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? QIoIFHHADI HAged Importance of curriculum

qT&IshAPI HEcd )Curriculum Development Centre, CDC & TeGHHATR AuTeleh! fAGT JOTTeAT (
3% facandfewe afoer geot aliaa Sfffe v Fecayel fawwr gn @ §, qeu ¥
HAFAART A9Tell HATVTAT AfQUwr &) I faffies ofives T 3Teiivear e § e
feguaT Tegiew )References) 3{eTHR SHISEE )Units) T8 THCS | AT ST 29 gss
SRR A& Tl g1 | Irogsha RIET Jorelishl HE g1l 8ol faeardigea & e
A R T T el oot TasT G2nfader gere as| @ drodsad deardier aHaT
T <11e), T, #7ed, HIGT T TAGRATS AT TS (, GHTST! ATl I
IRATAHIT TS AT 3AEEATS SNTAATTeA, UK ¥ HFATR ARG Fool IR TS|
ATl ST fAfAUarged AT dTeashAC AT Tehd] SEHTNAT, TINT FEPIA T
faegeardt gfaequlcrasar diar ool HIA TES| TS TSAHA SHael fharel Al
TIE AT g5, A1 fagzredient sifasy AT 316t Shaea Aeter T FaTeer gerfaer
HTURETFH &

2.0 UTSAHHD! gf=a T @%@ (Curriculum: Concept and Development)

UTGTHH HAh! o 1 ? TIQThA Helehl Tdeandiighe ThodT e dd e, €19, HeT T

He[TdEER! AU AT g1 AT hael Fhdled MAT g |, A Shaeraiar sfsw
il Murray Print (82%3) o UT&IshaTells "Curriculum Development and Design” #T SIT&aT
IE HoAdT ol o TToTshd o Ueh cgafeyd ufshar g STaaT 3raedr fagevor

e AURoT, e Selie, [aets fhameard T Fearhe TATY g A ik
fRrereh ¥ fagamedl gaens sega TV &=

IS TaRTHR HIaRThl fohed 2 FATST IRTTT g STew , AT sge, 3aRahd
BReS| AT TSThael AT GEATeS TR Uil HeFea|  Print of $eiehl Tl foh T
qSIHAS facardiers Shadet affl aar S| A4rerdAr 9fd CDC of HHAI-GHIAT
TSI MY IS

2.2 UTodshHA Rerasr m (Principles of Curriculum Development)

Hilda Taba (2R&X) @T " Curriculum Development: Theory and Practice" 3TAR qrodshA

fawrd inductive (Feref@ ATfY) AR ool THAT AT TWUGE Bl
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o 3T I It
. 3oy fAeior ot

e A TeAle It

o I TISA et

o TAHZ 3T Bele oA
o TAHS HTHT HIS ot
o HeAFA ot

Taba o feTheTs HET i Ao fFafe eigwe facameiier masaear T&EHT
I5Oe1| AUTTh Hea AT AN HAISTel FUGT aRTehcl HATH Hegd TS|

2.3 UTogHA faeraeaT AAE®R (Models of Curriculum Development)

Taba HISST T Print AISH gl UIQThAATS SAEGEIRD SA30=1  Print o situational
analysis (379ELT faReIOT) o8 Aged fGeoel| AdTad@T CDC o It Riguedes w3 I
qISAHH SFA3G| Wheeler (23€b) o Tfel cyclical TTshaT #eiehT Bl SIHAT foecl FUN
RIRICEET faeraeT ASAEE (Models of Curriculum Development) 3ol UTSIshoTS
IRy TIAT TIR Tef | o If T Gelot fafdieet aReT a1 grames g A
FAISIEEe IQAHA FEY fSSA el |, FooT FHHAT el T FHHT AP T O Hood
T fAEROT TS |

TRIGTRIFETAT T HET AISHAE [F=IfdR Tl (AuTereh! RAGT FoesldAT Iy Retelrs
& JHEIIA T T IRD):

¢. TSR A3 (Tyler’s Rational-Linear/Objective Model) — 8%

A FeHear IRy T WX linear/objective-based 1Sl &Il JHeTs Ralph W. Tyler o
TEId IRH AT

HET TUEE (8 TOI):

o 3cgey fAUROT a1t (Objectives) - faemelf, AT T fawgaeqere srer faw
o TS 373aEE Bellc 1T (Selecting learning experiences)

o OIS THAGE TATAUTIA/HaTST Tet (Organizing experiences)



o it el (Evaluation)

