern hospitals, they 
have been also described as high�risk procedures. Specifically, they have been associated 
with increased incidence of complications and subsequent increased morbidity and mortality, 
because they expose patients to many risks such as airway and respiratory complications, 
hemodynamic instability and neurological deterioration (Chalfin et al., 2007; Mselle et al., 
2018). These risks may occur due to incorrect handling during the transfer of patients, 
changes in the position of the patients, changes in ambient temperature, interruption of 
therapy (oxygen, intravenous therapy, etc.), or improper monitoring (Alamanou et al., 2013). 
These challenges highlight that nurses’ knowledge, skills, and experience are key 
determinants of safe intra-hospital transfer (Rosenberg et al., 2018; Alizadeh Sharafi et al., 
2021). As frontline caregivers, nurses’ ability to recognize potential risks and implement 
preventive measures is essential for ensuring continuity of care during transport. Pre-transfer 
assessment and optimization to physiological normality before definitive care should be the 
ideal for all transfers, to ensure the best outcomes (Dunn et al., 2007). Preparation for 
transfer and packaging should be thorough and complete before transfer (Bourn et al., 2018; 
Runcie et al., 1992). Intra-hospital transfers are complex cultural phenomena involving 
multiple professions and include effective communication and coordination (Rosenberg et al., 
2018).Transferring patients from one department to another to carry out diagnostic and 
therapeutic examinations and procedures is one of the essential components of care. 
Likewise, regarding the purpose of intra hospital transport, a prospective cohort study was 
conducted in Intensive Care Unit of a private philanthropic general hospital in 2015 in which 
57.3% of the transportations had a diagnostic purpose and 42.7% were therapeutic, 50.3% 
for imaging tests, 30.8% for central surgical procedures, 15.4% for hemodynamic laboratory 
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interventions, 2.1% for video exams, and 1.4% for procedures in the gastroenterology room 
(Gimenez et al., 2017). 

 According to Rijal et al., 2020, transferring from the intensive care unit to the general 
ward is a major source of anxiety for patients in Nepal. Uncertainty about one's illness, coping, 
and nurses' support were identified as psychosocial factors associated with ICU transfer 
anxiety. A descriptive co-relational cross-sectional survey carried out among open heart 
patients transferred from the ICU to the general ward in a cardiac center in Kathmandu City, 
Nepal among 95 open heart surgery patients using a self-reported questionnaire that reveals 
54.7% patients a had high level of transfer anxiety (Rijal et al., 2020) 

Nurses, as the primary members of the transport team, are present at all stages of 
the transport process. Because they provide continuous care and are in close proximity to the 
patient, they can detect potential life-threatening risks that arise during patient transport 
based on their knowledge, skills, and experience. The transfer should be through an intensive 
care policy such as communication, personnel, equipment and monitoring. Therefore, pre- 
transfer co-ordination and organization are so vital. The transferring unit should provide the 
receiving unit with all the information needed concerning the patients’ health situation and all 
physicians as well as ancillary services should be notified first. If any help is needed, the 
patient’s condition has to be documented (Alizadeh Sharafi et al., 2021). 

A poorly planned and hurried patient transfer can significantly contribute to morbidity 
and mortality. The key elements of safe transfer involve the decision to transfer and 
communication, pre-transfer stabilization and preparation, choosing the appropriate mode of 
transfer (i.e., personnel accompanying the patient), equipment and monitoring required during 
the transfer, and finally, the documentation and handover of the patient at the receiving 
facility. These key elements should be followed in each transfer to prevent any adverse events 
that may severely affect the patient’s prognosis (Martin, 2021; Warren et al., 2004). 

A study conducted at Rwanda Military Hospital (RMH) and Kigali University Teaching 
Hospital (KUTH) among 124 nurses toward intra-hospital transportation management of 
critically ill patients revealed that 90.3% of participants had a moderate level of knowledge, 
6.5% scored a high level, and 3.2% had a low level of knowledge (Mukabagire, 2019). 
Similarly, a descriptive cross-sectional study conducted in Khartoum State, Sudan, where 173 
nurses were selected through simple random sampling, found that knowledge levels were 
poor in the majority (63.6%) and good in 36.4% (Mohamed et al.). 

Nurses, as a healthcare professional in any health institution, should have highly 
developed specialized skills, as they play an essential role in every aspect of intra-hospital 
transfer, as they are the ones who daily do monitoring of the patient, continuity, and holistic 
treatment to all patients. A nurse’s knowledge assessment is important to enhance the safe 
transfer of patient in this context. This study aims to assess knowledge regarding the 
transfer of critically ill patients among nurses working in Kathmandu Model Hospital, 
Kathmandu Nepal. 
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Research methodology  

A descriptive cross-sectional study was adopted to find out the knowledge of nurses 
regarding the transfer of critically ill patients. The study was conducted among the nurses 
working in Kathmandu Model Hospital, Kathmandu, it is a 100-bed tertiary care hospital 
located in the heart of Kathmandu. The hospital provides emergency, ICU, and high 
dependency unit services along with other departments where nurses play a central role. The 
nurses are directly involved in the preparation, coordination, and physical transfer of critically 
ill patients and are responsible for monitoring patient conditions, maintaining vital signs, and 
ensuring continuity of care during both intra and inter-hospital transfer of patients. Therefore, 
all the nurses working in Kathmandu Model Hospital were selected as the study population to 
assess the knowledge regarding the transfer of critically ill patients. The sample size was 98 
nurses and the census sampling method was used to ensure complete representation and to 
avoid sampling bias. The study was conducted at a single institutional site, Kathmandu Model 
Hospital, constitutes a relatively small and highly definable group. Matrons, Supervisors, and 
ANMs were excluded.  A semi-structured self-administered questionnaire was designed using 
clear words and unambiguous questions, presented in a logical flow with predefined response 
options to ensure consistency. It was developed through an extensive review of existing 
literature and research articles regarding the transfer of critically ill patients and was based on 
the objectives and variables of the study. The questionnaire was validated by the Research 
Committee and the Institutional Review Committee (IRC) of PHECT Nepal. A semi-structured 
self-administered questionnaire was designed using clear words and unambiguous questions, 
presented in a logical flow with predefined response options to ensure consistency. It was 
developed through an extensive review of existing literature and research articles regarding 
the transfer of critically ill patients and was based on the objectives and variables of the study. 
The questionnaire was validated by the Research Committee and the Institutional Review 
Committee (IRC) of PHECT Nepal. 

Pretesting of the tool was done among 10% of the sample (i.e., 10 nurses working at 
Kritipur Hospital, Kathmandu) to identify the clarity and understanding of the questions, the 
time required to complete the tool, and to check for ambiguity. The questionnaire included 
both closed- and open-ended questions to gather the needed information. The tool was 
constructed in two parts: Part I: Semi-structured questionnaire related to socio-demographic 
data of the respondents (age, years of experience, current working area, professional 
qualification, training received, etc.). Part II: Structured questionnaire related to knowledge 
regarding the transfer of critically ill patients (guidelines, purposes, equipment, oxygen level, 
measurements, etc.). 

A total of 18 questions, multiple choice and multiple response were included to 
measure the knowledge of respondents. The scoring system for the knowledge-related 
questions was one score for the correct answer. Multiple-response questions were denoted by 
an asterisk (*) sign. Approval was obtained from the nursing administration of Kathmandu 
Model Hospital prior to data collection. The hospital was purposively selected, and all 
registered nurses meeting the inclusion criteria were also purposively selected. The aim of the 
study was explained to each respondent, and autonomy was ensured by obtaining written 
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informed consent for voluntary participation. Data were collected in their feasible time. The 
questionnaires were distributed to the participants, and 25–30 minutes were given to fill up 
the questionnaires. The filled questionnaires were collected immediately after completion. 
Data collection was carried out from November 9 to December 21, 2022. After ensuring the 
accuracy and completeness of the collected data, it was entered into Microsoft Excel and then 
exported to Statistical Package for Social Sciences (SPSS) version 20 for analysis. Descriptive 
statistics (frequency, percentage, and standard deviation) and inferential statistics (Chi-square 
test) were used in this study. 

Ethical consideration  

Ethical approval for the study was obtained from the Institutional Review Committee 
(IRC) of PHECT Nepal. Permission was also taken from the administration of Kathmandu 
Model Hospital to carry out the research. Anonymity, confidentiality, human rights, and justice 
were maintained throughout the study. 

Findings of the Study 

Data were collected from 98 respondents and the findings presented in this section 
were of two parts: sociodemographic characteristics of the respondents and knowledge 
regarding transfer of critically ill patients. 

Table 1 

 Socio-Demographic Information of Respondents     

                                                        n  =98                                      

Variables Frequency Percentage (%) 

Age group in Years   

19-28years 64 65.3 

29-38years 28 28.5 

39-48years 5 5.1 

49 and above 1 1.0 

Educational Status   

PCL Nursing 50 51 

Bachelor in Nursing 48 49 

Working Department   

Emergency Department 9 9.2 

Medical Ward 17 17.3 

Maternity Ward 17 17.3 

Neurosurgery ward 6 6.1 

ICU Department 16 16.3 

HDU Department 13 13.3 
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Pre-operative/Post-Operative Department 11 11.2 

Operation Theatre(OT) 7 7.1 

Out- patient Department 2 2.0 

Work Experience   

less than 1 year 42 42.9 

1-3 years 32 32.7 

4-6 years 9 9.2 

More than 6 years 15 15.3 

Critical Care Training   

Yes 32 32.7 

No 66 67.3 

 

Regarding age, 64 (65.3%) of respondents belonged to the age group of 19-28 years 
and only 1(1%) belonged to the age group of 49 and above years. In relation to education 
level, half of the respondents 50(51%) had completed PCL Nursing and nearly half 48(49%) 
had completed Bachelor in Nursing. In relation to the working department, 16(16.3%) of the 
respondents were from ICU department and only 2(2%) of them were from the OPD 
department. Regarding the Work Experience, 42(42.9%) of the respondents had less than 1 
year of experience and only 9(9.2%) had 4-6 -  years’ experience. Furthermore, regarding the 
critical care training, only 32(32.7%) had received training. (Tables 1). 

Table 2  

Introduction of Critically Ill Patient      

                                             n=98 

Description Frequency Percentage (%) 

Meaning of Critically Ill Patient      

Admitted because of life threatening condition 97 99 

Document for Safe Transportation    

Checklist 42 42.9 

Purposes of Intra-hospital Transportation*   

From ICU to theatre for surgery 75 76.6 

From theatre to ICU postoperatively 65 66.3 

From ICU to radiology department for diagnostic procedure 58 59.2 

From emergency to theatre 49 50 

Need of Consent    

Yes  85 86.7 

Multiple Response*  
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In relation to the meaning of critically ill patient almost all 97(99%) of the 
respondents answered, admitted patients because of life threatening condition which was the 
correct answer. Likewise, regarding the document for safe transportation of the patient, less 
than half 42(42.9%) of the respondents answered, checklist which was the right answer. 
Regarding purposes of intra hospital transportation, 75(76.6%) of the respondents responded, 
transfer from ICU to theatre for surgery and 49(50%)of the respondents responded, transfer 
from emergency to theatre. Similarly, regarding the consent needed, 49(50%) of the 
respondents answered, yes it is needed which was a correct answer. (Table 2) 

Table 3  

Knowledge on General Equipment needed, Safety Measures and Patient Care Concept   

                                                                           n=98 

Description Frequency Percentage 
(%) 

General Equipment*   

Both the trolley and bed of the wheels have to be checked 71 72.4 

Portable oxygen cylinder to be checked before transferring 95 96.9 

IV stand 40 40,8 

Vital sign monitoring tray 41 41.8 

Bedside rails of the bed to prevent from falling down 72 73.5 

Safety Measure during Transfer*   

Adequate number of person should be available to transfer the 
patient 

74 75.5 

Ensure wheels on patient bed are locked if wheels are present 55 56.1 

Adjust the furniture and equipment in the room to ensure 

 adequate space for the safe transfer of the patient 

52 53.1 

Secure the accessory items, such as IV lines and drainage  

before transferring the patient; ensure the lines remain patent  

and functioning  

79 80.6 

Best Approach Concept for Patient Care*   

Individual who transfer the patients should introduce and identify 
herself to lessen patient’s anxiety 

53 54.1 

Correctly identify the patient before transferring to the respective 
procedure.  

78 79.6 

If the patient is conscious there is need of explanation about the 
transfer procedure and if not then explain it to the visitors 

75 76.5 

Maintain the patient’s dignity during the transfer 64 65.3 

Multiple Response* 

Regarding the general equipment needed, almost all 95(96.9%) of the respondents 
responded, portable oxygen cylinder to be checked before transferring and 41(41.8%)of the 
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respondents responded, vital sign monitoring trays. Likewise, regarding safety measures to be 
followed during transfer, 79(80.6%) of respondents responded, Secure the accessory items, 
such as IV lines and drainage before transferring the patient; ensure the lines remain patent 
and functioning and 52(53.1%) of the respondents responded to adjust the furniture and 
equipment in the room to ensure adequate space for the safe transfer of the patient. 
Regarding patient care concept, 78(79.6%) of the respondents correctly answered, identifying 
the patient before transferring to the respective procedure and 53(54.1%) of the respondents 
answered, individual who transfer the patients should introduce and identify herself to lessen 
the patient’s anxiety. (Table 3) 

Table 4 

Knowledge on Special Equipment Needed and Acceptable Level of Oxygen in Oxygen Cylinder 

                                             n=98  

Description Frequency Percentage (%) 

Special Equipment*   

Facemask/ nasal cannula 53 54.1 

Suction equipment 50 51.0 

Intubation equipment and medicines 89 90.8 

Cardiac monitor 

Acceptable Minimum Level of Oxygen in Cylinder 

Above 100kg/cm2 

63 

3 

 

64.3 

33.7 

Multiple Response* 

Regarding special equipment needed during transfer majority 89(90.84%) of 
respondents responded, intubation equipment and medicines and 50 (51.0%) of the 
respondents responded, suction equipment. Similarly, regarding acceptable minimum level of 
oxygen in cylinder only 33(33.7%) of the respondents answered above 100kg/cm2 which was 
the correct answer. (Table 4)  

Table 5 

Knowledge on Assessment, Parameter Recorded after Operation and during Transfer of 
Patient  

                                                              n=98             

Description Frequency Percentage (%) 

Assessment of Patient after OT( Operation)   

Assessing level of consciousness 57 58.2 

Appropriate Time to Measure Vital Signs   

Immediately after receiving the patient 82 83.7 

Parameter Recorded during Transfer*   
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Vital signs 74 75.5 

Medication given during transfer and procedure 59 60.2 

Intravenous fluid at the appropriate interval 53 54.1 

Any adverse incident that occurred during transfer 74 75.5 

Multiple Response* 

Regarding the assessment of patient after Operation, 57(58.2%) respondents 
answered, assessing level of consciousness which was the correct answer. Similarly, regarding 
appropriate time to measure vital sign, 82(83.7%) of the respondents answered immediately 
after receiving the patient which was the right answer. Regarding the parameter recorded 
during transfer, 74(75.5%)of the respondents responded, vital signs and 53(54.1%)of the 
respondent responded, intravenous fluid at the appropriate interval. (Table 5) 

Table 6 

 Knowledge on Safe Shifting of Patient 

                                     n=98 

Description Frequency Percentage 
(%) 

Way of Shifting   

Roll up the sides of the sheet next to the side of the patient with 
standing two-two person on each side and one person for holding 
of the head and neck and hold the rolled of sheet close to the 
patient’s body and keeping patients limbs together then sliding the 
patient to edge of trolley to bed and move with the count of 3 

86 87.8 

Possible Adverse Incident during Transfer*   

Oxygen cylinder running empty 64 65.3 

Fall down from bed if patient is very agitated 80 81.6 

Battery down of devices like cardiac monitor, syringe pump 58 59.2 

Destination area is far from ICU 36 36.7 

Difficult to push the trolley along with required equipment 57 58. 