T top-down T 3g&eTFTrge ASH &l AUTeTehl AT UISTshA hATHAT dfa A gaTa
S|

Q. TETR ASH (Taba’s Grassroots/Inductive Model) — $R€R
Hilda Taba G@RT 9&dd| T bottom-up aT RIgTh-hicad HAS &l
ALY IIUEH (o =I07):

o 3TTaThdren! TG (Diagnosis of needs)
. 355 AR

. favgaEg e

- A 3T oee

« fAFg 37T FareeT

o HoARA

a

ar Arserer fAeTed T Aol aredfas Maedsddrers Triffedr G| Adres T
T gragsha (local curriculum) SAT3ET 3 39EAT gol

3. B! AST (Wheeler’s Cyclical Model) — 86l

D.K. Wheeler gaRT| IT ashr (cyclical) AT g1 Sl CISclep! FAlScldhl ATeldedTes
TFaIYe IS |

q&y faAvar:

o I foReaX TAT T (continuous cycle)

o HET WUBE: 36T — N Telle — HIdA — Hodlhel — ThssATehaTe Ja:
3¢eRT IRATS

o TS TTEE ThIPRHI e T od ool

Il A aAfaefier T GURAE! S|



. FThaadar A3 (Skilbeck’s Situational Model) — 1%
Malcolm Skilbeck garT| 3t ffufa-&fega (situational analysis based) ASeT &l
HET TUEE:

. Teufa faeervor (Situational analysis) — faeTerr, TTST, freTeh, faezmeff, @ra 3nfe
. 3egey faefRor

o FRAISAT AT

o FATT

o Hodihd — fhssdTeh

AT AlSeTel  Fhel-3MUTRA Iraasha fdshrd  (school-based curriculum) oS Sis fewe|
AT FET HTATHT TAAIT gl UTQThA SeAl3al AT 3ugerd] el

3T 3eaTeIT ASAE (HETT)

e Kerr’'s Model — Elements (Objectives, Knowledge, School learning experiences,

Evaluation) s 3fecRfshar
e Walker’s Deliberative Model — Tolcha, 2foradeT, ERIED!
« Dynamic/Interaction Model — T dcag® ThaTd e T ITcSe]

AYTART FegotaAT Y feouoft

SATeTh! UTaTsha faaTd Feg (CDC) of WIT: Tyler T Taba ST HATSTA TAET 5| gleleh!
UTSET UITshA BT 008 T Uehlehd TIaTsha ( integrated curriculum) #HT AT
3TaRTehdT, feardi-hirad T Thiy yfshararg s i o

A ASEGED! JoIel ar:

AT TER  gead faeg qEY SIS AuTerAT FAArar

Tyler  Linear  3¢¢?F 3ecTHhiegd ST TARAT el

Taba  Inductive 3T/ ATl fRAaTH-hirad YT /HETRIST FATAT
Wheeler Cyclical dsh foReR gur JeRIdeieheTAT YA



AT YHR  Fead faeg AT S 9T AT AT
Skilbeck Situational FEITY faRIWOT  ATcTeRUT/Fhel-Shiead HENA/FUEAT TSTHHAAT

A ASEEE Toollel UIQThA HEl dAlicieh T FHARRT Sel13eT Howl TISC ol Uy
Fol T ASATR fATAR AMMgess el TA3Ed!

2.8 Tfey BICRE T erar (National Curriculum Framework, CDC 2071 B.S. Revised)

CDC (0% B.S.) o SINY IRehT ATSCT UIGAHHA Gldlel wiUTelehl TRAGT YOS Tehlehel
¥ GATAN T3 YA INH S| JHA AR AT (T 9-¢) oS Aol TROTHA]
AT N @

« UYH TOT (FET 2-3): Tehlhel fRVGT, ATISTST, MURST €|
o ST WOT (FeTr ¥-9): fAwerd Ay
o AT TROT (FET &-¢): IMET AT |

3e52TEE: U Uehdl, Aehcliedsh Hed, W9 fdehrg, Siaearae 9, gAiaor EIaTor
3| AT ST TATAT 3TILIThT T agﬂrﬁmaé Agcd e | Ider fagardiens
AT TAT RIS TRAT Yfaeaedt sa3s|

2.9 TANT urggwA faaAtor AEfAFT (Local Curriculum Construction Guidelines, CDC
2060 B.S.)

CDC (0€e B.S.) &I "Local Curriculum Construction Guidelines” of Feholg&ells TUGNT
AT 3HTAR 0% USTHA I 1 3fURR fera | ar v Ry Franfas
AT, TAATCHSD el T TIRLT TAT RN RAGTAT 719 o5 |

3BT

o TUGT HERIA, TFRT, GATEI0T, STGHI, $T9T HIETOT|
o Tacrdiens AT FHEeIHeT S|
o FooIT UTSTBRHA dTHCA [AYIgE THCH|




e gfhar: et | 31fRemas, Taeha Rdvagessr ggafPamr ar &R
fAFeg TS WIchge S ¥ SIAERAT HAeadd S HUR USes| I
facamifer FEas Arafdie T Jae T 30|

t.6 TARTUTAT ATYST T HeATHaT ( Measurement and Assessment in Teaching — Linn &
Gronlund, 2003)

Linn & Gronlund & #oiehT S foh HodTehetel fagariienl Fe , HT T HIGAT AT 5|
JTAT objective test, essay, observation 3¢ wTeT geoell  Swain et al. (R009) o gfer
statistics ¥ guidancea?r HGcd ddlUhl Sl

%. ATGeT (Measurement) STl & @172

A $eienl fagameifer e |, &, W9, SYagR aT 3Udfcudls HE&IcH® FIHAT
(quantitatively) aT J[OTIcH® FIAT STl Iei FishdT BTl AT TLATH WIFelaT !l FishaT g1
Sl "&fd" ar "HE" Hod YABT Ak fCes | 3ETEIT:

o Tacardier 1o daTTAT ¢4 37 ol
o TacEmdicr oo AT fATTE ol
o eI dellehetaT fagadiel ¥ Y g 31T

A9 fervaet, aEqfAss T FEAAT IR g THe AT BT oo, R IqH Jed a1
IOTEAR TAT3S |

@.Hedw (Evaluation) ! & 812

Hodichel #oleh! ATISTEIC TTC SIETelS 3GRIAHN qelelT I Hed faresior a7, foyofr forey
¥ frsd foiehrost e Ufshar g1l A1 "&fd TERET" |, "3e8ed [ HA/ATT", "gUR
HETH B/SeT" SEAT TAgwep! SId1h Ges|  Hedlehel = AU + Hod HALROT +
oot 3eEeoT:

o (Y 3 IR Tacareiiel el 3Ed (o) Hedl VAT INH &, FHT 301 3aH
FofrAT g |

o Taerdfer fAewAT HI9T etrdr IHT & R TR AR ST , TTH gUR
TS T



WW,WIW@I

. AT T HediFadra AET Aewrars (afesm)

98T AT (Measurement) Hediwa (Evaluation)

ot HEATCH/AVTIcHS LT HIYeT STCTeTS 3EERIHT ol I

g7  AfFAT (Fhad AENER HAGA) A9 (FFQUT hiadcd, [ferg 3uaisy)
Uhfd  aEqiss, fasqer egiuRen/aEdierss AT, fAvTarcas
3¢aRT "Hid" IdE3A "l TH/FUGFd" T3l T Ao foret
3CTEYUT Q0% 3ieh, 4/¢o HEI STaTh 3chve, 3N, HHASIR; FAR/GUR 3aTh
TR 3R (dfgell =)oT) 3T TR (ATITITS)
30T TIETT, TEE, Tehel, 3dellche] Rare, AT, frssars, ot gfssar

. fAETOTAT AT T HeAFAHT THFREE
HATIART THFREE:

oATA% (Nominal) — FafiehIoT AT (/)
iR (Ordinal) - & (afgel, gra)
HoecTel (Interval) — AT HoedX (ATIsh#A)
Ut (Ratio) — = foeg (38, 37eh)

5. HeUhA] HET THREE (AUTTH! HegaiHT):
1. faAToTeAF HeArdsT ( Formative Assessment) — THERISEI hAAT (HETTAT T
feFarat, 3raeitenst, Thssdmen) — fAehrs gur|
2. WRIATcHS/fA0TATHE HearheT (Summative Assessment) — 3T (a1 e,
SEE) — JS/9&II= |