Complication if Patient is not Safely Transfer*   

Deterioration in vital signs 66 67.3 

Agitation 46 46.9 

Patient SPO2 may drop 69 70.4 

Cardiac arrest 39 39.8 

Multiple Response * 
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In relation to the way of shifting, 86(87.8%) of respondents answered, to roll up the 
sides of the sheet next to the side of the patient with standing two-two person on each side 
and one person for holding of the head and neck and hold the rolled sheet close to the 
patient’s body and keeping the patient’s limbs together then sliding the patient to the edge of 
trolley to the bed and move with the count of 3. Similarly, regarding possible adverse incident 
during transfer, 80(81.6%) of the respondents responded, fall down from the bed if patient is 
very agitated and less than half 36(36.7%)of the respondent responded that the destination 
area is far from ICU. Moreover, regarding complication if the patient is not safely transferred, 
69 (70.4%) of respondents responded, patient’s SpO� may drop whereas 39(39.8%) of the 
respondents responded that the patient may have cardiac arrest. (Table 6)  

Table 7 

 Information on Visual Monitoring, Minimizing Risk and Maintain Continuous Ventilation 

                                                                n=98 

Description Frequency Percentage 
(%) 

Visual of the Monitor during Transport   

Turned towards the nurse all the time during transfer of patient 67 68.4 

Risk Minimization*   

Stabilize the patient before transfer complete and proper 
preparation before transfer 

71 72.4 

Adequate monitoring during transfer 69 70.4 

Communication between the personnel those who are involved 
in the transfer process 

59 60.2 

Complete and proper preparation before transfer 31 31.6 

Maintain Continuous Ventilation for Intubated Patient 48 49 

Wear protective apron and continue to ventilate patient manual 48 49 

Multiple response * 

Regarding the visual of the monitor during transfer, 67(68.4%) of the respondents 
answered that they turned towards the nurse all the time during transfer of the patient, which 
is the correct answer. Furthermore, regarding the risk minimization, 71(72.4%) of the 
respondents responded, ”Stabilize the patient before transfer complete and proper 
preparation before transfer and 31(31.6%) of them answered, complete and proper 
preparation before transfer. Likewise, half of the 48 (49%) of the respondents answered 
maintain continuous ventilation for intubated patient which was the correct answer. (Table 7) 
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Table 8 

 Knowledge Level of Respondents regarding Transfer of Critically Ill patient  

                                                                         n=98  

Description Frequency Percentage (%) 

High level of knowledge (80-100%) 22 22.4 

Moderate level of knowledge(60-79% 46 46.9 

Low level of knowledge (0-59%) 30 30.6 

    

Regarding the level of knowledge, only 22(22.4%) of respondents had a higher level 
of knowledge whereas 46(46.9) had a moderate level of knowledge and 30 (30.6%) of the 
respondents had a low level of knowledge. (Table 8) 

Table 9 

Association between Level of Knowledge with Educational Level, Working Area and Work 
Experience 

                                                        n=98 

Socio-demographic variables X2 value P value 

Educational level 0.093 0.955 

Working area 30.237 0.066 

Work experience 7.739 0.258 

P value <0.05= statistically significance Associations 

Regarding the association between knowledge and socio-demographic variables, 
there was no statistically significant association between knowledge and socio-demographic 
variables. (Table 9) 

Discussion 

In the present study 42 (42.9%) of the respondents answered correctly the guideline 
that helps for safe transportation of the patient is checklist which is supported by the study 
conducted by Williams et al. (2020). And also supported by a study conducted prospectively 
after interviewing the 347 nurses who work in the emergency department, which show s 
86.7% of the participants stated that usage of control checklists would decreases the rate of 
unwanted situations (Salt et al., 2020). 

Regarding the assessment of general equipment, almost all 95(96.9%) of the 
respondents responded, that portable oxygen cylinder should be checked before transfer. This 
finding was supported by the study done by Mukabagire Denise in Kigali-Rwanda, which 
showed that 96.8% of the respondents replied, portable oxygen cylinder to be checked. 
Similarly, regarding the acceptable minimum level of oxygen in cylinder, 33(33.7%) 
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respondents gave correct answer which is in contrast with the same study which showed, 
acceptable minimum level of oxygen is 74% (Mukabagire, 2019). 

In this study more than half 57(58.2%) of the respondents responded, monitored the 
level of consciousness after the patient reached the ICU from the OT, which is similar to the 
findings of the study conducted in Al Ahli Hospital, Qatar which showed that 66.6% monitored 
the level of consciousness after the patient reached to ICU from the OT. Likewise, regarding 
the appropriate time to measure vital signs, 82(83.7%) of the respondents responded 
immediately after receiving the patient the findings of the present study were similar to the 
same study which revealed that 70% of respondents replied that vital signs monitoring as 
parameters during transfer of the patient (Dunn et al., 2007). 

Furthermore, regarding possible adverse incidents during transfer 80(81.6%) of the 
respondents answered “falling down from the bed if the patient is very agitated,” 64 (65.3%) 
answered, “oxygen cylinder running empty and 36(36.7%)of the respondents answered 
destination area is far from ICU. Moreover, regarding complications if the patient is not safely 
transfer, 69(70.4%) of the respondents responded that the patient’s SPO2 may drop whereas 
39(39.8%)of the respondents responded cardiac arrest. This study finding was supported by 
the study conducted by Wulandari et al. (2020) regarding the prevalence of adverse events 
during transport of critically ill patients from emergency to the intensive care unit, 45.5 of the 
respondents answered agitation and 27.7 of them answered oxygen supply ran out as adverse 
events.  

Likewise regarding the level of knowledge regarding the transfer of critically ill patient 
only 22 (22.4%) of respondents had high level of knowledge, 46(46.9%) has moderate 
knowledge whereas 30 (30.6%) had a low level of knowledge. This study finding was 
supported by the study conducted on assessing the knowledge regarding intra hospital 
transport of critically ill patients among nurses of Dhiraj Hospital by Mr. Macwan Arpit 2018 
which revealed that 78% of respondents had a moderate level of knowledge whereas 20% of 
respondents had an adequate level of knowledge and only 2% of them had inadequate 
knowledge. (Doctoral dissertation, University of Rwanda).  

Similarly, the study finding of the present study was in contrast with a study 
conducted among 20 ICU nurses in Sulpizio’s Cardiovascular Center to assess knowledge 
regarding institutional transport policy in 2017 which revealed that the nurses’ overall 
knowledge score on patient transport policy was 30.8% (Ignatyeva et al., 2018) (Quazi & Apte, 
2018). This finding was also supported by the study, Effect of Intra Hospital Safe 
Transportation Guidelines for Critically Ill Patients which revealed that a great majority (90%) 
of the respondents reported a low level of total knowledge on pre-implementation of 
guidelines regarding transfer of patients (Mohammed Amein Ghanem et al., 2023). 

Conclusion 

This study assessed the nurses’ knowledge regarding the transfer of critically ill 
patients at Kathmandu Model Hospital. The findings revealed that the majority of nurses had 
only moderate to low levels of knowledge, indicating a significant gap in understanding and 
preparedness for the safe transfer of critically ill patients. Furthermore, there was no 
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statistically significant association between the nurses’ knowledge level and demographic 
variables (educational qualification, working area, or work experience, which suggests that the 
knowledge gap is consistent among different categories of nurses. These results highlight the 
need to strengthen ongoing in-service education, and hands-on practical sessions focused on 
the transfer of critically ill patients. Enhancing the nurses’ competencies through continuous 
professional development is essential to ensure patient safety and improve the quality of 
critical care delivery. 

Implications  

The study’s findings indicate a need to strengthen educational and clinical 
interventions related to the transfer of critically ill patients. Regular simulation-based sessions 
should be integrated into hospital practice to enhance nurses’ competence and confidence. 
Incorporating this topic into continuing nursing education and orientation programs will help 
ensure that all nurses maintain up-to-date knowledge and skills.  

Acknowledgments 

The authors would like to thank the administration and hospital matron of 
Kathmandu Model Hospital for providing information regarding the study population and 
permission to conduct this study. Similarly, we would like to thank all the participants who 
contributed to this study by giving their valuable time and sharing their experiences and views 
through the questionnaire. We want to extend thanks to Kritipur Hospital also for granting the 
permission to carry out pre-testing. 

References 

Alamanou, D. G., & Brokalaki, H. (2014). Intrahospital transport policies: The contribution of 
the nurse. Health Science Journal, 8(2), 166. https://surl.li/xvacgo  

Alamanou, D. G., Fotos, N. V., & Brokalaki, H. (2013). Interruption of therapy during 
intrahospital transport of non-icu patients. Health Science Journal, 7(2), 177. 
https://shorturl.at/pwtwK  

Alizadeh Sharafi, R., Ghahramanian, A., Sheikhalipour, Z., Ghafourifard, M., & Ghasempour, M. 
(2021).Improving the safety and quality of the intra�hospital transport of critically ill 
patients. Nursing in critical care, 26(4), 244-252. 
https://doi.org/https://doi.org/10.1111/nicc.12527  

Bourn, S., Wijesingha, S., & Nordmann, G. (2018). Transfer of the critically ill adult patient. Bja 
Education, 18(3), 63-68. https://doi.org/10.1016/j.bjae.2017.11.008 

Chalfin, D. B., Trzeciak, S., Likourezos, A., Baumann, B. M., Dellinger, R. P., & medicine, D.-E. S. 
G. J. C. c. (2007). Impact of delayed transfer of critically ill patients from the 
emergency department to the intensive care unit. Critical care medicine, 35(6), 1477-
1483. https://doi.org/10.1097/01.CCM.0000266585.74905.5A  



 Nurses' Knowledge regarding Transfer of Critically III Patient at Kathmandu Nepal 

Vol 4 | Feb. 2026 Okhaldhunga Journal 

59

Chang, Y.-C., Chou, L.-T., Lin, H.-L., Huang, S.-F., Shih, M.-C., Wu, M.-C., Wu, C.-L., Chen, P.-T., & 
Chaou, C.-H. (2025). An interprofessional training program for intrahospital transport 
of critically ill patients: model build-up and assessment. Journal of Interprofessional 
Care https://doi.org/https://doi.org/10.1080/13561820.2018.1560247  

Dunn, M., Gwinnutt, C., & Gray, A. (2007). Critical care in the emergency department: patient 
transfer. Emergency medicine journal, 24(1), 40-44. 
https://doi.org/https://doi.org/10.1136/emj.2006.042044  

Gimenez, F. M. P., Camargo, W. H. B. d., Gomes, A. C. B., Nihei, T. S., Andrade, M. W. M., 
Valverde, M. L. d. A. S., Campos, L. D. E. d. S., Grion, D. C., Festti, J., Grion, C. M. C. J. 
C. c. r., & practice. (2017). Analysis of adverse events during intrahospital 
transportation of critically ill patients. 2017(1), 6847124. 
https://doi.org/https://doi.org/10.1155/2017/6847124  

Hu, Y., Shi, D., You, L., & Li, W. (2021). Intrahospital transport of critically ill patients: A survey 
of emergency nurses. Nursing in critical care, 26(5), 326-332. 
https://doi.org/https://doi.org/10.1111/nicc.12601  

Ignatyeva, Y., Nguyen, A. P., Schmidt, U., Barak, R., Agarwal, R., & Davidson, J. E. (2018). 
Transport of critically ill cardiovascular patients. Critical care nursing quarterly, 41(4), 
413-425. https://shorturl.at/HztpD  

Kulshrestha, A., & Singh, J. (2016). Inter-hospital and intra-hospital patient transfer: Recent 
concepts. Indian journal of anaesthesia, 60(7), 451-457. https://doi.org/ 
10.4103/0019-5049.186012  

Martin, T. (2021). Transporting the adult critically ill patient. Surgery, 39(1), 15-21. 
https://doi.org/https://doi.org/10.1016/j.mpsur.2020.11.006  

Mayr, V. D., Dünser, M. W., Greil, V., Jochberger, S., Luckner, G., Ulmer, H., Friesenecker, B. E., 
Takala, J., & Hasibeder, W. R. (2006). Causes of death and determinants of outcome 
in critically ill patients. Critical care 10(6), R154. 
http://ccforum.com/content/10/6/R154  

Mohamed, M. E., Yousif, K. I., & Ahmed, M. M. H. Nurses’ Knowledge About Bedside Shift 
Reports In Critical Care Units In Governmental Hospitals–Khartoum State. 
https://shorturl.at/0yld7  

Mohammed Amein Ghanem, N., Fouad Abdallah, K., Mostafa Mahrous, F., Fheem Gendy, J., & 
Abdel-Azem Mostafa, H. (2023). Effect of Intra-Hospital Safe Transportation 
Guidelines for Critically Ill Patients on Nurses' Performance and Patients' Clinical 
Outcomes. Egyptian Journal of Health Care, 14(4), 1031-1049. 
https://shorturl.at/dExUw  

Mselle, L., Msengi, H., & Medicine, E. (2018). Caring critically ill patients in the general wards 
in Tanzania: experience of nurses and physicians. International Journal of Critical 
Care, 4(2), 1-7. https://doi.org/ 10.23937/2474-3674/1510047  



 Nurses' Knowledge regarding Transfer of Critically III Patient at Kathmandu Nepal 

Vol 4 | Feb. 2026 Okhaldhunga Journal 

60 

Mukabagire, D. (2019). Nurses' Knowledge, attitudes and practice towards intra-hospital 
transportation management of the critically ill adult patients: in selected referral 
hospitals, Kigali-Rwanda University of Rwanda]Global. 

Quazi, M. N., & Apte, S. (2018). Effectiveness of video-assisted teaching on knowledge and 
practice regarding patient’s safety during transportation. IJAR, 4(9), 103-109. 
https://shorturl.at/kF8E8  

Rijal, J., Sae-Sia, W., & Kitrungrote, L. (2020). Psychosocial factors associated with transfer 
anxiety among open heart surgery patients transferred from the intensive care unit to 
the general ward. Health Science Journal, 12(12), 1583. 
https://doi.org/10.4236/health.2020.1212115  

Robertson, L. C., Al-Haddad, M., & Medicine, I. C. (2013). Recognizing the critically ill patient. 
Anaesthesia14(1), 11-14. 
https://doi.org/https://doi.org/10.1016/j.mpaic.2012.11.010  

Rosenberg, A., Campbell Britton, M., Feder, S., Minges, K., Hodshon, B., Chaudhry, S. I., Jenq, 
G. Y., Emerson, B. L., & health. (2018). A taxonomy and cultural analysis of intra-
hospital patient transfers. Research in nursing, 41(4), 378-388. 
https://doi.org/https://doi.org/10.1002/nur.21875  

Runcie, C., Reeve, W., & Wallace, P. (1992). Preparation of the critically ill for interhospital 
transfer. Anaesthesia, 47(4), 327-331. 
https://doi.org/https://doi.org/10.1111/j.1365-2044.1992.tb02175.  

Salt, O., Akpınar, M., Sayhan, M. B., Örs, F. B., Durukan, P., Baykan, N., & Kavalcı, C. (2020). 
Intrahospital critical patient transport from the emergency department. Archives of 
Medical Science, 16(2), 337-344. https://doi.org/: 
https://doi.org/10.5114/aoms.2018.79598  

Warren, J., Fromm Jr, R. E., Orr, R. A., Rotello, L. C., Horst, H. M., & Medicine, A. C. o. C. C. 
(2004). Guidelines for the inter-and intrahospital transport of critically ill patients. 
Critical care medicine, 32(1), 256-262. https://rb.gy/35aeo0  

Williams, P., Karuppiah, S., Greentree, K., & Darvall, J. (2020). A checklist for intrahospital 
transport of critically ill patients improves compliance with transportation safety 
guidelines. Australian critical care, 33(1), 20-24. 
https://doi.org/https://doi.org/10.1016/j.aucc.2019.02.004  

Wulandari, I., Putra, K. R., & Suharsono, T. (2020). Prevalence of adverse events during 
transport of critically ill patients from the emergency department to the intensive care 
unit. The Malaysian Journal of Nursing12(1), 10-15. https://iny.one/9zIcI4  

 



 Study on Paradigm Shift in Social Science Research 

Vol 4 | Feb. 2026 Okhaldhunga Journal 

61

OKHALDHUNGA : cf]vn9'ª\uf
[Yearly Peer Reviewed Journal]

ISSN: 3021-9965
Vol. 4, Feb 2026

Published by Okhaldhunga Campus  
 

Study on Paradigm Shift in Social Science Research 
Bishnu Maya Joshi1, Shambhu Prasad Khatiwada2, Basudeb Khanal3 

Article History : Submitted 2 Dec. 2025; Reviewed 13 Jan. 2026; Accepted 6 Feb. 2026 
Author : Bishnu Maya Joshi Email: joshibishnu92@gmail.com 
DOI: https://doi.org/10.3126/oj.v3i4.91085   
 

1  Associate Professor, Economics Education, Mahendra Ratna Campus, Tahachal, Tribhuvan University 
 Joshibishnu92@gmail.com 
 ORCID iD:https://orcid.org/0000-0002-3474-5022 
2  Professor, Geography Education, Central Department of Education, Tribhuvan University 
 geography.dmc@gmail.com 

ORCID iD: https://orcid.org/0009-0000-8146-3856 
3  Assistant Professor, Economics Education, Mahendra Ratna Campus, Tahachal, Tribhuvan University 
 basudevkhanal@kusoed.edu.np 
 ORCID iD: https://orcid.org/0009-0003-8783-156X 

Abstract 

Social science research provides the rationalization of social behavior by relying on the belief 
that its causes better known and measurable. The research aims to find laws and postulate 
theories for scientific knowledge meant for explaining natural or social phenomena. Within 
the field of social science research, many philosophical approaches are possible; but, in step 
with the authors, additional extreme approaches are often delimiting. solely arbitrator. This 
study aims to explore the emerging trends in social sciences research. The methodological 
approach of this research is based on the desk review known as a literature review or 
secondary research, includes a systematic analysis and synthesis of existing academic 
studies. Academic literatures were retrieved from Google Scholar. Relevant institutional and 
policy documents were also included where applicable. Peer-reviewed journal articles, 
academic books and well-regarded research reports published in English language were 
included in this study. Studies with weak methodological rigor, limited relevance to the review 
scope, duplicate records, and those lacking full-text availability were excluded from the final 
selection. Pragmatic studies become a very powerful way of the transformative research 
problem. By incorporating new approaches like Arts-based research, studies on paradigm 
shifts can be more transformative. This study concluded the blend of literary genres, new 
ways of thinking, and different quality standards provides a powerful framework for 
professional development that goes beyond traditional research methods. 