3. RAwsa# nfer Aeardr ( Assessment for Learning) — Tagmediel 3maedendr
gfgareT|

4. FAFEH HeATwa (Assessment of Learning) — 3Tt AT |
5. FAFISAT HeAFT (Assessment as Learning) — 3TcH-Hedlehed, HgUTS HodTeheT |

9



. AqTeren! T8 gorrel AT Agea

dToreh! e ITeawA afar wbe ¥ Rggray RamaAT Aweaw dqea ( Continuous
Assessment) oS SIS fGSUR | Yo% 3ecdReh (HET Hediehed) T €0% SEA TET
gmlﬁﬁwmﬂmﬁmzﬂaﬁmwﬁmw , T FH TS T
AT RIGT FacHeT TS| R GoAldigs Ool: RIGTeheh! &THAT , Hd 378Td, TeT-hiogd
&S|

sy

RIGTUTAT AT 31T e 3o Hedishet 31 oo | W AT 9T GHTTPRY Hediche
TFT E&eT, T TH Fedichel e fRALTUTRT JORFR FUR oot | fRaTehel gders
Hedferd TIAT FAT 1T A faezredi-shiese , @amaeh T oy e qwd geol
Ife Fot TAAT YR aT 3UOT (STEd Tioed , NEHhiferdl) R 49 faEdR wifges #e
ERIEG L

2.y FHETTRISHAT GL8ToT T ATYT ( Educational Testing and Measurement — Kubiszyn &
Borich, 2004)

Il GEehel HETAT TIETUT HEY FA13a7, G T faaa@=iiadr »adl ARud el s
SATEAT S| AUTTAT RIeTehgsel AT FAGUTTAEs T IRT AHT HediehsT el

FG] |HETRISTHT GUT0T T ATYA TA8T0T [Ahrs gfsharenl 31fesT 3791 & J&er
feTRens facardigesdl e 3qafey, gAsy, 19 ¥ FASIRGT I 3ger gfgar
I Fegd IS, Sraare Rator ffy, aeel T afafafiegsers smarasdBeaRr oA
I Ffches | AUTelhl TegdAT I o] H{\(vélicho-l )continuous assessment), TTATOTCAS
H\FEI'W )formative assessment) I SH&TTRISIAT TR ad gI8ToT )rapid classroom
assessment) AThT ST THTISHIY :s;m, STl 'I:a'a?szﬁ'a'ff yerfa af@a 9 <dlh dlé,
HASIR TGETAT Jooc! URTcH fAET0T e T Hioad Gt delld e TS| Iao
Rieterens fagmdt he-fad fa10r sa3a |, Rhgers afFdera a3 ¥ ad7a dfas
U U HgcaquT AR Wow |, faheifeh Tgr AT 9o gsraenly fRuefor asra

gae |

o]

t.¢ dfAF W mﬁ I c¥dg ) Educational Evaluation Theory and Practice -
Patel, 2005)

10



ST. 3. UeA. YeoT ( Rambhai N. Patel) gaRT faIf@d Educational Evaluation: Theory and
Practice (63ff HERIUT, Himalaya Publishing House, Mumbai) I q&ceh frefor &=am
Hedichetoh! Yot YR T UGS YANT gdells THCA Teh Hgcdqul HRAT
Hoedl =Y gl I GEash 99w ot fefer iAo (- B.Ed., M.Ed.), TU&T0T #HedieheT T
10T faehraehr faeardigha ol 3uged ©| JEdshd fAUdde & NI HAA:
SITGETRSG J&TAT s e |, ST RAeThas a¥eRa! AT |, TS Jrolell, GA&ToT
foaTor, faezmef gerfa A T qearredr TaREFAFT d9gs Rk |

qEcehenl AT faAVaT IY g1 foh a@er AfeTer 0T wfshar (Educational Decision-Making)
oS Hedieheleh! oGl AES| AGhhT TR Hodichel elehl shael GUET Tolel 1o
gige, 9% fRefor gfsharehl fakeaw gur |, faezmadi fasra T Ruefor gemasmRdrer afar
3RS 3T Bl GEch gs HET AT fasniaa o

& dgunfeas UaT (Theoretical Aspects)

AT AT FHodTeheTohl LRI HTURT |, Rguled T Aol AToTenS Reqe w9
ST 15| HET IEATIGE:

1. Educational Decision-Making — TRI&ToTAT fotar foret ufshar el Heaiererar

IUIRA g Howl|

2. The Concept of Educational Evaluation — HedTehelehl TN, Hged, 36627 I
JhRg& (Formative vs Summative) |

3. The Role of Objectives in Educational Evaluation — Bloom's Taxonomy 3718
SEARTGEHT AT

4. Communicating Objectives — 3G&RTgwells TISC FUAT fagardt T farenarH
qAZA AR

5. Objectives and Specifications — 3¢ 2TgEalTs cTagINeh ®IAT fafAse Fair3er
(Behavioural Objectives)|

. Content Analysis — ITSTHTHIMRT fIRATOT T 3EEIHIT ST |

. The Year Plan — a¥$ah! TASTOT AraiaAr fA#AToT|
The Unit Plan — TehIg ISt (Unit Planning) |
10. The Unit Test — TerTs gdreTor fA#ToT|

6
7. Learning Experiences — f8ehTg 31Ie7ageeh! Selle T HITS |
8
9.

11



11. A Good Measuring Instrument — @ ATGA 3YRIVTRT [AAVARE (Qearar
fagEsar, 39Afardn) |

12. Interpretation of Test Results — 98707 IRUTHASRT caTEaT|

13. The Classroom Testing: Teacher-Made Tests-1 — fRI§Tehel §oI37 TETOTER|

14. Formative and Summative Evaluation — feRec¥ T 3o Hediehele! fFoetcl T
T |

T HETer RIGTHATS TToTsha 3c62T &1 fRASTUT AStalr FAR HHTieds IR fGro|
gl SIS [geoet Toh Hedreet TARTUT YishaTeh! 1Mot 3197 &I T IHel Taerdicr
TATACHS, HTGATCHS I AAGSATAACHS APTHNS AT I |

W SgT9gI® 9&T T d29i% (Functional Aspects and Elementary Statistics)

AT AT VTl ATAATS SATAETNG TAISS| JTAT fAeThel TN o] ITIUEE
T&ToT fHATOT, ThIE, IRUMHA SAREAT T 3RS d2qis ( Elementary Statistics) HHTART
Oel| HET ITURVIEE:

o TAeTH-ATHT T&T0T (Teacher-Made Tests) ' AT Ufsham|

o e TR gTg® (MCQ, Short Answer, Essay) o dR&T|

o TYeTUTERT JeaT ( Validity: Content, Criterion, Construct) T faad=iiIrar ( Reliability:
Test-Retest, Split-Half, KR-21) |

o ltem Analysis (1SS X, AT FIehieh) |

o TP IIEIT: 9iderd, IT3g, AlTehiaoT|

o 3MYRET d2dieh: 3Ed ( Mean), AR (Median), %efrae (Standard Deviation),
qgaFa=t (Correlation) 3¢

« URUTHAGEH cATEAT T 80T JURAT F41eT|

oI@dhel AT HETATS " absolutely functional” ST Sl foheifeh fRAIGTRel RAcHTed AT
TS a¥ AT, Tehrs qeToT, faeamdt gorfa Ager T daies 93T X v foe
HFIIS ool SIS favat ool

R AUTAH HeedAT TEAFH Hged

12



AqTeeh! M.Ed. (Curriculum and Evaluation) specialization ®T I q&cieh Heasl FaTAT
FATGY | ACT IIeTHA grar ( CDC 2076) T e HeddsT Yomelr ( CAS) H
THSH FAUROT Fos| A JEdee RAGTHGEATS HaTHISHT TR FodiaeT ,
formative feedback T THI I ATTAAT Aced 5| AT I SEE, HaT IAST I
R1eter arferddT A geds 39N o

¢o. UIodshH Y d-lt\ve-liqoo-lqw\l TUhTehUT )integration of Curriculum and Assessment) GTSIshe
Y HedTdheTohl ThIhiuT Hoiohl RIS Gfhamehl Fdefear Agcaqul T THIGHRT 98T &,
ST UTGUHHG] 3EaTew, NS ShaTehellie® T Hediehed JUlellolls Teh3TehIear qut
TIAT SISS| AT TROT ToeTT GISTehdA shdel RSN AlSTel does T Hodleheld
facamifenr aredfas Resars gfafefFad 31 Teca| Backward Design (ISIf3€TC
IERIES] AT 3TAR ar gferar qe g (—afger TahIgHT IRUMHAEE  )Learning
Outcomes) faeRoT a1, cagufe &Y gRumEgs yaforg o=t H\(WW CIBRES )
formative ¥ summative assessment) ddIX 1TI'I?:‘T, I 3odAT m m aar faefor
AHIANEE Belle o1 TH RIETUTATS 3EeThiond TABSS T Hedichelols (AP FeIlo
AR s3]