Key Words: Paradigm shift, social science research, emerging trend, pragmatism, desk review 
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Background of the Study 

Social science refers to the science of individuals or collections of individuals, like 
teams, firms, societies, or economies, and their individual as well as collective behavior. Social 
sciences are historically classified into disciplines like scientific discipline – the science of 
human behavior, sociology the science of social teams, social science – the science of 
corporations, markets, and economics, social science – pertains to the systems of 
governance, the analysis of political activities, thoughts, and behavior and History – the study 
of past events, significantly in human affairs (Hollis, 1994). The research aims to find laws 
and postulate theories for scientific knowledge meant for explaining natural or social 
phenomena. The knowledge base is predicated on scientific ways, which refers to a collection 
of techniques for building a knowledge base in terms of validity and dependability of 
observations and its generalization. The methodology facilitates the independent and 
impartial testing of theories and findings and additionally places them for open debate, 
modifications, or enhancements. The inclusion of social sciences in school curricula since the 
beginning of the twenty-first century is particularly significant for this study, as these subjects 
play a central role in developing critical thinking, civic awareness, and evidence-based 
reasoning among learners. Examining methodological approaches within social science 
education is therefore essential to ensure that curricular objectives are effectively supported 
by rigorous and transparent research practices (Lewin, 2016). 

The purpose of social science research is to provide rationalization of social behavior 
by relying on the belief that its causes are better known and measurable. Some researchers 
currently compare science analysis with inevitable fastened mechanisms like mechanics, 
while the opposite aim is to try and do the identical within the wake of missing info. What is 
more, some researchers like the analogy of biology with social behavior evolving in response 
to learning and adaptation, whereas another works in historical institutionalism. Putting it 
otherwise, social sciences these days are being thought of because the selection between the 
agency and structural explanations and also the perplexity corresponds in some ways to the 
recent (Della Porta & Keating, 2008). The social sciences square measure needed for the 
sake of a better potential society that is additionally crucial to humankind�s interconnection 
in terms of economic, cultural, and resource globally. The social sciences contributed during 
this context to making the globe additionally intelligible (Žukauskas et al., 2018). At the 
identical time, this context offers varied potentialities for advancement and abstract 
innovation of not solely the social sciences but also of the humanities; however, additionally, 
for the empirical testing on an outsized scale. Still, these potential square measures unlikely 
to be completed unless institutional initiatives square. 

During the four decades, the overwhelming majority of researchers within the man of 
science relying heavily on applied math testing, which is powerfully known with the likelihood 
or significance testing. the method of acceptive or rejecting the null hypothesis has set this 
research, going away the hope of acceptive an alternate, instructive hypothesis to the mercies 
of somewhat impulsive designations of likelihood chances A paradigm shift in social sciences 
once the applied math Testing in social science analysis can diminish and social sciences are 
treated at par with the natural sciences (Rodney, 2020). Research styles area unit 
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characterized by a mix of data, aims, and methods for information generation that is that the 
key to polishing off productive research. 

The use of quantitative testing supported null hypothesis can diminish in scientific 
discipline analysis and term as “paradigm shift,” and therefore the social sciences can 
become additional just like the natural sciences. The agents of amendment or innovation in 
economic and social spheres of the economy square measure needed for the well-being 
(Ashta & Mor, 2017). It conjointly contributes to the general development of the society by 
increasing consumption, production, income, environmental security, health, and overall 
family welfare. show that there's a desire for modification within the behaviors of various 
stakeholders, organizations and adapt existing rules to bring the specified changes within the 
overall institution. 

Philosophers considered science and were with success able to shift the focus of 
scientific inquiry from the context of justification to the context of discovery. The main threads 
of Kuhn's approach to the science area unit acknowledge (Disman, 2011). Science gets afoot 
once a scientific tradition has succeeded in formulating a paradigm. A paradigm is used for 
making new objects and patterns once outlining or coming up with one thing new and is a 
general however distinct worldview or theory at intervals in the philosophy of science. To put it 
otherwise, paradigms embrace a various set of parts – abstract schemes, analysis techniques, 
bodies of accepted knowledge and theory, and embedded criteria and processes for the 
validation of results. Paradigms don't seem to be subject to testing or justification; rather 
empirical procedures are unit embedded within paradigms. The history of science is jam-
packed with paradigm shifts. In Social Sciences, Kuhn's read, the existence of one governing 
paradigm is characteristic of natural sciences, whereas philosophy and far of scientific 
discipline area unit characterized by claims, counterclaims, and debates over basic principles. 
Kuhn�s conception of paradigm shift is easily applied to social sciences. In economic 
science, the economic expert revolution is often viewed as a major paradigm shift as for over a 
century Say�s Law dominated economic thoughts before the focus shifted to economic 
theory in terms of underemployment, underinvestment over saving, etc (Muñoz, 2020). The 
movement is understood because of the scientific discipline. In government, the focus has 
been shifting from geo-Politics & geostrategic to geo-economics; moreover, as realistic and 
scientific theories to essential theories specializing in drawback finding marked the paradigm 
shifts. The notion of history as solely the story of the “learned” is giving thanks to the inclusion 
of, therefore, individuals in the society. 

Objectives of the Study 

This study aims to explore the emerging trends in social sciences research. It also 
examine the recent research’s philosophical context, focusing on the shift from positivism to 
pragmatism. 

Research Methodology 

 This study uses the desk review method as primary research approach. The desk 
review method known as a literature review or secondary research, includes a systematic 
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analysis and synthesis of existing academic studies, including scholarly books, journal articles, 
and research papers (Guerin et al., 2018; Topolewski et al., 2023). Instead of collecting new 
data through surveys, interview, focus group discussion, or interventions, the researchers rely 
on the body of knowledge already created by other academics. This approach allows the 
evaluation, comparison, and critical interpretation of existing findings to identify patterns, 
gaps, and emerging themes in the literatures. To enhance the methodological rigor and 
transparency, explicit criteria were used for selecting relevant literatures. Academic literatures 
were retrieved from Google Scholar. Relevant institutional and policy documents were also 
included where applicable. 

 In selecting studies, we applied various inclusion criteria encompassing only peer-
reviewed journal articles, academic books and well-regarded research reports in English. Only 
studies that specifically focused on the area of interest to the study and were relevant for its 
research objectives, were taken into account. Thus, included were both empirical papers, 
theoretical papers and systematic review type articles that provided substantive contribution 
toward the research problem being addressed to equally capture depth and breadth. On the 
other hand, we also had exclusion criteria that allowed to get rid of opinion articles, editorials 
and non-academic sources. Studies without clarity of methodology or weak academic rigor 
were also excluded, additionally, publications that were not squarely fall within the scope of 
this review, and duplicate files and studies without full-text availability from the final list of 
articles assessed. 

Result and Discussion 

Scientific research philosophy may be a system of the researcher’s thought, following 
that new, reliable data concerning the analysis object is obtained. In other words, it's the 
premise of the analysis, that involves the selection of analysis strategy, formulation of the 
matter, knowledge assortment, processing, and analysis. The paradigm of research, in turn, 
consists of metaphysics, philosophy methodology, and strategies. Holden and kill, ought to be 
associated with the philosophical position of the people of science and therefore the analyzed 
scientific discipline development. Within the field of social science research, many 
philosophical approaches are possible; but, in step with the authors, additional extreme 
approaches are often delimiting. The solely intercessor philosophical approach permits the 
man of science to reconcile philosophy, methodology, and therefore the drawback of analysis 
(Benton & Craib, 2023; Bhandari, 2023). However, Crossan historians’ attention to the fact 
that typically there's a giant distinction between quantitative and qualitative analysis 
philosophies and strategies, and triangulation of recent analysis strategies is common in 
social sciences. It's so vital to grasp the strengths and weaknesses of every approach, this 
enables getting ready for the analysis and understanding the analyzed drawback higher. The 
theories of research philosophy and paradigms in social sciences are on the premise of that 
the analysis within the treatise focuses on distinguishing the amount of development of the 
research culture to implement scholars’ social responsibility, a square measure given in 
figures that distinguish the degree of structure culture and their interaction, that is, scholars’ 
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social responsibility stages, that replicate the philosophy and paradigm of this analysis 
(Ferguson, 2007; Monson, 2023; Omodan, 2024).  

The problem of the analysis is raised by the subsequent questions: what square 
measures the essential principles of analytic philosophy and paradigm? And what is the way to 
use them to make the analysis position? 

 Within the same problem as their education appeared from philosophical and system 
frames that restricted them. Social sciences accepted this recommendation for alternative 
reasons. Furthermore, analysis philosophy is often outlined because of the development of 
research assumption, its data, and its nature. The belief is perceived as a preliminary 
statement of reasoning; however, it's supported by the exposition person’s data and insights 
that square measure born as a product of intellectual activity. Alfred Joseph Hitchcock and 
Hughes additionally claim that analysis stems from assumptions. This suggests that 
completely different, researchers might have different assumptions concerning the character 
of truth and data and its acquisition. Research philosophy may be a methodology that, once 
applied, permits the scientists to get concepts into data within the context of analysis. There 
are four main trends of analytical philosophy that are distinguished and mentioned within the 
works by several authors: the positivist analysis philosophy, the interpretivist analysis 
philosophy, the pragmatist analysis philosophy, and the realistic analysis philosophy. 

 Among the philosophical bases, in a recent period, most of the social sciences 
researches applied pragmatism. Pragmatist analysis philosophy deals with the facts (Ahmad 
et al., 2020). It claims that the selection of analysis philosophy is generally determined by the 
analysis drawback. During this analysis philosophy, the sensible results square measure 
thought of necessary. Researchers have freedom of selection. They're “free” to settle on the 
strategies, techniques, and procedures that best meet their wants and research aims (Smith 
et al., 2020). Pragmatists don't see the globe as an absolute unity. The reality is what's 
presently in action; it doesn't rely upon the mind that’s not subject to reality and therefore the 
mind’s philosophical system. 

Driven by scientific issues, the paradigm shift additionally seems like a social reality 
involving the whole community of scientists. Throughout the crisis, the increase within the 
range of researchers concerned with the new scientific approach induces a social 
development that can cumulatively foster its attractiveness (Morgan, 2014). More researchers 
in an educational field at the same time will increase the potential audience of a given 
analysis, raise the convenience in finding ancient co-writers, guarantees Associate in Nursing 
easier access to publication mediums, and contribute to simplifying the funding of research. 
The rise of the scientific community fascinated by a scientific field has intrinsically influenced 
Alternative, once the new set of assumptions attracts most of a replacement generation of 
scientists, the older faculty disappears. Researchers at the United Nations agency keep 
operating in the old-fashioned see their influence decreasing and their contribution are 
speedily marginalized (Zimmermann, 2006). Demographic components additionally contribute 
to the dynamics of science. The history of science provides varied illustrations of the very fact 
that the retirement of one generation of elite scientists and their replacement by a 
replacement generation permits the latter to develop a lot of simply new theories or 
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approaches (Barber, 1961). Besides, one cannot neglect the stimulation delivered to 
researchers through paradigm competition. Consistent with Kuhn and Hacking (1970), 
"Competition between segments of the scientific community is the solely historical method 
that ever really results in the rejection of 1 antecedently accepted theory or in the adoption of 
another". During times of traditional science, opponents to the dominant approach highlight 
the existence of anomalies that appear inconsistent with the leading paradigm. In answer, 
supporters of the paradigm pay an outsized part of their career within the method of puzzle 
determination, associating in the nursing activity that permits them to comfort the established 
framework. Paradigm competition seems mutual, further driving forces of scientific 
productivity (Taylor et al., 2011).  

This study revealed several notable trends in contemporary social science research. A 
consistent finding across the reviewed literature is a growing emphasis on methodological 
pluralism, where researchers increasingly combine quantitative and qualitative approaches 
rather than adhering to a single methodological tradition. This trend reflects a broader shift 
away from rigid, mono-paradigmatic research designs toward more flexible and problem-
oriented approaches (Benton & Craib, 2023; Bhandari, 2023). Another key trend identified is 
the increasing acceptance of triangulation in social science research. Studies frequently 
employ multiple data sources, methods, or theoretical perspectives to enhance the credibility 
and depth of findings. This development highlights researchers’ recognition of the complex 
and context-dependent nature of social phenomena, which cannot be fully captured through a 
single methodological lens. 

These findings directly address the first objective of the study by demonstrating that 
contemporary social science research is characterized by adaptability, integration of methods, 
and a growing concern for practical relevance. The review further indicates a clear 
philosophical shift from positivism toward pragmatism in recent social science research. While 
positivism remains influential, particularly in quantitatively driven studies, it is increasingly 
viewed as limited in its ability to address complex social realities. Strict positivist assumptions 
regarding objectivity and value-free inquiry are often challenged in contemporary research 
(Ahmad et al., 2020). 

Pragmatism has emerged as a dominant philosophical orientation, particularly in 
applied and interdisciplinary social science research. The reviewed studies suggest that 
pragmatism allows researchers to select methods based on the research problem rather than 
philosophical allegiance. This flexibility enables the integration of empirical evidence with 
contextual understanding and practical outcomes (Smith et al., 2020). As a result, 
pragmatism supports both explanatory depth and real-world applicability, making it particularly 
suitable for social science inquiries. This finding directly fulfills the second objective of the 
study by demonstrating how philosophical orientations in social science research have 
evolved in response to changing research demands. 

The analysis also highlights the close relationship between research philosophy, 
paradigm, and methodological choice. Research paradigms were found to influence not only 
data collection and analysis techniques but also the formulation of research questions and 
interpretation of findings. Scholars increasingly acknowledge that no single paradigm can 
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comprehensively explain social realities, leading to the adoption of intermediary or integrative 
philosophical positions (Ferguson, 2007; Monson, 2023; Omodan, 2024). The findings 
suggest that understanding the strengths and limitations of different paradigms enables 
researchers to design studies that are methodologically sound and philosophically coherent. 
This awareness contributes to the development of a mature research culture in social 
sciences, where methodological decisions are transparent and aligned with research 
objectives. 

The review further reveals that paradigm shifts in social science research are not 
solely intellectual developments but are also shaped by social and institutional dynamics. 
Consistent with Kuhn’s theory of scientific change, the reviewed literature indicates that 
paradigm competition plays a significant role in advancing knowledge (Morgan, 2014). As 
newer generations of researchers adopt alternative philosophical assumptions, traditional 
paradigms gradually lose dominance (Zimmermann, 2006; Barber, 1961). This competitive 
dynamic encourages innovation, critical debate, and theoretical refinement. The increasing 
prominence of pragmatism can therefore be understood not only as a methodological 
preference but also as a response to broader academic, institutional, and societal demands 
for socially responsible and impactful research. 

The findings of this study suggest that contemporary social science research is 
moving toward flexible, problem-driven, and socially responsive approaches. The growing 
influence of pragmatism reflects researchers’ desire to bridge theory and practice while 
addressing real-world challenges. This shift has important implications for research training, 
curriculum design, and the evaluation of scholarly work in social sciences. By linking 
philosophical perspectives to methodological choices and research outcomes, this study 
contributes to a clearer understanding of how research paradigms shape knowledge 
production in social sciences. 

Conclusion 

Contemporary research paradigms often don't stand alone as rigid frameworks; 
instead, they can be blended to create a more flexible and powerful approach to inquiry. 
Unlike the traditional positivist paradigm, which emphasizes a singular, objective reality and 
quantitative methods, newer paradigms like interpretive, critical, and arts-based research can 
act as referents. This means a researcher can strategically draw upon the methods, 
assumptions, and quality standards of multiple paradigms to design a single, cohesive study. 
This blending is often a necessity, as real-world problems are complex and rarely fit neatly into 
one methodological box. 

The most common example of this blending is pragmatism. Pragmatism isn't a 
standalone paradigm in the same vein as positivism; rather, it’s a philosophical stance that 
prioritizes the practical consequences and utility of research. A pragmatic study might 
combine the quantitative methods and a focus on objectivity from the positivist paradigm with 
the qualitative, context-rich insights of the interpretive paradigm. This mixed-methods 
approach allows a researcher to collect both numerical data and a deep understanding of 
human experiences, providing a more comprehensive and robust picture of the phenomenon 



 Study on Paradigm Shift in Social Science Research 

Vol 4 | Feb. 2026 Okhaldhunga Journal 

68

under study. For instance, a study on the effectiveness of a new educational program could 
use a randomized controlled trial (a positivist method) to measure student performance, while 
also conducting in-depth interviews with teachers and students (an interpretive method) to 
understand their experiences and perceptions of the program. 

This study highlights major changes in modern social science research. There is a 
noticeable shift away from strict positivist traditions toward more flexible and problem-focused 
philosophical approaches, with pragmatism becoming a leading view. The findings show a 
growing acceptance of using a mix of methods and triangulation. This change reflects 
researchers’ efforts to tackle the complexity of social issues and improve the practical 
relevance of research findings. These trends suggest that the research culture in social 
sciences is maturing. Philosophical alignment, choice of methods, and societal relevance are 
closely linked. By bringing these developments together, the study emphasizes the need for 
adaptable and context-sensitive research philosophies to boost the rigor, relevance, and 
impact of social science research. 
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Abstract 

In this article, we explore how educational leaders experience and respond to conflict in their 
everyday school contexts. For this, we conducted a qualitative study using narrative inquiry 
within an interpretive paradigm, and we collected information through in-depth interviews with 
four educational leaders from government and private schools in Chitwan, Dharan and 
Surkhet, selected through convenience sampling. We then analyzed the interviews 
thematically to understand how conflicts emerge in schools, how they are interpreted, and 
managed. The findings suggest that school leaders often struggle to clearly identify and 
manage conflicts in their institutions. Many leaders rely heavily on personal judgment and 
experience rather than formal policies or structured negotiation strategies. Challenges such 
as weak communication and limited active listening, ego clashes, unclear conflict-resolution 
mechanisms, lack of professional training in negotiation, and ongoing resource constraints 
shape the type of conflicts in schools. We learnt that conflict is not always perceived as a 
problem. When approached thoughtfully, it can open spaces for dialogue, reflection, and 
overall institutional growth. The study highlights the need for transformational leadership 
practices, clear policies, open communication, teamwork in negotiation, and formal training in 
conflict management to help school leaders move from merely handling conflict to using it as 
a tool for collaboration and positive change. 

Key words: Conflict, conflict resolution, collaboration, educational leadership, negotiation 
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Contextualizing Conflict in Nepali Schools 

The local staffroom of a government school in Far-West Nepal is packed with tension 
as a heated argument breaks out between two teachers regarding classroom management. 
The principal, already stressed by displeased parents and the school management committee, 
attempts to mediate but gets frustrated and gives up. Similarly, in a posh, private school, 
parents demand transparency in fees and threaten to take the matter to court. In another 
rural part of the country, a head teacher struggles to appease local political leaders while 
trying to retain qualified teachers. 

Any person who works in an educational setting in Nepal knows that these scenes are 
not exceptions, rather, they are an integral part of the daily function of our educational 
institutions. These conflicts can range from disagreements over workload, hierarchical 
discrepancies, or even friction caused by external stakeholders, including political and 
community interference (Bush & Coleman, 2000). They have been woven so intricately into 
our daily administration that such conflicts are often either ignored or swept under the rug 
rather than facilitating open discussions unless the matter escalates beyond control. 

Difference in values, objectives, expectations and preferences between individuals 
and groups means that conflict is natural and sometimes even necessary. If managed 
constructively, conflict can lead to progressive change. Kondalkar (2006) lists conflict into 
functional and dysfunctional types. When managed with due diligence, functional conflict can 
lead to innovation and better decision-making capability, and it can also strengthen 
relationships between conflicting individuals. On the other hand, dysfunctional conflict 
“disrupts workflow, damages morale, and lowers productivity” (Kondalkar, 2006, pp. 162–
164). Yet, in Nepal’s educational settings, conflict is seen negatively. It is avoided if possible 
or taken as a personal attack and a grudge is held. Even when disagreements happen openly, 
they are pushed aside only to resurface more vigorously later. Clearly, the absence of 
structured negotiation mechanisms in our educational settings mixed with our cultural 
tendency to tilt towards group conformity and respect hierarchy leading to hesitancy in 
communication, makes conflict resolution difficult. Despite these challenges and recurrence 
in educational settings, conflict management and negotiation are rarely discussed as topics 
requiring significant attention. This topic is skirted around whereas curriculum reforms, school 
enrollment, and exam outcomes are highlighted.  

Appreciating the need to open up conversation around this very human side of the 
organization, this article narratively explores real stories, common patterns, interventions, and 
practices on conflict and its resolution. We have asked how Nepali educators understand 
conflict and manage it, what tools they use and how they think culture, power and 
communication shape negotiation outcomes. The goal of this article is not to see conflict as a 
problem but to reframe it as an opportunity to create a space for dialogue, change and growth. 
This article seeks to fill the gap that conflict is not a threat but as an opportunity for open 
dialogue, learning and growth. Throughout this journey, we explored how Nepali educators 
experienced and navigated conflict in their professional career. By engaging with them and 
hearing their stories, we designed this article to engage in much needed conversation about 
human, emotion and relational dimensions of education.  
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Situating the Study in the Nepali Context 

Conflict is inevitable in organizations as it arises from differences in opinion, goals, 
interests and perspectives. Kondalkar (2006), defines conflict as “the process that begins 
when one party perceives that another party has negatively affected something that the first 
party cares about” (p. 160). This means that conflict may originate even without objective 
wrongdoing, merely through perception of wrongdoing. According to Bush and Middlewood 
(2013), conflict in educational organizations largely emerges from diverse values, 
communication barriers, power struggles among different position holders, competition for 
resources and opportunities, etc. Similarly, Kondalkar (2006) also identifies several sources of 
conflict, including limited resources, communication gaps, overlapping authority, personality 
clashes, and goal divergence. If left unresolved, such conflicts may cause irreparable damage 
to the organizational productivity and reputation (Deutsch, Coleman and Marcus, 2011). 
Therefore, it is essential to ensure that the school leadership employs effective conflict 
management strategies and negotiation tactics before conflicts can escalate. 

In Nepal, the educational landscape is heavily influenced by various cultural, social, 
economic and political factors (Acharya, 2015). According to Structural Conflict Theory, 
organizational hierarchies and power dynamics can cause and perpetuate conflict. Nepal's 
largely hierarchical structure often creates imbalances in power between the school 
leadership, administrators, teachers and students, leading to conflicts. On top of that, the 
complex political structure of Nepal directly influences educational policies and practices 
further exacerbating those conflicts. 

While the Interactionist View of Conflict believes that conflict is not always 
detrimental, sometimes, it can lead to innovation and mitigate groupthink, not addressing 
conflicts on time may negatively impact employee’s performance (Robbins and Judge, 2019). 
For this reason, organizations must facilitate negotiation as the primary tool to resolve conflict 
before it can create chaos. 

Negotiation enables stakeholders to reach mutually beneficial agreements (Fisher, 
Ury and Patton, 2011). Nepal is a collectivist country and has higher respect for authority 
(Bista, 1991). Therefore, in Nepal, negotiation practices are often dependent on and 
influenced by collectivism. This means it is essential for educational leaders to take into 
account various group behavior and communication practices prevalent in their organization 
rather than focusing only on individual differences, to negotiate effectively. As per the 
Negotiation Order Theory developed by Anselm Strauss, such practices of negotiation and 
renegotiation among organizational members is essential to maintain stability within the 
organization and to resolve conflicts thereby leading to sustainability (Strauss, 1978). 

Nepal’s organizations, much like its job market and political order, are extremely 
volatile and ensuring sustainability within an increasingly challenging socio-cultural and 
politico-economic scenario requires effective conflict management tactics among many other 
strategies. Nepal’s educational sector is currently largely focused on introducing and 
implementing structured conflict management practices, especially to address challenges 
related to governmental reforms (Hamal, 2020). In such settings, it is necessary to explore 
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how educational leaders deal with various conflicts that arise within an organization while also 
studying how they foster cooperative relationships and sustainable conflict resolutions. 

This article aims to study the most prominent types of conflict leaders face within 
their educational organizations and the steps they take to negotiate a resolution. To do so, we 
have conducted a narrative inquiry of four school leaders within four private and public 
schools of Surkhet, Dharan and Chitwan and the result of the study has been presented in this 
article. Our study is based exploring answers to the following questions: 

1. How do school leaders in Nepal narrate their experiences with conflict within their 
institutions? 

2. How do the leaders negotiate with internal and external stakeholders when managing 
institutional conflicts? 

The Unspoken Challenge of Conflict in Nepali Schools 

Educational institutions comprise of regular interactions between different individuals 
such as teachers, administrators, students, parents and external stakeholders. Naturally such 
intricate and cross-cutting relations can lead to conflict arising from differences in expectation, 
breakdowns in communication, competition, limited resources, and misalignment of 
institutional goals (Deutch at al., 2011; Bush & Coloman, 2000). In the context of a 
developing country like Nepal, educational institutions function within a border framework 
marked by cultural diversity, different political influences, bureaucratic challenges, and 
complex variation in the level of stakeholder’s engagement, all of which can intensify the 
potential for conflict. 

 In the Nepali society, school leaders, especially principles are frequently required to 
put on multiple hats- they are responsible for guiding the teaching and learning exercise, 
overseeing the school’s day to day operations, maintaining a fine balance between discipline 
and freedom for students, and ensuring smooth cooperation between multiple stakeholders 
(Pherali, 2011). They must efficiently balance the demand and expectations of instructors, 
students, parents and the school administration committees while keeping things moving 
smoothly. Despite such weight of their responsibilities, many school leaders do not receive 
formal training in stakeholder management, conflict resolution, or negotiation practices (Bista, 
1991). Instead, they mainly rely on personal experience, seek guidance from other resources 
(such as a teacher's group), or use authoritarian means to negotiate through difficult 
situations.  

In these scenarios, principals and leaders may feel increased strain, making it even 
more challenging and difficult to manage disagreements constructively (Pherali, 2011). When 
conflict is not resolved on time, the consequences might spread wider across the school. And 
as a result, morale of a teacher can suffer, as might the general school atmosphere, and 
children’s learning and development may suffer as a result (Bush & Coleman, 2000). 

Although there is a rapid growth of scholars of educational leadership in Nepal, there 
is still a remarkable gap in knowing and understanding how schools, principles and leaders 
manage conflict inside their organizations. Dhakal (2025) highlights that educational 
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leadership in Nepal faces multiple sociocultural and institutional challenges and notes that 
the literature on leadership dynamics within Nepali schools remains limited, particularly 
regarding how leaders cope with workplace challenges and negotiation strategies in complex 
contexts. Indeed, we know very little about the leaders' actual strategies to resolve conflicts, 
how they negotiate with their parents, teachers and school administration committees, or the 
difficulties they face along the way. Without such understanding, important activities focused 
on improving leadership abilities and improving school administration may overlook an 
important part of school’s life: conflict resolution.  

Even though conflict is considered negative in general, in Nepali schools, this can be, 
on the contrary, a force of good change. Conflict, when managed constructively, can expose 
the weakness of the policies, outdated teaching methodologies, or unjust systems that would 
remain otherwise undisputed (Zubir et al., 2025). For example, a heated argument between 
the teachers on the question of work distribution or classroom management may result in 
some innovative idea and a more just order in case it is addressed respectfully. Nonetheless, 
due to cultural inclinations that discourage conflict and seek to maintain harmony at all costs, 
conflict is, in most cases, suppressed instead of examined and, in that way, schools become 
deprived of a chance to grow and develop (Marin, Olekalns, & Adair, 2019). 

Conflict dynamics in Nepali schools differ according to whether the institution is 
private or public. Disputes in private schools frequently focus around business concerns such 
as fee transparency, parental expectations, and the school's ability to maintain a competitive 
reputation. Meanwhile, public schools face increased political involvement, limited resources, 
and staff shortages, resulting in regular confrontations between instructors and administrators 
(Acharya, & Sigdel, 2025).  

Despite differences between private and public school systems, both confront similar 
obstacles such as personal rivalry, communication gaps, and limited institutionalized conflict 
resolution processes. These challenges are deeply tied to organizational culture and weak 
communication structures, which can impede collaboration and innovation when conflicts 
arise (Kostovski, 2025; Rechter, 2024). 

In our study, we study those challenges by focusing on how school leaders describe 
their experiences of conflict and how they negotiate with relevant stakeholders to resolve 
those conflicts within their organization. This study is limited to only three districts of Nepal 
(Surkhet, Chitwan and Sunsari) which restricts its representation to the broader population, 
especially remote or non-urbanized areas. As this study is conducted only in public and private 
schools, conflict in the other organizations like religious and community schools can be 
different. External factors like policy implementation and political issues are not explored 
because the study's focus is on the organization's internal conflict.  

Methodological Approach 

This study adopted a qualitative research design within an interpretivist paradigm, 
aiming to gain a holistic understanding of conflict management in Nepali schools from the 
perspective of educational leaders. Narrative inquiry was employed as the methodological 
approach, which allowed us to explore conflict as a socially constructed phenomenon shaped 
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by the interpretations and meanings attributed by individuals to their experiences (Clandinin & 
Connelly, 2000). The research was conducted in selected public and private schools across 
three districts of Nepal: Surkhet, Dharan, and Chitwan. Participants included four school 
principals, selected through convenience sampling, who provided rich insights into negotiation 
techniques, leadership strategies, and conflict resolution practices. Semi-structured in-depth 
interviews served as the primary data collection tool, guided by prepared questions but 
allowing flexibility for participants to elaborate on their lived experiences. Interviews were 
audio-recorded with participants’ consent and supplemented with relevant school documents 
to support triangulation. 

Audio recordings were transcribed verbatim and analyzed thematically, following 
Braun and Clarke’s (2006) six-step approach to identify patterns and variations in conflict 
management approaches, negotiation strategies, and leadership styles. Triangulation between 
interviews and documents was used to enhance validity. Ethical considerations were 
rigorously maintained: participants were assured of confidentiality, pseudonyms were used to 
protect identities, and they were informed that participation was voluntary with the right to 
withdraw at any time. This careful attention to ethics ensured that the study respected 
participants’ autonomy and safeguarded their professional reputations throughout the 
research process. 

Findings and Discussion: Conflict Management in Nepali Schools 

Conflict is not just a single argument between two disputing parties. Rather, it is 
sometimes a slow burn of cumulative arguments that build up over time, while other times, it 
is a sudden flare-up of differences in human opinion and expectations. In this section, we 
unwrap the lived experiences of four Nepali school leaders (Head Teachers/ Principals) from 
rural and urban public and private school leaders. These leaders have had more than 18 
years of experience leading their schools have been through many internal and external 
conflicts. A detailed, open-ended interview with them helped unravel the intricate complexities 
of conflict, its negotiation, and management, all of which is shaped by their socio-cultural 
environments, nature of their institutions, leadership philosophies, and community dynamics. 

The pseudonyms provided to the four leaders is: Ram (Head Teacher of a public 
school in Surkhet), Sita (Female Head teacher of a Public School in Surkhet), Laxman 
(Principal of a private school in Chitwan) and Bharat (Principal of a private school in Dharan). 
Our interviews helped us identify the following themes: 

Leadership as Identity and Relational Practice 

All four leaders described leadership not merely as a formal title but as a relational 
and emotional practice that shapes how conflict is perceived and managed. Leadership, for 
them, is both identity and action. Sita, a public school head teacher, explained “Conflicts 
happen when people don’t understand or appreciate each other's opinions. Active listening 
and balancing egos are key, but I rarely facilitate face-to-face negotiation myself.” Similar to 
this conversation, Ram emphasized fairness and foresight when he said “Leadership is about 
relational clarity and ensuring that decisions are perceived as fair, especially in politically 
charged spaces.”  
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In private schools, Laxman and Bharat emphasized proactive, emotionally intelligent 
leadership, intervening early to prevent disputes from escalating. Emotional intelligence for 
them included understanding students’ psychology, parent anxieties, and staff dynamics. 

These perspectives align with transformational and relational leadership theory, 
which stresses that leadership is enacted through relationships, emotional awareness, and 
strategic intervention rather than through authority alone (Bush, 2018; Leithwood & Sun, 
2012; Northouse, 2022). The leaders’ narratives show that leadership identity directly 
influences the choice and effectiveness of conflict management strategies. 

Roots of Conflict: Miscommunication, Pressure, and Politics 

The participants consistently said that conflict arises from miscommunication, 
divergent expectations, and external pressures, though the specific drivers differed by context. 
In public schools, Sita observed “Even forming a School Management Committee invites 
conflict. Discussions with divergent community voices and unclear authority often become the 
starting point of disputes.” Bharat noted the subtle but pervasive effect of political influence 
when he said “From teacher recruitment to fund allocation, favoritism overshadows fairness 
and invites conflict with external parties.”  