STUToIoh! HeGsTHT ST UraTshal arar (National Curriculum Framework, CDC 2076 B.S.) o

T THIEUTATS TISC FIAT SIS GURT &1 MURST g (HeT ¢ —¢) AT AR
HediehsT YUTTell ( Continuous Assessment System - CAS) olg UIQdshaeh! 3i{deel 37T

SATSUHN | fAAT IR Fell ¢ -3 T TR TSTHHAT 200% Hedichd fhIhIaT-
3R ( Classroom-Based Assessment) g, ST 3UTEATT, GEATIAT, IRATSTAT T,
ForAeTdT, SYAER IRacT , 3Teiey qliem T fae@medi dcwiforar gamaer gl A
YUTTellel YRFRMET GRETTAT TR HFSTeAlcHS Hediehololls HCIW FHI fahrd
(HTelTcHe, HTdeTlcHe T HAN>TelellcHS) ol ScHTge] ey | Hodlehelol TS
TRl JHTOT Hgeholel 316 T TRALTOT TAfAT 3Taege GUR 916 Hegd TS|

AT TRHIUTHT HET BISeBs el oel:

. 3?:??3 Y H‘\(vmqvo-lsl“ld Hodold  — YISThHADT Bloom's Taxonomy FEE (3T,

TAA, JANT, TARRIVOT, Hediehel, Folall) AR Hediched SIS o ST

freThens "% AeEa" T "HET Sl g TISC FFaey T 5|

13



o TTellcHe Hedichelshl Sils  — Formative assessment (eiRea? Thsedreh) o
feardienr HASN FHIH gfgare a7 T RG0S 3jnd T 36|

o FAGM T Tl AP — AdTel TEAT TEHF I TgaEpicih CRMHAT T
3TARIhdT, SHaeldTdel T, ICT TehIHOT T 13T eraredier HUgs (  critical
thinking, collaboration, creativity) oiTg HedTheIHl HARTS |

o TRIeTh T facardienr Fererdlentor — RieTehe Hediseors [Has U e
TIAT GART TS| o Taeareiier 3ol Jorfd A1 INT McA-Hodihe [HeFoe|

R SAUTTHAT AT THOT hAeadAAT Hel FoAlcles Dol  —TRA&TH dlfelde! HAT , Fid
3787Td, 3T HETIhT dIST, GaTalg Herd Hodicheleh! 3T T TERIETT WRIET-shiead Ere|
A HHAEIEE FATU a6 CDC of R1eTeh [ahd ®rIshdA |, 99 o, SToee Hediee
39T ¥ AR 3ferdeTens Sis feeque|

3ocidl:, ISUHA T Hodehethl TehiehiuTel TASTT JUTTATS THTTRRT , ST T
IRl SAT3E| A hael ST U It AETH @5, 9% facardians shaster
I TR aTef , FATSIR HEIHAT YU et T AT FhrAT Aeree &t shaed
9fshaT &1l SIS ATaTshal I FHedichel qOT TIHAT T ool , s FRIET Fied 3qe T
IRUTHAE oo

sy

qI&hHA AAUTereh! RIS Jomelier A gl CDC of 0€0 I 08¢ [ SEATAGHATE
TAAT T AR MTTHAT FACH S| Taba, Print SIEAT fagarigsat RAgudasal
JHATS AATioleh SATUehT Bel| FHedihelol HHSAS Holgd To3o| faeardigwer ot
SR AT [APISAS FAThl S5 HFOel|  UIoUshd AT YOIl shegiidog T
ITUREAFH 8| I aeardiierdr aae fawmers AR a1 3eiigwens = | €9,
Hed, &I T SaTdTdeieht oTfal H1EGegeh ATAEE Jelel | TH Trodshiel
AT, WTATIoIR T AT aedehciewalel Hodels HIAA TEd fagamdiors safefar
faeadq Siise, 3elEeds SFAAR ARTRS , He&TH AradTide T Folaeliel safdded
FATST| AT STl TEHTF |, SEHRPicD I [AIUAIFT FATSTAT TSTshael AT
TehdT, TUE qfgarer T ditge gfaeaeicAsdiens thary TAcS| edd: |, THIGHRT
qreTsha foetr ST LR oo —A AT Tohdlell FATeTeh! Targ w7975 faezmiier sifasy
foHToT a1, FHATSTRT yerfa GAfRaa ot T Tsgenl FHER Siided 3MUR gl
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¢ Bl 3T 33A TRATE (Short Answer

? UTSThHAR FTT Hgcd F 8I?