In private schools, parental dissatisfaction and emotional tensions among staff were 
more prominent, reflecting how socio-cultural expectations and resource flexibility shape the 
nature of conflict. Laxman emphasized personal awareness when he mentioned “It depends 
on the individual’s understanding level; conflict often stems from perception rather than the 
issue itself.”  

These conversations are very similar to literature in organizational theory, which 
identifies communication breakdowns, hierarchical pressures, and political interference as 
recurring sources of workplace conflict (Kondalkar, 2006; Deutch et al., 2011). In Nepali 
schools, cultural norms emphasizing harmony further add to these dynamics by discouraging 
open confrontation, often leading to suppressed conflict (Marin, Olekalns, & Adair, 2019). 

Approaches to Conflict Resolution 

Leaders across both public and private schools used contextually grounded strategies 
ranging from empathetic mediation to structured interventions when dealing with conflict. Sita 
advocated careful listening and planning, believing that mutual understanding can often 
prevent escalation. She said “When people truly understand each other, conflicts often 
resolve before they grow.” Ram further emphasized proactive identification of disputes and 
transparent, auditable administrative processes, while Laxman and Bharat prioritized 
immediate intervention, combining emotional intelligence with procedural clarity. Laxman 
stated “We personally convince parents, and even after communicating, we intervene and 
manage directly.”  

The approaches used by these leaders are similar to transactional and 
transformational leadership models. Transactional strategies emphasize clear protocols and 
immediate corrective action, whereas transformational approaches focus on relationship 
building, empathy, and creating safe spaces for dialogue (Leithwood et al., 2020). The 
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leaders’ strategies reflect the importance of context, resources, and institutional culture in 
shaping how conflict is approached. 

Collaboration and Institutional Support 

All leaders highlighted the critical role of collaboration and institutional frameworks in 
effective conflict management. Bharat stated that “A school cannot run well without 
cooperation—it is a survival strategy, not a fancy term.” This was further emphasized by Sita 
who talked about shared responsibility when she said “Every staff member must carry the 
shared mission rather than one person bearing the burden of leadership and conflict 
management.” Participants also identified systemic gaps, calling for structured training, clear 
policies, and government-supported capacity building. Ram demonstrated that even in the 
absence of external policy, internalized rules and institutional mechanisms could insulate 
schools from chaos. These reflections by the participants reminded us of research that 
emphasize that functional conflict, when supported by collaboration and institutional clarity, 
can be a source of learning, innovation, and organizational growth (Kondalkar, 2006; Bush & 
Coleman, 2000). 

Making Sense of Conflict through Organizational Theory 

The primary learning from this study is that conflict is never an isolated incident, not a 
series of such incidents. Rather, conflict stems from and is shaped by larger organizational 
structures and systems, including leadership, communication, work alignment, values, and 
behaviors. In our study, we have drawn from the lived experiences of four school leaders, and 
their responses have helped us understand the nature, causes, and intervention towards 
organizational conflicts.  

In this section, we discuss their significance with respect to several theoretical 
concepts of Organizational Theory and Behavior. 

Systemic Outcome of Conflict  

The first perspective we discuss is the Systems Perspective which views schools as 
open systems continuously interacting with their environments (Katz & Kahn, 1978). The 
major sources of conflicts we identified in this study stem from communication gaps leading to 
misunderstandings, lack of mutual respect (ego-clash), governance confusion, and community 
interference. Clearly, small disruption in one aspect of the system directly hampers the overall 
function of the whole system. In our case, teacher conflict hampers students' learning 
outcomes, which naturally impacts the school's function and reputation. Nepali schools, 
especially public schools, are more intensely subjected to systemic vulnerabilities due to 
blurred boundaries between community politics and internal operations. 

Interlink between Leadership and Emotional Intelligence 

The four school leaders view themselves as a significant bridge in maintaining 
emotional balance within the organization. They stated that facilitating calm but active 
dialogue between disputing parties, showing empathy, and actively listening helps resolve 
conflicts faster rather than waiting for it to fester and erupt later. 
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Such an approach to managing conflicts with emotional intelligence is reflective of 
Goleman’s (1995) model of emotional intelligence, where leaders manage their emotions and 
those of others to facilitate constructive outcomes. Such an approach to leadership is 
necessary during emotionally intense environments, especially in schools where interpersonal 
conflict can cause irrevocable damage to teachers' and students' mental health and hamper 
organizational reputation. 

Transformational Leadership as part of Organizational Culture 

One of the precursors of positive organizational culture is fair and collaborative 
leadership. Such leadership helps create safe spaces to discuss and manage conflicts, 
thereby leading to harmony within the organization. According to Bass (1990), such a 
leadership model reflects transformational leadership where leaders inspire and motivate 
others toward a collective mission. For all the participants of our study, leadership was neither 
authoritative nor centralized power. Rather, it was a relational role bounded by shared 
purpose and accountability. Yet, they still believed that hierarchical standards exist and one 
cannot skip abiding by the top-down model that still guides Nepali culture. The only thing that 
is being done differently, according to the leaders, is making decisions democratic. 

Lack of Formal Conflict Resolution Structures 

Contingency Theory (Donaldson, 2001) holds that inefficiencies and inconsistencies 
emerge when organizations lack structure to match their complexity. A severe lack of clear 
policy and formal training on conflict management was observed in three out of the four 
schools, especially in public schools, which has led to overreliance on the leaders to resolve 
conflict at individual capacity using their own personal relations and strategies. Such lack of 
formal coping mechanism means that conflict resolution is reactive and not strategic. 

Conflict as a Learning Opportunity- Current Reality or Future Possibility? 

Aligned with Human Relations Theory (Mayo, 1933), this study highlights the 
possibility of conflict leading to stronger organizational values, communication, and improved 
relations, but only when managed constructively. This view supports the idea that conflict is 
not inherently destructive; how organizations respond to conflict determines its outcomes 
(Rahim, 2002). The leaders we interviewed were not too optimistic about building from 
destruction, and the primary reason for this was their lack of preparation in managing conflict.  

Conclusion 

This study used a narrative inquiry approach to examine the everyday conflicts 
encountered by Nepali school leaders and the strategies they use to negotiate and manage 
them. The findings illustrate that conflict resolution is shaped not only by institutional 
structures but also by leaders’ personal attributes, relational skills, and the socio-cultural 
environments in which their schools operate. These insights offer a valuable point of reflection 
for other school leaders who may compare the experiences shared here with their own 
practices and identify strategies that support more effective conflict engagement. 

Across the four narratives, participants consistently highlighted the absence of clear 
policies, limited professional preparation, and inadequate institutional support for managing 
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conflict. These gaps point to an urgent need for structured frameworks, leadership 
development programs, and targeted capacity-building initiatives that equip school leaders to 
address conflicts in a systematic and contextually responsive manner. 

Importantly, this study reaffirms that conflict, when approached constructively, is not 
detrimental to school life. With intentional leadership, open communication, and formalized 
negotiation processes, conflict can evolve into a catalyst for dialogue, innovation, and 
organizational growth. By embracing conflict as an opportunity rather than a disruption, Nepali 
educational institutions can strengthen collaboration, enhance leadership effectiveness, and 
cultivate cultures of continuous improvement. 
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n]v;f/ 

k|:t't n]v u'¿k|;fb d}gfnLsf] Úgf;f]Ú syf ;Ë|xdf ;Ë[xLt Ú;lxbÚ syfdf ljBdfg cf~rlnstfsf] 
ljZn]if0fdf s]lG›t 5 . syfsf/ u'¿k|;fb d}gfnLsf syfdf ;fdflhs oyfy{jfb / kl/j]z lrq0fsf 
af/]df kof{Kt cWoog ePsf] kfOP tfklg Ú;lxbÚ syfnfO{ cf~rlnstfsf] ;}4flGts b[li6sf]0faf6 
ul/Psf cWoogx¿ Go"g 5g\ . d}gfnLsf] ;lxb syfdf /x]sf] cf~rlnstfsf] ;d:ofnfO{ o; n]vn] 
p7fg u/]sf] 5 . syfdf k|of]u ul/Psf] eflifs, ;fdflhs, ;f+:s[lts / jftfj/0fLo cf~rlnstfsf] 
klxrfg u/L pQm s'/fsf] ljZn]if0f ug{' o; cWoogsf] d'Vo p2]Zo /x]sf] 5 . k|:t't cWoogdf 
cf~rlnstfsf] cjwf/0ffnfO{ ;}4flGts cfwf/ dflgPsf] 5 . ;|f]tsf ¿kdf Ú;lxbÚ syf k|fylds / 
;DalGwt k':ts, hg{n / n]vx¿ låtLos ;|f]tsf ¿kdf pkof]u ul/Psf] 5 . ;Ílnt ;fdu|L 
ljZn]if0fsf nflu u'0ffTds tyf j0f{gfTds ljlw cjnDag ul/Psf] 5 . cWoogsf qmddf Ú;lxbÚ 
syfdf g]kfnsf u|fdL0f If]qsf lj/f6gu/, sf];LgbLsf] s'zfx3f6, kf]v/f, g'jfsf]6 / ef/tsf jgf/;, 
uf]/vk'/, k6gf, nvgp cflb zx/x¿sf] kl/j]z, 7]6 g]kfnL af]nL, u|fdL0f s[lifdf cfwfl/t 
hLjgz}nL / >ldsx¿sf] ;+3if{dfkm{t ;zQm cf~rlnstf k|:t't ePsf] lgisif{ lgsflnPsf] 5 . 
k|:t't n]vn] cf~rlnstfsf] If]qdf cWoog cg';Gwfg ug{ rfxg] cg';Gwfgstf{,lzIfs–ljBfyL{ 
nufot o; ljifodf rf;f] /fVg] ;a}sf nflu pkof]uL x'g'sf ;fy} ;xof]uL x'g] s'/fdf ljZjf; 
/flvPsf] 5 .  
d'Vo zAbx¿ M cGwljZjf;, cTorf/, hLjgz}nL, k|t8Lt, b'Jo{jxf/  
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ljifo kl/ro 

u'¿k|;fb d}gfnL -!(%&_ g]kfnL syf ;flxTodf ;'kl/lrt gfd xf] . ljqmd ;+Djt\ !(%& 
;fn ebf} @# ut] z'Sn rt'b{zLsf lbg sfzLgfy / sfzL¿kfsf t];|f] ;Gtfgsf ¿kdf hlGdPsf 
d}gfnLn] g]kfnL ;flxTodf syf, xf:oJoË\o / km'6s/ lgaGw ljwfdf snd rnfP tfklg pgL 
cfVofgsf/sf ¿kdf ;'kl/lrt 5g\ . pgn] ljqmd ;+Djt\ !((@ ;fndf zf/bf klqsfdf gf;f] syf 
k|sfzg u/L g]kfnL syf ;flxTodf cfw'lgstf leTof{pg] sfd u/] . gf;f] syf g]kfnL ;flxTosf] 
klxnf] cfw'lgs syf xf] . pgn] hDdf !! j6f syfx¿ /rgf u/]sf 5g\ . oL syfx¿ ljqmd ;+Djt\ 
@)@) ;fndf k|sflzt gf;f] syf ;Ë|xdf ;Ë[xLt 5g\ . To;dWo] ;lxb syf Ps xf] . g]kfnL 
;flxTodf yf]/} syf n]v]/ klg a9L k|l;4 x'g] syfsf/df d}gfnL kb{5g\ . pgsf syfx¿ ;Î\ofTds 
¿kdf sd ePklg u'0ffTds b[li6n] pTs[i6 5g\ . pgsf syfdf tTsfnLg g]kfnL ;dfhsf] k|i6 
k|ltljDa kfOG5 . pgsf syfdf ljleGg k|j[lQx¿ 5g\ ltgLx¿dWo] cf~rlnstf klg Ps xf] .  

u'¿k|;fb d}gfnLsf] ;lxb syfnfO{ ljleGg sf]0faf6 cWoog ul/Psf] kfOG5 . pbfx/0fsf 
nflu, o; syfsf] kl/j]zljwfg -kl/j]z lgdf{0f_ nfO{ s]G›df /fv]/ ljZn]if0f ug]{ sfo{ ePsf] 5, 
h;df ;fdflhs, cfly{s tyf /fhgLlts ;d:ofx¿sf] lrq0fnfO{ d'Vo ljifo agfOPsf] 5  
-;'b"/klZrd :k]S6«d, @)@#_ . o;afx]s d}gfnLsf cGo syfx¿ h:t} Úst{JoÚ, Úk/fnsf] cfuf]Ú, 
Úl5d]sLÚ cflbsf] kl/l:yltut ;Gbe{, cfVofg;+/rgf, ;fdflhs oyfy{jfb tyf u|fdL0f hLjgsf] 
lrq0f;DaGwL cWoogx¿ k|z:t} pknAw 5g\ . oL cWoogx¿n] d}gfnLnfO{ cfw'lgs g]kfnL syfsf 
k|f/Destf{ tyf ;fdflhs oyfy{jfbL syfsf/sf ¿kdf :yflkt u/]sf 5g\ . ;lxb syfdf ljz]if u/L 
cf~rlnstf -If]qLotf_ sf] sf]0faf6 ul/Psf] uxg tyf s]lG›t ljZn]if0f lgs} ;Lldt b]lvG5 .  

s]xL ;Gbe{x¿df syfsf] u|fdL0f cf~rlnstf tyf g]kfn–ef/tsf ljleGg 7fpFx¿df 
a;f]af; ug]{ g]kfnLx¿sf] hLjgz}nL, ;+:s[lt, eflifs ljz]iftf / /fhgLlts k[i7e"ldsf] l56km'6 
pNn]v eP klg o;nfO{ cf~rlns ;flxTosf] ;}4flGts 9fFrfdf /fv]/ Jojl:yt ¿kdf ljZn]if0f ug]{ 
sfo{ kof{Kt ¿kdf ePsf] kfOFb}g . clwsf+z cWoogx¿n] syfnfO{ ;fdflhs oyfy{jfb, /fi6«k|]d, 
;xfbt jf kl/j]z lgdf{0fsf] b[li6sf]0faf6 x]/]sf 5g\, t/ cf~rlns tTjx¿—h:t} If]q ljz]ifsf] 
ef}uf]lns–;f+:s[lts k|ltlaDa, :yfgLo efiff–af]nL, /Lltl/jfh, hghLjgsf ljlzi6 ;d:of tyf 
zf]if0f–kL8fsf] If]qLo ;Gbe{nfO{ d'Vo cfwf/ agfP/ ul/Psf] ;dfnf]rgfTds cWoog afFsL g} /x]sf] 
b]lvG5 . ;lxb syfnfO{ cf~rlns syfsf] ljz]iftfx¿ -h:t} kl/j]zljwfg, kfqljwfg, efiffz}nL, 
cGtj{:t' cflbsf cfwf/df_ :ki6 ¿kdf ljZn]if0f u/L o;nfO{ g]kfnL cf~rlns ;flxTosf] 
k/Dk/fdf :yflkt ug]{ k|of; xf] . k"j{jtL{ cWoogx¿n] syfsf] ;fdfGo oyfy{jfb jf kl/j]znfO{ 5f]P 
klg cf~rlnstfsf] uxg sf]0faf6 o;sf] d"Nof+sg sd} ePsf] 5 . o;}sf/0f k|:t't n]vn] ;lxb 
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syfdf cf~rlnstfsf log} kIfx¿nfO{ s]G›df /fv]/ ljZn]if0f ug]{ k|of; u/]sf] 5 . o;n] g]kfnL 
cf~rlns syf ;flxTosf] cWoogdf yk of]ubfg k'¥ofpg] ck]Iff ul/Psf] 5 .  

;d:of syg 

syfsf/ d}gfnLsf] ;lxb syf g]kfnsf lj/f6gu/, sf];LgbLsf] s'zfxf3f6, kf]v/f, g'jfsf]6 
/ ef/tsf jgf/;, uf]/vk'/, nvgp, k6gf cflb If]qdf a;f]af; ug]{ tTsfnLg ;dfhsf dflg;x¿sf] 
;+:s[lt, hghLjg, hLjg ef]ufO{sf ljljw kIfx¿df s]lG›t /x]/ l;h{gf ul/Psf] 5 . k|:t't syfdf 
/x]sf] cf~rlnstfnfO{ oxfF cWoogsf] ljifo agfOPsf] 5 . o; n]vn] cf~rlnstfsf] b[li6sf]0faf6 
lgDgfg';f/sf ;d:ofx¿nfO{ phfu/ u/]sf] 5 .  

u'¿k|;fb d}gfnLsf] gf;f] syf ;Ë|xdf ;Ë[xLt syfx¿dWo] ;lxb syfdf s] s:tf] 
cf~rlnstfsf] k|of]u ul/Psf] 5 < 

p2]Zo syg 

 o; cWoogsf] ;d:ofdf k|:t't ul/Psf] k|Zgdf s]lG›t /xL ;lxb syfdf k|o'Qm 
cf~rlnstfsf] klxrfg u/L ljZn]if0f ug{' o; cWoogsf] p2]Zo /x]sf] 5 .  

;fdu|L ;Íng / cWoog ljlw 

 ;lxb syfdf cf~rlnstfsf] cWoogsf nflu ;fdu|L ;Íng / ljZn]if0f ljlwsf] lglZrt 
;Ldf cjnDag ul/Psf] 5 . o;sf nflu u'¿k|;fb d}gfnLåf/f lnlvt ;lxb syf k|fylds ;|f]tsf 
¿kdf /x]sf] 5 eg] cf~rlnstfsf] ;}4flGts cWoogsf nflu ljleGg k':ts, kqklqsf, hg{n, 
;dLIff, ;dfnf]rgfTds n]v tyf Od]n OG6/g]6df pknAw ;fdu|LnfO{ låtLos ;fdu|Lsf ¿kdf 
;Íng ul/Psf] 5 . ;fy} o; n]vsf] cf~rlnstf;Fu ;DalGwt cjwf/0ffnfO{ ;}4flGts cfwf/ 
agfOPsf] 5 . oL ;fdu|L ;Íngsf] dfWod k':tsfnonfO{ agfOPsf] 5 . o:tf ;fdu|Lsf] ljZn]if0f / 
d"NofÍgsf qmddf cfjZostf cg';f/ j0f{gfTds tyf u'0ffTds 9fFrfnfO{ cfTd;ft u/L cWoognfO{ 
k"0f{ agfOPsf] 5 .  

;}4flGts kof{wf/ 

 …cf~rlnstfÚ zAb ;+:s[t zAbsf] c~rn zAbaf6 Jo'TkGg eO{ lgdf{0f ePsf] xf] . 
cf~rlns zAbdf …tfÚ k|Too ylkP/ cf~rlnstfÚ zAbsf] lgdf{0f ePsf] xf] . o;sf] cy{ e"uf]n, 
;+:s[lt, efiff tyf /fhgLlts ;+/rgf;Fu ;DalGwt If]qLo klxrfg eGg] x'G5 .  

 ;+:s[t efiffsf] …c~rÚ wft'df crn\ k|Too nfu]/ c~rn gfd zAbsf] lgdf{0f x'G5 . To;}u/L 
…c~rnÚ zAbdf …OsÚ k|Too uFl;P/ cf~rlns ljz]if0f zAbsf] lgdf{0f x'G5 . cf~rlns zAbdf …tfÚ 
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k|Too ufFl;P/ cf~rlnstf gfd zAb aGb5 . h;sf] cy{ s'g} lglZrt c~rn jf k|b]zsf] eGg] x'G5  
. cf~rlnstfnfO{ cË|]hL efiffdf l/hgflnhd elgG5 . ;fdfGo cy{df c~rn zAbn] s'g} lglZrt 
:yfgnfO{ a'emfpF5 . o;n] s'g} vf; 7fpFsf] ljz]iftfnfO{ hgfpF5 . ;flxTodf eg] o;sf] cy{ s'g} 
lglZrt If]qsf] k|fs[lts, ;fdflhs, /fhgLlts ,;f+:s[lts, wfld{s, cfly{s, cflb ljz]iftfnfO{ 
phfu/ ug{ n]lvPsf] ;flxlTos dfGotf jf l;4fGtnfO{ cf~rlnstf elgG5 . x/]s dflg; cfkm" 
hlGdPsf], x'ls{Psf] / cfkm"n] 8'n]sf], 3'd]sf] 7fpFsf wfld{s, ;f+:s[lts, k|fs[lts, ;fdflhs, 
/fhgLlts, cfly{s, eflifs, cflb h:tf s'/fx¿af6 k|efljt ePsf x'G5g\ . tL s'/fx¿sf] k|efj 
p;n] l;h{gf ug]{ ;flxlTos /rgfx¿df klg kb{5 . To;}n] h'g;'s} ;h{sn] /rgf u/]sf ;flxlTos 
/rgfx¿df s]xL g s]xL ¿kdf cf~rlnstfsf] k|of]u ePsf] x'G5 . jt{dfg ;flxTodf klg 
cf~rlnstfsf] Jofks k|of]u eO/x]sf] kfOG5 . of] 1fg, lj1fg, snf ;flxTo, cy{zf:q, 
;dfhzf:q, /fhgLltzf:q, cflb If]qdf k|rlnt l;4fGt xf] . k|mfG;, O6fnL, a]nfot, hd{g, kf]NofG8 
cflb b]zdf s]G›Ls[t /fHo Joj:yfsf ;§f :yfgLo :jzf;gsf] dfu /fvL ePsf cfGbf]ngsf 
k[i7e"lddf hlGdPsf] o; zAbnfO{ kl5 ;flxTodf klg k|of]u ug{ yflnPsf] xf] -;'j]bL, @)&&_ . 
o;/L ;+3Lotf s]jn /fhgLlts ;+/rgf dfq xf]Og . of] ljljwtfdf Pstf sf] bfz{lgs cfwf/ klg  
xf] . o;n] jt{dfg ;Gbe{df g]kfn h:tf ax'hftLo, ax'eflifs / ax';f+:s[lts ;dfhx¿sf nflu klg 
;fGble{stf af]s]sf] 5 .  

;flxTodf cf~rlns n]vgsf] k|f/De a]nfotaf6 ePsf] dflgG5 . a]nfotdf cf]nLe/ uf]N8 
l:dysf] b l8h6]{8 len]h -O= !&&)_ ;a}eGbf h]7f] cf~rlns s[lt / a]nfotsL pkGof;sf/ 
dfl/of Phjy{sf] Snf;n /fqm]G6 ljZj ;flxTos} klxnf] pkGof; dflgG5- ;'j]bL, @)&!, k[= ^!_ . 
cf~rlnstfsf] ;}4flGts dfGotf :yflkt x'g'eGbf cufl8 g} a]nfotaf6 cf~rlns ;flxTosf] n]vg 
ePsf] o;sf] ;}4flGts k|lt:yfkg cd]l/sfaf6 ePsf] xf] . cd]l/sL ;flxTodf o;sf] k|f/De !(cf}+ 
ztfAbLsf] cGTo / @)cf}F ztfAbLsf] k|f/lDes ;do cd]l/sfsf] u[xo'4kl5 ePsf]  .  

a]nfotL n]vs cf]lne/ uf]N8 l:dysf] b l8h6]{8 len]h -O= !&&)_ ;a}eGbf h]7f] 
cf~rlns s[lt dflgG5 -;'j]bL, @)&%, k[= !#@_ la|6]gsf ;]l/of Phjy{, yf]d; xf8L{, ;/ jfN6/ 
:s6 / cd]l/sfsf dfs{6\j]g, la6 xf6{, cg]{:6 x]ldË\j] cflbsf uBfVofg Pj+ s[ltx¿af6 c~rlns 
hghLjgsf] zAblrqÍg ug]{ sfo{/De ePsf] xf] -k|wfg, ;g\ @)!&, k[= @)_ eg] km0fLZj/gfy /]0f'n] 
d}nf cfFrn ;g\ -!(%$ _zLif{s pkGof; n]v]kl5 lxGbL ;flxTodf cf~rlnstfjfbL n]vgsf] 
ljsf; ePsf] xf] . -k|wfg, ;g\, @)!&, k[= @)_ . c~rlns ;flxTodf k|efj kfg]{ jf cf~rlns 
;flxTodf k|ltlalDat x'g] pko{'Qm ;Gbe{ jf kIfx¿ ;a} g} cf~rlns syfsf d'Vo tTjx¿ x'g\ . 
cf~rlns syfnfO{ log} ;Gbe{df x]g{'kg]{ b]lvG5 .  
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cfw'lgs g]kfnL syfsf] k"j{jtL{ ;dodf cf~rlns k|s[ltsf dfq syf n]Vg] syfsf/x¿ 
s]xL sd eP klg w]/} syfsf/x¿sf syfdf cf~rlns k|j[lQsf k|z:t clenIf0fx¿ b]lvG5g\ . 
z+s/ sf]O/fnfsf syfx¿df s]xL a9L cf~rlns k|j[lQ kfOG5 . cf~rlns k|j[lQsf syf n]Vg] 
syfsf/x¿df k'is/ zdz]/, afns[i0f ;d, k"0f{ bf; >]i7, kf]if0f kf08], ÅborG› l;+x k|wfg, s'df/ 
1jfnL, ;f]dWjh lai6, dbgdl0f bLlIft cflb pNn]vgLo b]lvG5g\ -;'j]bL, @)&&_ ef/tLo g]kfnL 
syfsf/x¿df cR5f /fO{ /l;s, efOrG› k|wfg, lzjs'df/ /fO{ cflbnfO{ lng ;lsG5 . o;/L 
cfw'lgs g]kfnL syfsf] k"j{jtL{ r/0fsf syfsf/x¿sf s]xL syfx¿df :yflgs kl/j]zsf] lrq0f, 
cf~rlns nf]shLjg / hLjgz}nLsf] cleJolQm, ;fdflhs cfrf/ljrf/, /xg;xg ,/Lltlylt / 
;+:sf/ ;+:s[ltsf] lrq0f cf~rlns kl/j]z cg';f/sf kfq ljwfg / ;+jfbsf] k|of]u cflb ljz]iftf 
kfOG5 . oLdWo] sltko syfsf/x¿sf sltko syfdf cf+lzs cf~rlnstf kfOG5 . :yfgut 
cf~rlns kl/j]zsf] lrq0f tL syfsf/x¿sf syfdf a9L b]lvG5g\ :yflgs ;fdflhs ;f+:s[lts / 
/Lltl:yltut tyf nf]shLjgsf] oyfy{k/s cleJo~hgfsf b[li6n] klg tL syfx¿ k|efjk"0f{  
b]lvG5g\ . k"j{jtL{ cf~rlns g]kfnL syfdf kfOg] k|d'v k|j[lQut ljz]iftfx¿ lgDgfg';f/ pNn]v 
ul/Psf] kfOG5 .  

cf~rlns :yflgs kl/j]zsf] lrq0f, 

ljz]iftM kxf8, t/fO{ , pkTosfsf kl/j]zsf hLjgz}nLsf] lrq0f, 

kfqsf] ;+jfbdf :yfgLo tyf hftLo efiffefifLsf sf] k|of]u, 

:yfgLo ;+:sf/, ;+:s[lt, /xg;xg / ToxfFsf df}lns l:ylt tyf hftLo ;+:s[ltsf] lrq0f  

syfsf tŒjx¿dWo] dxŒjk"0f{ tŒj jftfj/0fsf sf/0f cf~rlnstfsf] l;h{gf x'G5 o; 
;Gbe{df syfsf/ s'df/k|;fb sf]O/fnf eGg'x'G5 g]kfnL syfdf g]kfnL ;fdflhs hLjg e]l6G5 . 
g]kfnsf] s'g} klg ljz]if 7fpFsf] pNn]v geP klg w]/} syf g]kfnL kl/j]z / jftfj/0f cg';f/ 
n]lvPsf x'G5g\ . g]kfnL /Lltl:ylt, k|yf, cfrf/, Jojxf/, /xg;xgsf ;fy} g]kfnL ;xl/of ef}uf]lns 
kl/j]z ePsf syfn] cf+lzstfsf] cfef; lbG5 -sf]O/fnf, @)%*_ .  

gf;f]Ú syf ;ª\u|xdf ;ª\u[xLt …;lxbÚ syfdf cf~rlnstfsf] k|of]u 

 cfw'lgs g]kfnL syf;flxTosf k|Voft x:tfIf/ u'¿k|;fb d}gfnLsf] …;lxbÚ syfdf 
cf~rlnstf ax'cfoflds / ;"Id ¿kdf a'g]sf] 5 . syfsf] ;+/rgf, kfqljwfg, ;+jfbz}nL, eflifs 
k|of]u, ;fdflhs kl/j]z tyf ;f+:s[lts k[i7e"ldn] g]kfnL hghLjgsf] :yfgLo /+unfO{ hLjGt / 
k|fdfl0fs agfPsf 5g\ . ljz]iftM u|fdL0f zflGt / zx/L c/fhstfaLrsf] cGt/, >lds ju{sf] 
si6s/ ;+3if{ tyf kfqx¿sf] 7]6 af]nLrfnL / Jojxf/n] syfnfO{ oyfy{k/stf k|bfg ub}{ kf7sdf 
ulx/f] If]qLo cg'e"lt hufpF5g\, h;n] cf~rlns ;flxTosf] ;zQm k/Dk/fnfO{ ;'b[9 agfpF5 .  
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eflifs cf~rlnstf 

 syfsf] eflifs ;+/rgfdf k|of]u ul/Psf ;+jfbx¿ g]kfnL af]nrfnsf] ;/n, :jfefljs / 7]6 
z}nLdf cfwfl/t 5g\, h;n] kfqx¿sf] ;fdflhs–;f+:s[lts k[i7e"ld / :yfgLo njhsf] k|fs[ltstf 
phfu/ ub{5 . æafa'ÛÆ, æcf] b]jtf afa'ÛÆ, æ/fdsL cfdfÆ, æs;}sf] lr¶Ll;¶L n]Vg] km';{b 5}gÆ h:tf 
cleJolQmx¿n] u|fdL0f g]kfnLsf] cfTdLotf, efj'stf / b}lgs hLjgsf] nonfO{ hLjGt agfpF5g\ . 
o:t}, æ;x/df cfwfeGbf a9\tf s'NnLsaf8L, b/afg, sf]lg /fF8 kf]v/flt/sL 5]lqgL, bd}F l6k]/ 
cfPsLÆ h:tf jfSof+zx¿n] zx/L >dahf/df sfo{/t g]kfnL k|jf;Lx¿sf] hftLo–If]qLo ljljwtf, 
;fdflhs cj:yf / hLljsfsf] ;+3{ifnfO{ :ki6 kf5{g\ . ælkmqmL 5}gÆ, æv'b yfgfaf6 ;/f;/ cfpFb} 
5'Æ, æb/f]uf k'ln;x¿Æ, æskmg bfp/fdf u/]/ x/ ;fn ;f}–;jf;f}Æ cflb zAbfjnLn] :yfgLo af]nLsf] 
k|rlnt k|of]udfkm{t syfnfO{ hLjGttf / ljZj;gLotf k|bfg u/]sf 5g\, h;n] kf7sdf kl/lrt 
eflifs kl/j]zsf] tTsfnLg cg'e"lt pTkGg ub{5 .  

 kfqx¿sf] ;+jfbdf cf~rlnstf emNsg] k|d'v kIf ltgsf] ;fdflhs ju{, k]zfut k[i7e"ld / 
If]qLo klxrfg;Fu ufFl;Psf] eflifs k|of]u xf] . ufpFsf kfqx¿n] æ/fdsL cfdf, lr¶L n]Vg';\ gÛÆ, 
æaRrfx¿nfO{ /fd|/L x]g{"Æ, ætLg afnL nfU5, aL; d'/L dl;gf] wfg kmN5Æ h:tf ;+jfbdfkm{t u|fdL0f 
kl/j]zsf] 7]6 g]kfnL efiff, s[lif–hLjgz}nL / kfl/jfl/s lrGtfsf] :jfefljs cleJolQm lbG5g\ . 
jL/axfb'/sf æcf] b]jtf afa'ÛÆ, æs;}sf] lr¶Ll;¶L n]Vg] km';{b 5}gÆ h:tf cleJolQmn] k/b]zL 
>ldssf] ;/n efiff, ;dosf] cefj / efjgfTds kL8fnfO{ dfld{s ¿kdf phfu/ u5{g\ . 8fsafa"sf] 
æ8fsvfgfsf] ;]leª AofÍdf hDdf ug]{ u/Æ eGg] ;'emfjn] ;/sf/L sd{rf/Lsf] cf}krfl/s–k|zf;lgs 
efiff / ufpFn]x¿aLrsf] ljQLo–;"rgfTds b"/LnfO{ :ki6 kfb{5, h;n] u|fdL0f k|zf;lgs k|0ffnLsf] 
oyfy{nfO{ k|ltlalDat ub{5 .  