R TGP ISAHA fahrd AISeH IR FHTT TOGE el-Bel Gol?

3 A9 (Measurement) T HedTehel (Evaluation) sTerehl HET fRelcl & g7
¢ TAATUCHS Hedlehal (Formative Assessment) Sl HEZ TaRIVAT & &1?
s FTereRl TAGT JUTSAT fAtec HedTeheT (Continuous Assessment) fahel HgcaqoT &7

? ATAT 36X 34 9A® (Long Answer

? YTIGASHHD! ARV T T Tahrd Gisharen! qoleT Iejere| AUTereh! HocsTA
qIeashH Tderae! Aged fahel o7

R gTeTshA At @ fAet=dg® (Principles of Curriculum Development) T <&
IR SUTeh! ATCA IISTAHA AT 008 o AATTH FAGUTeAGEH T Jolell ITeia |
3 TSR, TG, IR T TEheldhehl TToTsha fahra ASegdanl JolallcAs faelyor
TG | ATTeTeh! TALT YOTCNAT el HISSl FE 3UFFT © T fohel?

¢ TRIGTUTAT AU T FedieheToh! LR, fHeoldl T YehReweh! faEd ca1ean ejed|
AqTereR! TS JUTCAT fAHATUTcHS T ARIRMcHS Hodichelehl S{{HST 3ead 6|

s ITshHA T Hedleholehl TehlehoT ( Integration of Curriculum and Assessment) &Y geo?
Tl FIeTor- A Ifhares FE THITRRT T30 2 AUl TegHHAT Ja! FAged

el TR
? UTeUshAR! HET Agcd & 87

A) faemifgrars frare AT qe3+ B) &ifeTeh 3¢gede® UIed It ARG el
C) TreTenent cafFcard @f 3[@N Yai3 D) Y&l AT 91 IRBA
2 UTeTFAATS ARt gorellAr FEd goer ales?

A) fFaTeadeT  B) T&T g1 C) Tl HeTardar D) el AfaemeTear
3 TogHAd fAeIor-_Rws yfhareard sad AR s

A) dhael fawaaeq Sele T

B) 3¢5%F, HIHA, AT T Hediehel HITS cFafedd I

C) hdel UETT U@l TIR INT
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D) faereiien Hei>olel HH

¥ GISAHAR HAgcaqoul {AFT & 8

A) AgTHPr HH FA oA B) $hdol AT UGl et
C) Tacardfenr waiafor fasra giafded et

D) HHTSIEIE 3Tl IRW

s qTeawAS FATS Y fagamdfie) sraegswareard Fad wwasT TS8?
A) GUAT AT ATT IR

B) %had deuTfedd AT W

C) Tt IREcteT IR

D) Il T HIASTeRT LT ehcll HJHR TR FATT

& AR WG AT UISAFAF! Hged fohel qoI B?

A) THT TITATHAT TATAT TIISAT HFETERT e

B) shadl IS¢ giem 9rg et

C) facelr UTeTshaT Adehol I

D) fohdTar U8 de13

b ITeTHA fAGTHATE FEL TEAWT TS?

A) freror fafer T ARl Saear ARleed I B) fI&Tehepl FIH g

C) hdel fohdld UgsT eI D) g1&TT AT foleT eI

¢ UISARHSB! FHTGAT fAaT Jormelt FEaT goo

A) SIRAT T 3egeaqul B) 3/caaieyd T feemde

C) &Y IATSAT D) @ty dher

R UTEIEHHA facamdiar Fa g Rwmw wde

A) shdel THAIOT eATFd B) e, Y, TCRIVT T FHedgwen!

C) hdel Weldhe D) shael HIST

to UTGAHHAB! HEcdeTs Fol AT Hadeal YA qFd M52

A) A R8T guTellehr TR & B) A &had fohdraer Tag &l
C) AT g&irent onfer AT g D) AT fAreTahep! TP ATsteAT &l
W Fieer

2.b R-.d 3.b ¥.c 9.d €.a V.a ¢.b R.b 0.3
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