 syfdf u|fdL0f eflifs cf~rlnstf ljz]if ¿kdf k|s6 ePsf] 5 . ætLg afnL nfU5, aL; 
d'/L dl;gf] wfg kmN5Æ h:tf jfSox¿n] s[lifk|wfg ;dfhsf] df};dL rqm, pTkfbg k|0ffnL / 
k/Dk/fut zAbfjnL -æafnLÆ, æd'/LÆ, ædl;gf] wfgÆ_ sf] k|of]udfkm{t ls;fgx¿sf] b}lgs hLjg, >d 
/ ;f]rfOnfO{ hLjGt agfpF5g\ . æclg otf df;' 5}g, Ps lbg} sfd klg 5}g, s] ug{'<Æ h:tf ;+jfbn] 
cfly{s cefj, a]/f]huf/L / u|fdL0f hLjgsf] s7f]/ oyfy{nfO{ dfld{s 9+un] lrlqt u5{g\ . af]nLsf] 
no, zAb rog / jfSo ;+/rgfdf æl9nf] eOxfNof]Æ, ækf7 cfPsf] 5}gÆ, æs;}n] k7fpg';\ tÛÆ h:tf 
cleJolQmn] ufpFn]x¿sf] :jfefljs af]nLsf] ;/ntf, cfTdLotf / nflnTonfO{ emNsfpF5g\ . æ;fx" 
dxfhgsf] 3/df a}n wfg kmnfpF5Æ eGg] jfSon] u|fdL0f ;dfhdf JofKt zf]if0f, juL{o ljefhg / 
cfly{s c;dfgtfsf] s6' ;TonfO{ phfu/ ub{5 .  
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 zx/L eflifs cf~rlnstf klg syfdf ;zQm ¿kdf k|:t't ePsf] 5, ljz]iftM jL/axfb'/sf] 
k/b]zL hLjg;Fu ;DalGwt k|;+ux¿df . æ7fpF ldNb}g l/S;fdf af]Sg s] ug{'<Æ, ætna ;dod} lbGg, 
Ps dlxgf sfd ug{' k5{Æ h:tf ;+jfbx¿n] zx/L >ldssf] c;dfg sfo{zt{, tnasf] clglZrttf / 
cfly{s ;d:ofx¿nfO{ :ki6 kf5{g\ . æs] ug]{, h;/L lhpg' 5Æ eGg] cleJolQmn] jL/axfb'/sf] 
ljjztf, c;xfotf / s7f]/ hLjg oyfy{sf] ulx/f] lg/fzfnfO{ dfld{s ¿kdf k|:t't ub{5 .  

 kfqx¿sf] JolQmut ;+jfbdf klg eflifs cf~rlnstf :ki6 b]lvG5 . jL/axfb'/sf] æjfk; 
kms]{/ s] ug{'<Æ eGg] k|Zgn] k/b]zL hLjgsf] lg/fzf, kfl/jfl/s lhDd]jf/Lsf] af]em / kms{g] ;kgfsf] 
c;DejtfnfO{ lrlqt ub{5 . 8NnLsf] æs;}n] klg lrGtf gu/L k7fpg':ÛÆ eGg] cfu|xn] u|fdL0f 
dlxnfsf] kfl/jfl/s lrGtf, st{Joaf]w / ;dk{0fsf] efjgfnfO{ k|s6 ub{5 .  

 o;/L, …;lxbÚ syfdf u'¿k|;fb d}gfnLn] eflifs, ;fdflhs / ;f+:s[lts cf~rlnstfsf] 
s'zn / ;zQm k|of]u u/]sf 5g\ . kfqx¿sf] af]nLrfnL, hLjgz}nL, k]zfut ;+3if{ / ;fdflhs 
kl/j]zn] g]kfnL ;dfhsf] ljljwtf, If]qLo oyfy{ / ;f+:s[lts ulx/fOnfO{ phfu/ ub}{ syfnfO{ 
:yfgLo /+un] el/k"0f{ agfPsf] 5 . cf~rlnstf oxfF s]jn eflifs ;f}Gbo{sf] dfWod geO{ syfsf] 
oyfy{k/stf, ljZj;gLotf / ;f+:s[lts k|fdfl0fstfsf] d"n cfwf/ ag]sf] 5, h;n] g]kfnL df6f]sf] 
;Rrf lrq0f ub}{ kf7sdf ulx/f] ;fdflhs–;f+:s[lts r]tgfsf] hfu/0f u/fpF5 .  

k]zfut cf~rlnstf 

 syfsf kfqx¿sf] b}lgs hLjgz}nL tyf k]zfut lqmofsnfkn] pgLx¿sf] ef}uf]lns / 
;fdflhs kl/j]znfO{ hLjGt ¿kdf phfu/ ub{5 . jL/axfb'/nfO{ ef/tdf l/S;f rfnssf] ¿kdf 
lrlqt ul/Psf] 5, h;n] g]kfnL >ldsx¿sf] k/b]zL hLjgdf JofKt ;+3if{, si6 / clglZrttfsf] 
dfld{s lrq0f ub{5 . æb/afgLdf nfpg vfg dfq l7s x'g]æ h:tf ;/n t/ ulx/f jfSof+zx¿n] 
g]kfnL dhb"/ ju{sf] cfly{s ;+s6, b}lgs u'hf/fsf] Go"gtd :t/ / lg/Gt/sf] cefjnfO{ :ki6 ¿kdf 
k|s6 u5{g\ . o;}u/L, æ8fFsvfgfsf] ;]leª AofÍdf hDdf ug]{ u/æ eGg] ;'emfjn] dhb"/ ju{sf] a}+lsª 
k|0ffnLk|lt k"0f{ cgle1tf / k/Dk/fut art k4ltdf lge{/tfsf] oyfy{nfO{ phfu/ ub{5, h;n] 
u|fdL0f g]kfnL ;dfhsf] ljQLo ;fIf/tfsf] sdL emNsfpF5 .  

;fdflhs cf~rlnstf 

 syfn] g]kfnL ;dfhsf] hl6n cfly{s cj:yf, C0fk|yfsf] h~hfn tyf kfl/jfl/s 
;DaGwx¿sf] ;"Id tfgfa'gfnfO{ uxg ¿kdf lrq0f ub{5 . jL/axfb'/n] dfq kfFr ;o ¿k}ofFsf] 
C0faGwsdf cfˆgf] v]t ;fx" dxfhgnfO{ ;'Dkg afWo ePsf] k|;+un] g]kfnL u|fdL0f ;dfhdf JofKt 
rsf]{ Aofhb/, ul/aLsf] rqm / e"ldxLgtfsf] sf?l0fs k|efjnfO{ hLjGt agfpF5 . æltdLn] lax] u/]sf] 
slt jif{ eof]<æ æbz jif{ ef], To;a]nf 8NnL rf}w jif{sL lyO{æ h:tf ;+jfbx¿n] g]kfnL ;dfhdf 
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afnljjfxsf] ulx/f] h/f ufl8Psf] k|rng / o;sf] ;fdflhs–;f+:s[lts cfofdnfO{ O+lut ub{5g\, 
h;n] n}+lus c;dfgtf / k/Dk/fsf] af]emnfO{ klg phfu/ u5{ . kfqx¿ k/b]zsf] si6s/ hLjg 
latfO/x] klg cfˆgf ufpF3/sf kfl/jfl/s ;DaGwx¿nfO{ hLljt /fVg] cys k|of; u5{g\, h:t} lr7L 
n]vfP/ 3/sf] ;dfrf/ k7fpg] / k|fKt ug]{ k/Dk/fut dfWodaf6, h;n] g]kfnLx¿sf] efjgfTds 
aGwg / k|jf;sf] PsfsLkgnfO{ dfld{s 9+un] k|:t't ub{5 .  

wfld{s tyf ;f+:s[lts cf~rlnstf 

 syfdf kfqx¿sf] wfld{s cleJolQm / ;f+:s[lts cEof;n] g]kfnL ;dfhsf] ulx/f] cf:yfut 
;+/rgf tyf k/Dk/fut d"No–dfGotfsf] ;"Id lrq0f ub{5 . jL/axfb'/sf] æ/fd/fdæ h:tf] b}lgs 
;Daf]wg, eujtL b]jLsf] k"hf–cf/fwgfsf] pNn]v tyf 3f6df zjnfO{ clUg;+:sf/ ug]{ k|rngn] lxGb' 
wfld{s k/Dk/fsf] hLjGt pkl:ylt / g]kfnL hghLjgdf o;sf] cGt/lglxt k|efjnfO{ :ki6 ¿kdf 
emNsfpF5 . o;afx]s, æa]jfl/;] d'bf{nfO{ s;n] k'of{pFYof] afa'Û 8'd–d]xt/n] s's'/–la/fnf] kmfn] em}F 
l3RofP/ kmflnlbG5Gæ eGg] dfld{s ;+jfbn] d[To' ;+:sf/df ljBdfg hftLo lje]b, ;fdflhs juL{s/0f 
/ jl~rt ju{k|lt /fHo tyf ;dfhsf] pbf;Lgtfsf] s6' oyfy{nfO{ phfu/ ub{5, h;n] g]kfnL 
;dfhsf] ;+/rgfTds c;dfgtfsf] uDeL/ cfofdnfO{ k|ltlalDat ub{5 .  

u|fdL0f hLjgsf] lrq0f 

 syfn] u|fdL0f g]kfnL ;dfhsf] cfly{s cfwf/, s[lif–lge{/ hLjgz}nL tyf k|fs[lts 
;+;fwg;Fusf] cGt/;DaGwnfO{ cToGt oyfy{k/s 9+un] lrlqt u/]sf] 5 . æv]t lgvGg' knf{,æ ætLg 
afnL nfU5, aL; d'/L dl;gf] wfg kmN5æ h:tf ;+jfbx¿n] e"ld–pTkfbsTjdf cfwfl/t u|fdL0f 
cy{tGq, df};dL v]tLkftLsf] rqm tyf pTkfbgsf] kl/df0ffTds d"Nof+sgnfO{ hLjGt agfpF5g\ . oL 
cleJolQmx¿n] g]kfnL ufpFx¿sf] b}lgs ;+3if{, s[lif–k/Dk/fsf] lg/Gt/tf / vfB ;'/Iff tyf 
hLljsf]kfh{g;Fu hf]l8Psf] ;fd'bflos r]tgfnfO{ uxg ¿kdf k|:t't ub{5g\, h;n] cf~rlns 
;flxTodf u|fdL0f oyfy{sf] k|fdfl0fs k|ltlglwTjnfO{ ;'b[9 agfpF5 .  

kl/j]zljwfgdf cf~rlnstf 

 syfsf] kl/j]zljwfgdf cf~rlnstfsf] s'zn k|of]un] g]kfnL ;dfhsf] ef}uf]lns, 
;fdflhs, cfly{s tyf ;f+:s[lts oyfy{nfO{ hLjGt / k|fdfl0fs ¿kdf phfu/ u/]sf] 5 . syfn] 
u|fdL0f g]kfnsf] zfGt t/ ;+3if{k"0f{ hLjg / ef/tsf] zx/L kl/j]zsf] c/fhs tyf s7f]/ 
jftfj/0faLrsf] tLj| leGgtfnfO{ dfld{s 9+un] lrlqt ub}{ g]kfnL hghLjgsf] ax'cfoflds lrq 
k|:t't u/]sf] 5, h;n] cf~rlns ;flxTosf] ;zQm dfWodsf] ¿kdf sfo{ ub{5 .  
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ufpFsf] kl/j]z 

 syfdf ufpFsf] gfd pNn]v gu/] klg o;sf ljljw ljz]iftfx¿n] g]kfnsf] u|fdL0f ;dfhsf] 
k|:6 / oyfy{k/s lrq0f ub{5g\ . v]tLkftLdf cfwfl/t hLjgz}nL o;sf] k|d'v kIf xf]— ætLg afnL 
nfU5, aL; d'/L dl;gf] wfg kmN5æ h:tf ;+jfbx¿n] s[lif–pTkfbsTjsf] rqm, df};dL v]tL / 
pTkfbgsf] kl/df0fnfO{ :ki6 kf5{g\ . ufpFdf v]taf/L, uf]7, e}+;L, xnf]–h'jf h:tf s[lif pks/0fx¿sf] 
pNn]vn] k/Dk/fut s[lifk|wfg cy{tGqsf] hLjGttf emNsfpF5 . oBlk, C0f ltg{ g;s]/ v]t aGwsL 
/fVg'kg]{ afWotfn] ufpFsf] cfly{s ;+s6, ul/aLsf] rqm / e"ldxLgtfsf] sf?l0fs oyfy{nfO{ phfu/ 
ub{5 . ;fdflhs ;+/rgfdf ;fx"–dxfhgsf] k|e'Tj, ;;fgf ls;fgx¿sf] lge{/tf tyf k/b]zL 
dhb"/Lsf] k|j[lQn] ufpFsf] hl6n ;fdflhs tfgfa'gfnfO{ k|ltlalDat ub{5 .  

k/b]z -ef/tsf] zx/L kl/j]z_ 

 jL/axfb'/sf] ef/tsf] zx/L hLjg ufpFsf] ljk/Lt cToGt s7f]/, c/fhs / cdfgjLo 
b]lvG5 . æ/ftel/ l/S;fdf dfG5] af]S5æ / æysfO d]6\g ;8s5]pdf vf6 cf]5\ofP/ ;'T5æ h:tf 
b[Zox¿n] k/b]zL g]kfnL >ldsx¿sf] zf/Ll/s–dfgl;s ysfg, Go"gtd lj>fd / lg/Gt/sf] 
>dzf]if0fsf] dfld{s lrq0f ub{5g\ . æa]jfl/;] d'bf{nfO{ s;n] k'of{pFYof] afa'Û 8'd–d]xt/n] l3RofP/ 
kmflnlbG5Gæ eGg] ;+jfbn] zx/L ;dfhdf ul/a k|jf;L >ldsx¿sf] s'g} ;fdflhs–dfgjLo d"No 
gePsf] s6' oyfy{nfO{ phfu/ ub{5, h;n] dfgjtfljxLg kl/j]zsf] uDeL/ cfnf]rgf ub{5 .  

ufpF / zx/aLrsf] leGgtf 

 ufpFdf lr¶Ldfkm{t kfl/jfl/s ;DaGw hLljt /flvG5, t/ zx/df sfdsf] af]emn] afFRg} sl7g 
x'G5 . ufpFdf vfBfGg pTkfbg x'G5, zx/df vfgnfO{ ;d]t k};f cefj x'G5 . oL leGgtfn] u|fdL0f 
cfTdlge{/tf / zx/L lge{/tfsf] åGånfO{ :ki6 kf5{g\ .  

:yfgLo ;+:s[lt / k/Dk/fdf cf~rlnstf 

 ufpFdf lr¶L n]Vg c¿sf] ;xf/f lng'kg]{ 8NnLsf] afWotfn] u|fdL0f ;fIf/tfsf] sdL 
emNsfpF5 . v]t aGwsL /fVg] rngn] cfly{s ;+s6sf] k/Dk/fut ;dfwfg b]vfpF5 . jL/axfb'/sf 
cfdf–5f]/f;Fu} a:g] cEof;n] ;+o'Qm kl/jf/sf] g]kfnL k/Dk/fnfO{ hLjGt agfpF5 . zx/df eg] k};f 
art ug{ g;lsg], ælbgel/ l/S;fdf dfG5] af]Sg'k5{, vfgnfO{ d'l:sn k5{æ h:tf jf:tljstfn] 
k|jf;L g]kfnLx¿sf] ul/aL / s7f]/ hLjgz}nLsf] lrq0f ub{5 .  

jftfj/0fdf cf~rlnstf 

 ufpFsf] jftfj/0f xl/of] v]taf/L, df6fsf] 3/, rf}tf/L, x'nfs3/, laxfg–a]n'sf d]nfkft, 
udL{df xnf] hf]Tg] / jiff{df vf]N;L el/g] b[Zon] g]kfnL u|fdL0f k|fs[lts–;fd'bflos hLjgsf] ;'Gb/ t/ 
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;+3if{k"0f{ lrq sf]b{5 . zx/sf] jftfj/0f eg] w'nf], eL8ef8, /ftel/ ;jf/Lsf] sf]nfxn, lr;f] 
;8s5]pdf ;'t]sf l/S;frfns / vfgfsf] cefjn] Jo:t, cdfgjLo / hLljsfsf] ;+3{ifk"0f{ zx/L 
oyfy{nfO{ k|:t't ub{5 .  

 o;/L, syfsf] kl/j]zljwfgdf cf~rlnstfsf] ;"Id / k|fdfl0fs k|of]un] g]kfnL ;dfhsf] 
u|fdL0f–zx/L åGå, ;f+:s[lts lg/Gt/tf / cfly{s–;fdflhs oyfy{nfO{ uxg ¿kdf lrlqt u/]sf] 5, 
h;n] kf7sdf g]kfnL hghLjgsf] ulx/f] cg'e"lt hufpF5 .  

kfqljwfgdf cf~rlnstf 

 g]kfnL syf;flxTodf kfqljwfgn] syfsf] ;fdflhs, ;f+:s[lts, ef}uf]lns tyf dgf]j}1flgs 
kl/j]znfO{ hLjGt / k|fdfl0fs agfpg] lg0ff{os e"ldsf lgjf{x ub{5 . syfsf kfqx¿ g]kfnL ;dfhsf 
ljljw ju{, k]zf, lnË / ;f+:s[lts k[i7e"ldaf6 pb\e"t ePsf 5g\, h;n] syfdf uxg 
cf~rlnstfsf] ;+rf/ ub{5 . pgLx¿sf] xfpefp, 7]6 af]nLrfnL, k/Dk/fut /xg;xg, ljrf/k|jfx / 
b}lgs ;+3if{n] ljlzi6 If]qLo ljz]iftf tyf :yfgLo oyfy{nfO{ ;"Id ¿kdf phfu/ u5{g\ . ljz]if u/L 
kfqx¿sf] gfds/0f, k]zfut kl/ro, ;fdflhs–cfly{s cj:yf, ;+jfb z}nL / cfGtl/s åGån] 
syfnfO{ g]kfnL df6f]sf] ulx/f] ;'uGwn] el/k"0f{ agfPsf] 5, h;n] kf7sdf kl/lrt kl/j]zsf] 
tTsfnLg cg'e"lt hufpF5 .  

 d'Vo kfq jL/axfb'/ Ps k/b]zL >ldssf] k|tLsfTds lrq0f x'g\, hf] hLljsf]kfh{gsf] 
afWotfdf ef/tsf] zx/L h~hfndf l/S;f rfns ag]sf 5g\ . pgsf] k]zfn] g]kfnL lgDgjuL{o 
;d'bfosf nfvf}+ k/b]zL dhb"/x¿sf] ;fd"lxs ;+3if{, zf]if0f / clglZrttfsf] k|ltlglwTj ub{5 . 
pgsf 7]6 ;+jfbx¿—æcf] bjtf afa'ÛÆ, æaRrfx¿nfO{ /fd|/L x]g{"Æ, ælr¶L n]Vg] km';{b 5}gÆ—n] u|fdL0f 
g]kfnL njhsf] k|fs[ltstf, ;/ntf / efj'stfsf] emNsf] lbG5g\ . jL/axfb'/sf] dfgl;stf k"0f{tM 
ufpFn] g]kfnLsf] 5—kl/jf/k|ltsf] c6"6 dfof, 3/–ufpFsf] lg/Gt/ lrGtf, wfld{s cf:yfsf] ;xf/f -
æ/fd/fdÆ_ / k/b]zsf] PsfsLkgdf klg k/Dk/fut d"No–dfGotfsf] c8fg—h;n] g]kfnL k|jf;Lsf] 
efjgfTds åGånfO{ dfld{s ¿kdf lrlqt ub{5 .  

 8NnL, jL/axfb'/sL kTgL, u|fdL0f g]kfnL u[lx0fLsf] cfbz{ k|ltlglw x'g\, hf] 3/–kl/jf/sf] 
;Dk"0f{ lhDd]jf/L PSn} ;DxflN5g\ . pgL kltsf] cfly{s ;xof]usf] clglZrttfdf ;w}+ lrlGtt 
/xlG5g\, h;n] u|fdL0f dlxnfsf] w}o{, Tofu / ;+3if{sf] syf af]s]sf] 5 . 8NnLsf] rl/qn] g]kfnL 
;dfhdf k|rlnt afnljjfxsf] k|yf -æ8NnL rf}w jif{sL lyO{Æ_, lzIffsf] cefj / kfl/jfl/s 
af]emsf] c;dfg ljt/0fnfO{ :ki6 ¿kdf phfu/ ub{5 . kq n]Vg g;Sg] pgsf] afWotfn] u|fdL0f 
If]qdf dlxnf ;fIf/tfsf] Go"gtf / k/Dk/fut lge{/tfsf] oyfy{nfO{ hLjGt agfpF5 .  
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 ;fx" kfq u|fdL0f ;dfhsf] e"ldklt tyf dxfhg ju{sf] k|tLs x'g\, hf] pRr Aofhb/df C0f 
lbP/ ;;fgf ls;fgx¿nfO{ zf]if0f u5{g\ . jL/axfb'/n] dfq kfFr ;o ¿k}ofFsf] C0faGwsdf v]t 
;'Dkg'k/]sf] k|;+un] u|fdL0f C0fk|yfsf] h~hfn, juL{o cGofo / cfly{s c;dfgtfsf] sf?l0fs lrq0f 
ub{5, h;n] g]kfnL ufpFx¿df JofKt ;fdflhs–cfly{s zlQm ;Gt'ngsf] ljs[ltnfO{ phfu/ ub{5 .  

 8fsafa", ;/sf/L x'nfs sd{rf/Lsf] ¿kdf, u|fdL0f k|zf;lgs k|0ffnLsf] Ps c+u x'g\ . 
æ8fsafa"nfO{ k};f lbg'k5{Æ eGg] pNn]vn] ;]jf ;'ljwfdf JofKt 3";vf]/L, e|i6frf/ / hgtfsf] 
c;xfotfsf] ;+s]t ub{5, h'g u|fdL0f g]kfnsf] k|zf;lgs ljs[ltsf] ;zQm cfnf]rgf xf] .  

 ;xfos kfqx¿df jL/axfb'/sf ufpFn] ;fyLx¿—hf] ef/tdf >d a]Rg afWo g]kfnL dhb"/ 
x'G—pgLx¿aLrsf] ;+jfbn] k/b]zL hLjgsf] ;femf kL8f, cfk;L ;xfg'e"lt / b'Mv;'v afF8\g] g]kfnL 
;+:s[ltsf] emNsf] lbG5 . ef/tsf 8'd–d]xt/ h:tf :yfgLo kfqx¿n] hftLo ljefhg, ;fdflhs 
alxis/0f / lgDg ju{k|ltsf] cdfgjLo Jojxf/sf] oyfy{ phfu/ u5{g\ . æa]jfl/;] d'bf{nfO{ s;n] 
k'of{pFYof] afa'Û 8'd–d]xt/n] l3RofP/ kmflnlbG5GÆ eGg] ;+jfbn] zx/L ef/tdf g]kfnL k|jf;Lsf] s'g} 
;fdflhs–dfgjLo :yfg gePsf] s6' ;TonfO{ k|s6 ub{5 .  

hLjgz}nLsf cfwf/df cf~rlnstf 

 syfdf kfqx¿sf] hLjgz}nLn] klg cf~rlnstfsf] ulx/f] cfofd yKb5 . s[lifdf cfwfl/t 
u|fdL0f hLjgz}nL ætLg afnL nfU5, aL; d'/L dl;gf] wfg kmN5Æ h:tf ;+jfbn] df};dL v]tL, wfg 
pTkfbg, kz'kfng / k/Dk/fut s[lif k|0ffnLsf] oyfy{ lrq0f ub{5, h;n] g]kfnL ls;fgsf] 
>dzLntf, k|s[lt;Fusf] ;fdLKo / pTkfbgdf cfwfl/t cy{tGqnfO{ hLjGt agfpF5 .  

 zx/L >lds hLjgz}nL ætna ;dod} lbGg, Ps dlxgf sfd ug{' k5{Æ / æ7fpF ldNb}g 
l/S;fdf af]Sg s] ug{'<Æ h:tf cleJolQmn] tnasf] clglZrttf, gf}s/zfxL h~hfn / zx/L 
>dzf]if0fsf] s7f]/ oyfy{ phfu/ u5{g\, h;n] k/b]zL g]kfnLsf] b}lgs ;+3if{ / c;'/IffnfO{ dfld{s 
¿kdf k|:t't ub{5 .  

 kfl/jfl/s hLjgz}nL æclg otf df;' 5}g, Ps lbg} sfd klg 5}g, s] ug{'<Æ / æ3/df 
k/fOsf] 3fF; tGgL Nofpg egL hf]–hf] s/} ub{5, Tof] ug{' k¥of]Æ h:tf ;+jfbn] u|fdL0f kl/jf/sf] 
cfly{s cefj, b}lgs u'hf/fsf] ;+3{if, st{Joaf]w / k/Dk/fut lhDd]jf/Lsf] af]emnfO{ :ki6 kf5{g\, 
h;n] g]kfnL kfl/jfl/s ;+/rgfsf] efjgfTds / Jofjxfl/s cfofdnfO{ phfu/ ub{5 .  

 k/b]zL hLjgz}nL æjfk; kms]{/ s] ug{'<Æ eGg] lg/fzfhgs k|Zgn] k|jf;L g]kfnLsf] 
c;xfotf, kfl/jfl/s lhDd]jf/Lsf] af]em / kms{g] ;kgfsf] c;DejtfnfO{ lrlqt ub{5, h;n] k/b]zL 
hLjgsf] dfgl;s–efjgfTds PsfsLkg / ;fdflhs lj:yfkgsf] ulx/f] oyfy{nfO{ k|s6 ub{5 .  
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 o;/L, syfdf k|:t't kfqx¿ / pgLx¿sf] hLjgz}nLn] g]kfnL ;dfhsf] juL{o ljljwtf, 
If]qLo ljz]iftf, ;f+:s[lts lg/Gt/tf / cfly{s–;fdflhs oyfy{nfO{ cToGt ;hLj / ljZj;gLo 
¿kdf phfu/ u/]sf 5g\ . cf~rlnstf oxfF s]jn eflifs z}nLdf ;Lldt geO{ kfqx¿sf] rl/qut 
ulx/fO, ;fdflhs ;+/rgf, ;f+:s[lts 

 b[li6sf]0f / dgf]j}1flgs åGådf klg ;dfg ¿kn] k|s6 ePsf] 5, h;n] syfnfO{ g]kfnL 
df6f]sf] ;Rrf bk{0f agfPsf] 5 / kf7sdf ulx/f] ;f+:s[lts–;fdflhs r]tgfsf] hfu/0f u/fpF5 .  

lgisif{ 

 syfdf cf~rlnstfnfO{ ljleGg sf]0faf6 k|:t't ul/Psf] 5 . h;n] ;fdflhs, ;f+:s[lts, / 
cfly{s kl/j]zsf ljleGg kIfx¿nfO{ phfu/ ub{5 . o;n] hLjgz}nL, kfl/jfl/s ;+3if{, s[lif / 
>lds hLjg, / zx/L tyf u|fdL0f hLjgsf ljz]iftfx¿nfO{ s]G›df /fv]/ ;dfhsf] ljljwtf / 
oyfy{tfnfO{ k|:t't u/]sf] 5 .  

 syfdf JoQm ul/Psf s[lifdf cfwfl/t hLjgz}nL, zx/L hLjgz}nL, kfl/jfl/s ;+3if{ / 
k/b]zL hLjgz}nLsf efux¿ ;Gbe{sf ¿kdf k|of]u ul/Psf cf~rlns zAb / ;+jfb z}nLåf/f k|s6 
ul/Psf] 5 . o;n] kf7snfO{ ljz]if cf~rlns ;dfh / ;+:s[ltsf] leqL kl/k|]Iodf 8'afpF5 . oL 
s'/fx¿n] ;fdflhs l:ylt / hLjgsf cK7\of/f kl/l:yltnfO{ :ki6 ¿kdf b]vfpF5g\ . o;sf 
dfWodaf6 syfn] ;dfhsf ljleGg ju{ / txx¿sf] hLjgz}nLnfO{ bzf{Psf] 5 .  

 syfdf k|of]u ePsf cf~rlns zAb / cleJolQmx¿n] ;fdflhs / ;f+:s[lts kl/j]zsf] 
ljz]iftf k|s6 u/]sf 5g\ . o;n] ljljw ef}uf]lns, ;f+:s[lts / cfy{s k[i7e"ldx¿nfO{ Ps ;"qdf 
hf]8\g] sfd u5{ . oL ;+jfb / b[Zox¿ ljz]if ef}uf]lns :yfgsf ;Gbe{df hLjgsf si6k"0f{ 
kIfx¿nfO{ phfu/ ug{df dxŒjk"0f{ e"ldsf v]N5g\  .  

;Gbe{ ;fdu|L 

cof{n, e}/j, ;Dkf= -@)$#_, ;femf syf, kfFrf}+ ;+:s/0f=, ;femf k|sfzg .  
https://shorturl.at/Lbgi6  

pkfWofo, s]zjk|;fb -;g\ !(!)_, k"jL{o ;flxTo k|sfz, ;femf k|sfzg .  

pkfWofo, s]zjk|;fb -;g\ !((*_, k"jL{o ;flxTo l;4fGt, ;femf k|sfzg .  

uf}td, nId0fk|;fb -@)^^_, g]kfnL ;flxTodf pQ/cfw'lgs ;dfnf]rgf, cf]l/PG6n klAns];g .  

uf}td, nIf0fk|;fb tyf clwsf/L 1fg' -@)^&_, g]kfnL syfsf] Oltxf;, ;femf k|sfzg .  
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l3ld/], s'nk|;fb -@)*!_, >4f;'dg syf ;Ë|x syfdf cf~rlnstf .  
https://doi.org/10.3126/oj.v1i2.69567 

sf]O/fnf, s'df/k|;fb -@)%*_, g]kfnL cfVofgsf] cWoog, jf0fL k|sfzg .  

sf]O/fnf, s'df/k|;fb -@)^*_, cfVofg ljdz{, cf]l/PG6n klAns]zg .  

;'j]bL, wgk|;fb -@)&&_, cf~rlnstf / g]kfnL ;flxTo, g]kfn l/klAns k|sfzg .  

zfx, lblnk -@)^*_, >4f;'dg, ;femf k|sfzg  .  
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Author Guidelines 
 

• We will acknowledge the receipt of each manuscript in hard and soft copy. 

• The manuscript will be reviewed by an anonymous reviewer. 

• The acceptance and rejection of the manuscripts are based on the feedback and will be 
notified to the authors. 

• Comments of the reviewers will be forwarded to the author for the final submission of the 
article. 

• Authors must submit a revised draft within two weeks of receiving the comments on the first 
draft. 

• The authors will be accountable for their articles. 

• The article must be submitted through email at: journalsolu@gmail.com 

• Manuscript Structure: 

• We accept full papers written in both English and Nepali languages and must be typed in 1.15 
space. 

• The article should be 4000 to 5000 words (including references and appendices). 

• Title of the paper: (precise, explicit) 

• Abstract: (200- 250 words) 

• Keywords: (3-5 words) 

• Introduction: (Including general background, objectives, rationale of the study, delimitations, 
and literature review) 

• Research Methodology: (Including research design, tools, sampling procedures, and sample 
size) 

• Results and discussions 

• Findings 

• Conclusions 

• Recommendations 

• References 

General Style: 

Font: English (Times New Roman, 12 points) and Nepali (Preeti, 14 point size), left align 

Page layout: A4, 1.5 inch left side and 1- inch space remaining sides. 

Page no: Top right 

Spacing: 1.15 space 

Indentation: 0.5 inch 

Referencing: APA 7th edition 

Tables: Tables should be numbered and given a brief title. 

Citations and references should be written following APA format. 
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Reviewer Guidelines 
 

The editorial team of Okhaldhunga Journal will keep your comments confidential and may share 
the contents of your comments with the author after keeping it anonymous. Your name will not be 
revealed without your permission. Please note that the reviewers should examine the manuscript in 
track change mode and comments should be given at the margin.  

Title of manuscript: 

....................................................................................... 

1.  A scholarly article attempts to present new knowledge or adds to the existing knowledge with 
the aim to contribute to a new understanding. Do you think this paper does either of these 
things that would be welcomed by specialists or professionals in this field after this article is 
published? 

2.  Is this title appropriate and relevant according to the manuscript? Is the finding and 
conclusion justifiable? 

3.  Is this manuscript prepared following the fixed style sheet and format (latest APA format) of 
the Journal? 

4.  Do you think the scholarship that went into this work is poor, adequate, very good, or 
excellent? 

5.  Do you think this manuscript is well structured and it has presented a clear argument? Is the 
argument presented here has been substantiated and developed in a comprehensive manner? 

6.  How do you compare the strength and weakness of the existing works with this manuscript? 

7.  How important is this work and how would you rate its content and quality? 

8.  Do you think the manuscript is important enough as a contribution to the knowledge in the 
field that justifies the amount of work that may need to make it publishable? 

9.  If this manuscript needs revision, (a) do you think the author is capable of making the 
necessary revisions, and (b) do you have any specific suggestions for revision? 

10.  Do you recommend either to publish this article only after revision, or not to publish it? 
Beyond these options, you could frame your recommendations in your own words. 

 

___________________ 

(Signature) 

(Name of the reviewer) 

Date: 
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Peer review process 
• The review process of the manuscripts will be a blind peer-review. 

• The manuscripts submitted to the Editorial Board for publication are desk reviewed. 

• Then the manuscripts are sent to the reviewers without author’s identity. 

• The manuscript writers and the reviewers remain anonymous. 

• When the peer reviewer sends back the reviewed version to the 

• Editorial Board, it is sent back to the author for revision, if any. 

• Once the author revises the manuscript per the reviewer's comments and suggestions, he/she 
submits both hard and soft copies of the final version of the manuscript to the Editorial 
Board. 

• Then the Editorial Board makes the final decision on whether to accept or reject the paper for 
publication. 

• Then the Editorial Board edits the article. 

• The received and accepted dates are mentioned at the top of each article when published. 
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